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Gsa – Good start for all: development of inclusive 
education Methods for Pre-school children from 
socially disadvantaged or culturally different 
environments

the project goes into detail on the possibilities of 
cooperation of informal education settings with pre-
schools, aiming to support the inclusion of children 
from socially disadvantaged or culturally different 
environments. the informal education settings include 
foundations, nGos, day-care centres, and children 
centres. the goal of the Gsa project is to draw 
out innovative recommendations on how to work 
with families and children from socioeconomically 
disadvantaged or culturally different environments 
in order to prepare these children to enter formal 
education. the project is intended to prevent early 
school leaving (esl) through engaging with socially and 
economically disadvantaged children at an early stage. 



PROjECT PARTNERS:



5SCHOLA EMPIRICA 
(SE) is an independent, non-governmental, 
non-political, and non-profit organisation. 
It was established in 2003 to support 
independent policy research in the 
Czech Republic. It provides a platform 
for Czech and international experts 
to carry out research in areas with 
significant implications for public 
policy. Based on objective qualitative 
and quantitative analysis, SE strives 
to implement innovative solutions to 
problems in these areas. The aim of 
the organisation is to contribute to 
international discussions on education and 
the economy as well as social and security 
issues. SE (www.scholaempirica.cz) is an 
accredited educational institution by the 
Ministry of Education, Youth and Sports in 
the Czech Republic.

LAnguAgE In YOuR HAndS  
is an independent teaching organisation 
based in West Yorkshire, England, offering 
services to children (up the age 11) and 
their parents/carers, as well as to childcare 
professionals. In the heart of organisation‘s 
work is the establishment of inclusive 

approaches to linguistic diversities through 
introducing holistic methods to the 
teaching of language/s. The organisation 
promotes sign supported language use in 
the classrooms to integrate children who 
do not speak the language of instruction 
as their first language: migrants/refugees. 
The organisations approach promotes 
appropriate connections between the 
teaching of ‘mother tongue’, ‘foreign’ 
languages, the language of instruction, and 
the languages of migrant communities. 

SkOLA dOkORAn  
(Wide Open School n. o.) is an open non-
profit organisation based in Slovakia and 
dedicated to community development 
and lifelong learning for socially 
disadvantaged groups, with an emphasis 
on families, especially with young 
children. Their vision is that all families, 
especially those with young children, 
would live in heterogeneous communities 
in a tolerant environment, would have 
access to education and social services, 
and in addressing their needs they could 
rely on an open and competent public 
administration.



6 SPOŁECZnA AkAdEMIA nAuk  
(University of Social Sciences, SAN) is 
one of the leading private universities 
in Poland, having 15.000 students and 
over 1000 academic staff. Within the 
Educational Science Department the 
SAN provides training for teachers 
with a special focus on preschool and 
early school level of education. Apart 
from the academic profile the SAN has 
been involved in several international 
initiatives and EU projects targeted to 
the disadvantaged groups of population. 
As an educational organisation, 
University of Social Sciences promotes 
a multidisciplinary approach, bringing 
together researchers from a diversity 
of backgrounds (economics, humanities, 
educational science, etc.).

HALSIngLAnd EduCAtIOn 
ASSOCIAtIOn  
(HEA) is a public, non-commercial 
collaboration between three municipalities 
in the county of Hälsingland (Bollnäs, 
Söderhamn, Nordanstig) in Sweden. In the 
HEA the municipalities cooperate in the 
matters education and training on various 

levels from secondary level for youth, 
adult education, post-secondary and 
higher education. The municipalities within 
HEA provide education and vocational 
training to about 5 000 students per 
year. HEA makes it possible for the 
municipalities to offer a broad spectrum 
of courses that each municipality by 
itself would be unable to offer due to 
financial reasons. The municipalities have 
participated in numerous projects funded 
by the EU/ESF, all related to lifelong 
learning. The HEA cooperation also 
focuses on distance learning using ICT 
technology and appropriate pedagogical 
methods.



