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With a strong online presence, youngsters nowadays are much 

more likely to come across explicit or implicit far-right extremist 

content. Far-right extremism (FRE) is often overlooked when it 

comes to strategies for preventing and countering violent 

extremism (P/CVE). For schools it is indispensable to pay 

attention to the phenomenon, because just a few students with 

hate speech, polarising messages and/or extremist political views 

can ruin the climate in a school.  

Therefore, RAN EDU decided that the topic deserved a larger-

scale RAN Academy meeting. This RAN EDU & RAN Academy 

meeting served to raise awareness on FRE and provide education 

regarding updates and knowledge on the phenomenon. During 

the meeting, teachers shared their experiences on dealing with 

FRE in schools. The meeting also aimed at helping participants 

with a better understanding of the online FRE subculture and 

presented promising responses to create a safe 

classroom environment. 

https://ec.europa.eu/ran
https://twitter.com/RANEurope
https://www.facebook.com/RadicalisationAwarenessNetwork
https://www.linkedin.com/company/radicalisation-awareness-network---ran
https://www.youtube.com/channel/UCD6U5qdKiA3ObOKGEVwTQKw


EX POST PAPER 
RAN EDU ACADEMY 

FAR-RIGHT EXTREMISM IN THE CLASSROOM 
BERLIN, 13-14 JUNE 2019 

 

Page 2 of 7 

Introduction 

The threat from FRE has often been overshadowed by the threat of Islamic extremism and has been low on the 

security agenda. However, the attacks in Utøya, Norway (2011) and Christchurch, New Zealand (2019) 

demonstrated that extremists inspired by FRE are still a threat and are willing and able to kill dozens of people. 

Although both perpetrators are regarded as lone actors, recent arrests demonstrate the urgency to deal with FRE 

within schools (1). 

After the small-scale meeting of RAN EDU last year in Berlin (23-24 October 2018) on this topic, RAN EDU decided 

that the topic deserved a larger-scale RAN EDU & RAN Academy meeting. This meeting built on the insights derived 

from the previous meeting and delved deeper into the different useful approaches that were discussed in addressing 

FRE in schools.  

This is important, because FRE is not always taken into account when it comes to the prevention of radicalising 

youngsters. Secondly, existing approaches are often tailored for young members of neo-Nazi groups, whereas the 

FRE landscape has become more differentiated over the past three decades. Because of its strong online presence, 

youngsters are nowadays more likely to come across explicit or implicit FRE content. This is why schools cannot 

afford themselves to ignore FRE as a phenomenon.  

CONTEMPORARY FRE: TRENDS AND CHALLENGES 

First of all, the meeting served to raise awareness on FRE and provide education with updated knowledge on 

contemporary FRE. During the meeting, parts of the upcoming RAN FRE Factbook that are relevant for teachers 

were presented.  

What is far-right extremism (FRE)? FRE is a collective term for the radical and the extreme right, and it 

encompasses a diverse range of different ideologies that coexist with more traditional FRE ideologies (e.g. 

national socialism and fascism). Historical key ingredients of FRE are racism, xenophobia, (ultra-) 

nationalism, an anti-democratic or anti-establishment stance, and a call for a strong state (2). Not all of 

these elements are illegal or prosecutable. FRE members often claim they are “just expressing opinions”. As 

for the RAN EDU Working Group, FRE attitudes, behaviour and speech become problematic when they call 

for a severe restriction of civil liberties or civil rights of specific religious and/or ethnic groups. Sometimes, 

this is combined with a strong call for the restriction of rights for the LGBTI community and pressure on 

women to live by traditional gender roles, embrace motherhood and provide for posterity. 

 

When dealing with FRE as a teacher or practitioner, it is important to keep in mind that nowadays ideologies are 

hyper individual. Within more classical FRE groups such as skinheads and neo-Nazi groups, there is still a striving 

for uniformity when it comes to clothing (e.g. skinhead movements) or ideology. But in some EU Member States, 

these kinds of groups continue to decline (3). 

Within more contemporary FRE groups (such as more loose transnational online communities), there is no outlined 

view on politics and society. Most of their members regard their ideology as a quest itself, based on a loose set 

of ideas and key narratives gathered along the way (4). When talking to students with possible FRE affiliations, 

teachers should avoid making generalisations or assumptions about someone’s perceived ideology because 

this might cut off a dialogue.  