7INTRODUCTION

This Good Practice Guide represents the final output of the Erasmus+ project GSA:  
Good Start for All: Development of Inclusive Education Methods for Pre-school Children 
from Socially Disadvantaged or Culturally Different Environments (2017-1-CZ01-
KA201-035409) focused on the possibilities of cooperation of informal educational 
institutions with preschools aiming to support the inclusion of children from socially 
disadvantaged or culturally different environments. The leading partner of the project 
Schola Empirica (Czech Republic) teamed up with partners from Tiny Signers (England/ 
Great Britain), Społeczna Akademia Nauk (Poland), Wide Open School (Slovakia) and 
HEA (Sweden) to achieve the project targets. 

High-quality early childhood education and care services positively contribute to 
children’s participation in education and academic achievement. A large body of evidence 
shows that children who participated in high-quality Early Childhood Education and 
Care (ECEC) were better prepared for school and tended to have higher math, reading 
and memorization skills than children who did not. More importantly, longitudinal 
studies demonstrate that early socialization in formal ECEC settings promotes prosocial 
behaviour (Sylva et al., 2004; Harrison et al., 2009; Sammons et al., 2007). Studies 
show that ECEC graduates are more task-oriented and independent. They have higher, 
cooperation and conformity skills, positive learning dispositions, and less anxiety and 
antisocial behaviour. According to reports published by the European Commission, 
children from socially disadvantaged environments are less likely to participate in ECEC. 
Therefore, it is crucial to reach out to these groups at an early stage. 

This brochure includes brief descriptions of the informal educational institutions the 
project partners cooperated with, and case studies demonstrating the outcomes of the 
cooperation between the formal and informal educators. Subsequently, a collection of 
good practices and recommendations is presented.



8



9Czech Republic

The partnership between formal and informal educational institutions have been shown 
as very beneficial in the North of the Czech Republic, in the city of Štětí and Krupka, 
where a large number of people live at a risk of social exclusion. In 2016, the non-
governmental educational organisation, Schola Empirica, launched a project to support 
the collaboration between Štětí and Krupka kindergartens and a non-governmental 
organisation Romano Jasnica. The collaboration of the preschools with the social 
services organisations was launched to build an effective local network to enable better 
integration of children from socially disadvantaged and culturally different backgrounds 
into preschools. The project also aimed to support professional development of 
teachers, enhancement of parenting skills, and the development of support for 
pedagogical work with preschool children. The project has been very successful in 
establishing a dialog between social workers from Romano Jasnica and the kindergarten 
pedagogical staff, as well as between parents of the children involved in the project and 
their teachers. 

The preschools selected to participate in the project were located in disadvantaged 
locations of the Ústí nad Labem Region. The region has a population of more than 
820,000. It is estimated that there are about 60,000 Roma people living there, of 
which 22,000 live in socially excluded areas. These Roma are both geographically 
segregated from the town centre and socially excluded in areas within the centre 
because they live in high-rise housing estates (Government of the Czech Republic 2011). 
The social activation services (SAS) staff worked with the selected families, trying to 
facilitate their preschool admission process, helping the children and their parents 
adapt to regular attendance, and trying to ease the integration of the children into the 
preschool community.



10 Example of an Inclusive Method

Praising is one method that teachers can use in all activities with children. It off ers 
children support to grow up a mentally healthy person. In order for praise to be 
eff ective, it has to be specifi c to a particular activity. In positively assessing a child’s 
activities, adults demonstrate to children that they have confi dence in them. This builds 
the child’s self-confi dence, helps them create new relationships, and stimulates their 
desire to discover and explore new things. In addition, teachers support the ability of 
children to assess and praise themselves.

When praise is not specifi c, and is instead expressed with general phrases such as 
“good job”, it can lead to the child’s misconception of their extraordinariness. It can also 
increase the risk of the child not being able to deal with failure.

Constructive praise teaches the child to appreciate specifi c details. When a child does 
not succeed, he/she should be able to cope with failure and fi nd another means to 
support his/her self-confi dence. The way in which adults support, assess, and encourage 
children teaches them how to deal with obstacles, failures, and disappointments. 
This type of support teaches children to be independent and responsible. 
(Havrdová & Vyhnánková 2015: 45)



11CASE STUDy

Jakub had been abused by his mother, sometimes needing medical 
care as a result. The mother was then serving her sentence and 
her parental rights were revoked. She had no contact with the 
child. Jakub lived with his father and his father’s parents, 
who were granted custody. 

Jakub did not talk until he was 3. He lacked confi dence and 
a sense of security in the absence of a caring mother, and 
although his grandmother tried to take good care of him, she 
was not supportive and encouraging enough, according to the 
social worker.

Jakub began attending speech therapy sessions and a special-
education centre after joining the preschool. At 4, he started 
to talk and things began to improve. In the preschool, focus 
was put on boosting his self-esteem, and on integrating him 
into his peer group. Gradually, Jakub began to engage, to 
communicate, to appreciate his own progress. He became more 
self-confi dent. Sometimes he would also reach out to adults and 
talk to them. He became popular in the classroom, even showing 
leadership traits occasionally. The teaching assistant worked 
with Jakub individually, using the Good Start methods to boost 
his self-esteem, lead him to autonomy, and help him develop 
relationships with other children. In spite of his unsupportive 
family environment, Jakub exhibited positive changes in his 
behaviour, and he is now ready to start school (with reduced 
class sizes).
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13Slovakia

ECEC Play Hub, located in the village of Spišský Hrhov, provides a safe education 
and care space where relationships can develop between Roma and non-Roma young 
children and their families. Children are off ered care services, and parents are off ered 
parental support and training. The village has 1,700 residents, nearly 400 of whom 
are Roma. For the past ten years, it has experienced an unprecedented amount of 
development and population growth. While the Roma population has not signifi cantly 
increased, the number of majority residents has grown by nearly 30%. We can broadly 
label Spišský Hrhov as the most dynamically developing village in the Spiš region over 
the past 10 years. It has devoted itself to long-term improvement of the living conditions 
of the local Roma community and treats them as an equal group of citizens. The Roma 
community in Spišský Hrhov is equipped with technical infrastructure of equal measure 
to other parts of the village, and all services of social infrastructure are available to it 
without exception. 



14 Example of an Inclusive Method

The World of Bread – Bread of the World 
The goal of this initiative is to carry out non-traditional teaching strategies to develop 
the pupils’ relationship to nature, crafts, and traditions, which leads to the development 
of entrepreneurship competencies. 

Most pupils, and Roma pupils in particular, know of the times of distress in which this 
unleavened bread was one of the few foods available. This initiative is an effort to 
provide children who come from socially stronger environments with the opportunity 
to learn about this aspect of Roma life. The pupils deal with various subjects in six 
blocks of interactive forums and experiential activities. With the help of experts, pupils 
carry out activities in the form of reading case studies and preparing a business plan, 
presenting it, production, sales management, and more specific to the project, building 
an oven, baking, and the like. They will try to “sell” their own handmade bread and baked 
goods with ingredients from their own herb garden. In the final phase of the project, 
both Roma and non-Roma residents of the village attend meetings organised in order 
to present the project results. A total of 120 Roma pupils and 30 Roma parents are 
involved.

CASE STUDy

Kamil is 8 years old, one of 8 siblings, Roma. Kamil’s mother 
died of cancer a year ago. Kamil’s father drinks, and spends 
his free time sleeping and watching TV. They live in a very 
small house heated by wood. After his mother’s death, Kamil 
has become sadder, his father has not been supporting him at 
school, and his grades got worse. 



15Kamil visits the Play Hub daily (except for the weekends) and 
stays for about three hours (from 3 pm to 6 pm). His mother 
also used to attend the lectures and meetings regularly, or 
just dropped in for a cup of coffee while the children were 
playing with toys they did not have at home (because they were 
expensive). Kamil likes group activities, playing football 
with other children, and playing board games. He helps to 
put toys back in their place, has his own stationery, but he 
mainly does his homework, reads, and counts with the help of 
the volunteers. When doing homework with Kamil, we prefer an 
individual approach, as it helps him to focus fully on the 
work. The class teacher always sends a list of tasks to the 
volunteers to help Kamil with in the afternoon. He can use 
school textbooks that are available in the Hub and prepares 
specifically for the classes he finds most challenging: Slovak 
language and mathematics. Our centre fills his free time with 
meaningful activities and makes up for the lack of his father’s 
interest. 

Kamil’s results at school have improved - his class teacher 
begins to see an upward trend in his writing, reading and 
mathematics skills. She says his results have improved by 
one mark. He remains an average student, but not a failing 
one anymore. He is more communicative and has already made 
some non-Roma friends. The Play Hub is helping Kamil overcome 
his difficult family situation. Our goal is to prepare him 
for studying at a good-quality secondary school, perhaps 
a vocational one, but one that will grant him the prospects of 
a good life.
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17England

The Children centres in the UK deliver services across the city providing support for 
children from 0 to 5 and their families. Centres bring together a range of professionals 
to deliver holistic services to all families and in particular those who are in most need. 
Children’s centres enable families to access support from midwives, health visitors, 
early years practitioners and family support as well as providing opportunities for 
training and help into employment. Horsforth Children’s Centre is one of the Sure Start 
Children’s Centres. It was established in 2008 as the cornerstone of early support and 
advice for families with young children. Their services are targeted at families with the 
greatest need, and are available in all communities. The goal of the Sure Start Children’s 
Centres is to be: “… the key mechanism for improving outcomes for young children and 
reducing inequality in outcomes between the most disadvantaged and the rest to help 
bring an end to poverty.” (DfES 2006). The target group for the Children’s Centres 
has shift ed from the general population of poor neighbourhoods to individual families 
with the greatest need. This requires intense work with families and close inter-agency 
partnerships – both demand high a calibre and a well-trained staff . 



18 Example of an Inclusive Method

The Horsforth Children’s Centre runs Tiny Signers classes through the Every Child 
a Talker programme. The ‘Sign supported language instruction’ is meant for both hearing 
and hard of hearing children. It is specifically designed to be used in classrooms that 
have a majority of students who do not speak English as their first language, but it 
also benefits children who do speak English as their first language. This is because sign 
supported language instruction supports and leads to a better understanding of spoken 
language. The method can also make it easier to communicate with hard of hearing 
and deaf children (cf. below), as well as with the children with different impairments 
(developmental or emotional disorders, learning disabilities, Down’s Syndrome, Autism, 
Aphasia, cerebral palsy, difficulties with learning or producing spoken language, etc.).

There are usually 5 to 15 children involved in each activity. The activities last for about 
10 weeks per group, they are pre-planned, but there are also drop in sessions available. 
The activities are organised into several steps. The first step is to introduce everyone 
in the group with a circle time song and rhyme. Then, the theme of the activity and 
the signs for that theme are introduced. Then the group partakes in several activities 
to introduce the signs in context, followed by a short break and recap of what they 
just learned. For these activities, the lecturers use puppets, toys, flash cards, laminated 
picture, books, and a CDs. They also distribute charts to all of the participants with 
instructions on how to follow sign/spoken words. The children are closely monitored 
throughout the duration of the activities. This programme has had a positive effect on 
bonding between children as well as between children and parents. In addition, the 
children have grown better able to express themselves.



19CASE STUDy

Tracy is a first-born child. She has a brother who is two years 
younger. Tracy was very loud in her first week at the nursery, 
she was not able to follow instructions and her behaviour was 
sometimes aggressive. We spoke to her parents and Tracy was 
referred to the doctor. It turned out that Tracy had a hearing 
problem and she underwent a surgery to fix the issue. After 
she came back to the nursery, she started getting irritated 
by various noises, such as children screaming, dryer in the 
toilet, sometimes children chewing during lunch time. 

We have an individual development plan for Tracy which was 
designed in cooperation with her parents. We make sure that 
parents know exactly what is in it and that we let them know 
how they can contribute. For example, we use sign communication 
with Tracy and we make sure that her parents know which signs 
we use at preschool so that they can use them at home as well. 
We give feedback to the parents every day at pick-up time. 
In addition, we have monthly meetings with the parents to 
discuss Tracy’s progress. 

Tracy is slowly learning to manage her behaviour and is choosing 
activities which are less frustrating for her. She went through 
a huge change when she transitioned to the preschool room. The 
good thing was that she was already used to the environment and 
also that the keyworker moved together with her. The keyworker 
helps her, e.g. she takes her to the special dining area before 
other children enter. Tracy is getting used to the new routine 
and is also participating in learning activities. 
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21Poland 

The “Toddler club” is located in the suburban district of Warsaw. This locality is 
a relatively new neighbourhood inhabited by mostly young families with children. 
The pre-school was established due to high demand for this type of institution and 
insuffi  cient supply of childcare services in the district. The need for these services 
became necessary in recent years as high levels of immigration from both inside and 
outside of Poland drastically increased the suburban population. The main goal of the 
“Toddler club” is to provide care, catering and educational services for children ages 
3–6 in the informal institution, so-called “klub malucha” (toddler club). Special care is 
provided for socially disadvantaged, disabled children who receive special support from 
the informal pre-school institution. 



22 Example of an Inclusive Method

One of the most important issues faced by the “Toddler club” is the acknowledgement 
of the cross-cultural differences of pupils. The institution uses the project method of 
integration. Pupils are requested to work on projects in teams made up of students 
of different backgrounds in order to enable cross-cultural cooperation and social 
integration. Typically, there is a new project each week that relates to various spheres 
of child development. For example, projects can relate to animal biology and culture 
(i.e. teams of 4–5 children build a birdhouse, or use bricks to build typical houses of their 
region of origin). The methodology of project work focuses greatly on integration, and 
teaches pupils social and cooperation skills while working in teams.

CASE STUDy

Petru is 5 years old, he has an elder sister and a baby 
brother. The family comes from Moldova. They arrived in January 
2018, they did not know anyone in Poland and they did not have 
any family members here. The parents are unemployed and depend 
on social benefits. They live in one of the Polish refugee 
centres. Petru spends most of his time playing games with other 
children in this centre. The parents want their son to grow up 
in Polish society and learn Polish language.

The child has problems with concentration and is aggressive to-
wards other children. He is also very possessive and often does 
not control his behaviour. Petru was referred to our preschool 
on the recommendation of officials dealing with this family’s 
affairs. He has problems with the Polish language and socialisa-
tion, therefore he is under special care and observation. 



23At first, the local children had difficulties communicating 
with Petru because he was very aggressive. Initially, Petru 
was not interested in participating in group activities with 
other children, he preferred to play alone. After some time, 
he started to break through and join in the games with other 
children. He got used to the new environment and other children 
accepted him. The biggest breakthrough came with the task of 
building a birdhouse. It turned out that Petru likes biology 
and animals very much. He indicated that he wanted to become 
a vet in the future. Petru has improved his social skills, 
he does not struggle as much with concentration anymore and 
is less aggressive. He likes to spend time with his Polish 
friends. He is more outgoing and is more likely to participate 
in activities with other children. He has become more talkative 
and friendly.

The family still lives in the refugee centre. Unfortunately, 
their housing situation is not likely to change in the near 
future. The parents still cannot find jobs. Our institution will 
try to help them improve their living conditions.
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25Sweden

Swedish preschool is a separate school form shaped and governed by the National 
Agency of Education. Informal preschools play a minor role in Swedish society. Still, 
there are some institutions which provide diff erent services to pre-school children and 
their parents than preschools do. Drömverkstan is located in the centre of Söderhamn. 
The vision of Drömverkstan – The Dream Workshop – is to provide children with 
opportunities to be creative in their spare time, but also off er schools a chance to come 
to the Dream Workshop and create. Here, the teaching can be concretised in a creative, 
accessible and pleasurable way. 



26 Example of an Inclusive Method

The methods used by educators during the workshops are based on the children’s 
interests. The educators demonstrate the types of projects and activities that attendees 
can participate in, and then children are free to choose the workshops they want to 
work in. Children of different ages are involved in the workshops at the same time. 
If the children get too loud or rowdy, the instructors have a dialogue about being 
quieter. The educators always start with basic exercises due to the fact that they see 
the difficulty that some children have using scissors, paper and pens. The length of 
each activity varies. The most popular activities are free creation and working with 
different materials, which are based on a particular topic or one’s personal experiences. 
The Dream Workshop also collaborates with Bilda, an adult educational association. 
With this partnership, they educate adults and parents on a variety of topics and issues. 
For example, they provide services for parents with alcohol problems. They also hold 
joint parent and child groups where they discuss numerous subjects. 

CASE STUDy

Josef, 4 years old, was born in Sweden, but his family comes 
from Eritrea. Josef was 3 months old when his mother started 
to question whether his development was normal. At 3 months, 
he made no attempts to sit up. At 6 months, he made movements 
with his fingers that his mother considered unusual. He started 
making some eye contact at the age of 3, but he turns away 
quickly. Josef does not play fantasy games. He does not like to 
share things with other children. When he is happy, he does not 
want to share that joy with others. He shows a normal variation 



27of facial expressions, although he often laughs without any 
apparent reason. He is not interested in children of equal age. 

The boy goes to a preschool that is next door to the Dream 
Workshop. The preschool children attend the Dream workshop 
a few times a week. Josef, therefore, had the opportunity 
to experience their teaching methods and use their materials, 
which has proved to be very helpful. Parents and educators 
in preschool have also started MIB training: “Versatile 
intensive behavioural training for children with autism in 
preschool age.” The purpose of MIB is to optimally influence 
the child’s learning and development and to educate the staff 
about autism. Josef will see a speech therapist to assess 
his language delay. The preschool educators have supervision 
sessions with a special educator every two months.

Josef needs guidance to be able to play with other children. 
You should, for example, teach him a game individually, then 
invite one other child to join the game, and gradually involve 
more children. It is also good to split the group into smaller 
groups, to allow Josef to enjoy more individual approach. 
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30 INNOVATIVE mEThODS

Below is a summary of methods based on the best practices 
that have proved to be effective in the case studies presented 
above and in the partner organisation’s long-term experience. 
The goal of this project is to make these methods available, 
so that relevant practitioners can use them to work with 
families from socioeconomically disadvantaged or culturally 
different environments.

SPECIAL ACTIVITIES IN ThE CLASSROOm

•  Include the child in group activities, but let them leave and play in the area of their 
choice if they find the group activity too demanding or too loud. You can also follow the 
child-led play principle and let the child choose what they prefer to do during the day.

•  Create a special workstation for the child where they can go when they are feeling upset.
•  Offer clear guidance, and explain to the child what will happen before you start an activity.
•  If possible, spend time outdoors. Some children are more likely to engage with other 

children when playing outside. 

INDIVIDUAL ATTENTION

„When working with children, it is important to have an 
individual approach to their needs, to notice their problems, 
and to cooperate with their parents accordingly. I think a lot 
depends on the personality, willingness and commitment of 
teachers.“ (PL – Formal Educator)



31•  Devote individual attention to the child. For instance, one-on-one learning sessions 
may help the child channel their attention and focus fully on the activity. Individual 
time also allows the child to focus on what they need to learn and practice. Even short, 
focused one-on-one sessions have proved effective (e.g. when learning speech sounds).

•  When doing group activities, practice them with the child individually or in a small 
group first before letting them join a larger group. 

•  Introduce new activities gradually.
•  Design activities specifically for the child in need and work them into the daily 

schedule, also involving other children. 
•  For example, you can use sign communication with the whole class during story 

and singing time. 

SPECIAL ADjUSTmENTS

•  Agree with the parents on the child’s individual development plan that will be followed 
both in preschool and at home. Make sure that parents are familiar with all the details 
and know how they can contribute. 

•  If sign communication is used with the child, make sure that the parents know which 
signs are being used in preschool so that they can also use them at home.

•  Consider the role of siblings, where relevant. In some cases, having a sibling in the 
classroom may be beneficial for the child, as the sibling can set an example for them; in 
other cases, it might hinder the child’s progress, as they might rely too much on their 
brother or sister. 

•  Observe the child and know when to interfere. For instance, identify situations in which 
the child is feeling uncomfortable or distressed, and direct his/her attention elsewhere 
before they throw a tantrum.



32 KEywORKER/ ExTERNAL COOPERATION

„I think that with regard to cooperation with experts, 
a psychologist and a special educator would sometimes be really 
helpful in kindergarten.” (CZ – Formal Educator)

„I would like every comprehensive facility to provide 
specialist care, e.g. a speech therapist, therapist, 
psychologist, and nurse. (PL – Formal Educator)

•  If possible, allocate a keyworker to the child. It is best if the keyworker:
•  cooperates with the special needs coordinator (or comparable position), 
•  helps set up an individual plan for the child that is followed by all parties 

involved and revised on regular basis,
•  is released from other duties and responsibilities and can focus fully on the child,
•  can respond appropriately to the child’s physical and emotional needs.
•  Cooperate with a special educator who can offer advice to the teachers, if 

needed. 
•  Refer the child to a specialist (e.g. speech therapist), if needed.
•  If possible, cooperate with a social worker who works with the child’s entire family, and 

thus allows for a more holistic approach.
•  In case of migrant children who are not fluent in the language spoken in the country 

they currently live in, it has proved effective to employ a bilingual teaching assistant. 
•  Use appropriate methodology to support the child (e.g. in the case studies from the Czech 

Republic, the Good Start methodology worked well to boost the children’s self-esteem, 
lead them to autonomy, and help them develop relationships with other children).

•  When more actors are involved (e.g. teachers, keyworker and volunteers), make sure 
that all have relevant information and can communicate effectively in order to best 
support the child. 



33PARENTS

•  Give feedback to parents in regular intervals, e.g. every day at pick-up time, or set up 
regular (monthly, weekly, bi-weekly...) meetings.

•  Communicate all the plans and progression to the child’s parents so that you are on 
the same page and work together to provide best support to the child.

•  Try to involve the parents in the educational process of their child and maintain good 
relationships with them. 

•  Create effective communication channels with the parents (email, phone, social media, 
messaging apps) and use them to communicate on regular basis.

•  Provide appropriate incentive to the parents (e.g. school meal funding) if regular 
attendance is an issue. 

•  Know what reasons the parents have for sending the child to your institution, so that 
you establish mutual understanding with them and can support a common goal. 

SOCIO-EmOTIONAL SKILLS

„In my opinion, greater emphasis could be placed on emotional 
and social intelligence, because the child will get a huge 
amount of information in his or her life. But sometimes it is 
more important to be able to understand one’s own feelings and 
the feelings of others.“ (CZ – Informal Educator)

•  Teach children to self-manage their emotions, e.g. by taking 3 deep breaths or teaching 
them the difference between being tense and relaxed. 

•  Praising positive actions and ignoring the negative ones has proved to be an effective 
strategy for redirecting unwanted behaviour.

•  Positive feedback and sticker rewards ensure that positive behaviour is repeated.



34 •  Introducing innovative methods of teaching can help decrease cultural differences 
among children from various environments.

COmmUNICATION

•  It is important to facilitate communication with children that do not communicate 
verbally, as they need support to be able to participate in tasks and games together 
with other children.

•  By using pictures, it is possible to create a clearer environment at preschool so that 
children who struggle with communication can express themselves more easily. For 
instance, the child can point to pictures of things that (s)he wants or needs.

•  You can involve children in preparing the visual aid.
•  Use puppets, props and signs to aid communication. 
•  If you have the required technology at your disposal, you can use a projector, computer 

or tablet to produce images that the child uses in communication. For example, take 
a photo of the child’s mother with a tablet, and practice saying “mum” when pointing 
to a picture of her.

•  Optimise the number of signs that you use with the child. In some cases, it is better to 
use fewer signs on regular basis, so that the child does not get overwhelmed. 
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