There is also a new online dimension where FRE members can gather. Websites, forums, social media and message 

boards are functioning as breeding grounds where recruiters can target youngsters (by hashtags, memes, hate 

posts, guerrilla strategies and algorithms). Online multiple-player games and their chatrooms have also become 

 

(1) Baumgarter, M., Diehl, J., Ehrenhauser, A., Knobbe, M., Wiedmann-Schmidt, W., & Winter, S. (2018). Germany’s extremism 
problem. Officials zero in on neo-Nazi terror cell. Der Spiegel, 18 October. Monin, J. (2018). Quand l’ultradroite veut passer à 
l’action. Interfrance, 24 November. The Local. (2018). Swedish Nazi arrested for planned murder of journalists. 11 August. 
(2) Mudde, C. (1996). The war of words defining the extreme right party family. West European Politics, 19(2), 225–248. 
Carter, E. (2005). The extreme right in western Europe. Success or failure? Manchester: Manchester University Press.  
(3) Please mind this is not applicable to all Member States. Bjørgo, T. (2019). Right-wing extremism in Norway: Changes and 
challenges. C-REX, 25 February. 
(4) These key narratives were discussed at the RAN POL and RAN C&N event in Stockholm: Sterkenburg, N., Smit, Q., & 
Meines, M. Current and future narratives and strategies of far-right and Islamist extremism, Ex Post Paper. Stockholm, Sweden: 
Radicalisation Awareness Network, 2019. 

https://www.spiegel.de/international/germany/germany-investigators-arrest-potential-neo-nazi-terror-cell-a-1231781.html
https://www.spiegel.de/international/germany/germany-investigators-arrest-potential-neo-nazi-terror-cell-a-1231781.html
https://www.franceinter.fr/emissions/secrets-d-info/secrets-d-info-24-novembre-2018
https://www.franceinter.fr/emissions/secrets-d-info/secrets-d-info-24-novembre-2018
https://www.thelocal.se/20180811/swedish-nazi-arrested-for-planned-murder-of-journalists
https://www.tandfonline.com/doi/abs/10.1080/01402389608425132
https://www.manchesterhive.com/view/9781847794420/9781847794420.xml
https://www.sv.uio.no/c-rex/english/news-and-events/right-now/right-wing-extremism-in-norway.html
https://www.sv.uio.no/c-rex/english/news-and-events/right-now/right-wing-extremism-in-norway.html
https://ec.europa.eu/home-affairs/sites/homeaffairs/files/what-we-do/networks/radicalisation_awareness_network/ran-papers/docs/ran_pol-cn_most_often_used_narratives_stockholm_05042019_en.pdf
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a place for recruitment (5). Some social media platforms are first built around issues that attract popular support, 

such as animal cruelty or child abuse, after which more openly xenophobic messages are spread (6). 

This shift from offline to online involvement makes it easy for FRE youngsters to meet like-minded peers who 

confirm their extremist views. The lack of a geographical location makes it difficult for practitioners (such as 

teachers) to set up and use an apparatus for prevention, since there is often no particular (local) agency that feels 

a necessity or responsibility to intervene (7). 

Due to the online possibilities, students with FRE affiliations might not always be open about what they believe and 

express their extremist attitude for online activities (8). This includes spreading hate speech and fake news, 

taking part in active online attacks on political opponents (“trolling”), and discussing and exchanging extremist 

views. These activities lower the threshold for sending anonymous online messages, which are often hateful 

statements that could also be directed towards teachers and school boards, especially after calls from political 

parties to report perceived “leftist” teachers (9).  

Initiatives such as hotlines to report teachers should be regarded as a form of street mobilisation and extra-

parliamentary activism to influence educational policies and the curriculum.  

 

FRE political parties and movements have been longing for decades to change the educational agenda of 

state-controlled schools and universities (especially history), whose curriculum was allegedly developed for 

“leftist indoctrination”. Complementary to these aims to have a direct influence on education, the FRE landscape 

also has its own ways of schooling via, for example, summer camps, summer schools, home schooling and 

“alternative universities” (10). 

Schools as labs for democracy. To support schools in PVE, RAN EDU works from a school perspective 

and not from a counterterrorist perspective. We are pleased to have developed the policy paper ‘Schools as 

labs for democracy’. With the RAN EDU legacy in mind, authors Götz Nordbruch and Stijn Sieckelinck 

developed recommendations for schools in order to provide sustainable responses to radicalisation (11).  

Recommendations vary from fostering (online) media literacy to the creation of peer education strategies to 

reach students and training for teachers to develop depolarisation skills.  

 

FRE IN THE CLASSROOM: EXPERIENCES AND APPROACHES 

During the RAN EDU & RAN Academy meeting, teachers, practitioners and experts shared their experiences on FRE 

in the classroom. Although affiliations with FRE often start online, schools can play an important role in prevention 

of radicalisation of youth (12). 

 

(5) Other new places of recruitment are gyms (especially when it comes to sports that promote a “warrior mentality” such as 
boxing and mixed martial arts) and universities. See for example: Busby, E. (2018). Far-right group attempts to recruit students 
at Scottish universities. Independent, 31 December. Zidan, K. (2018). Fascist fight clubs: How white nationalists use MMA as a 
recruiting tool. The Guardian, 11 September. 
(6) Smith, M., & Colliver, C. (2016). The impact of Brexit on far-right groups in the UK: Research briefing. London: Institute for 
Strategic Dialogue. 
(7) Bjørgo, T. (2019). Right-wing extremism in Norway: Changes and challenges. C-REX, 25 February. 
(8) Ravndal, J. A. (2017). Right-wing terrorism and violence in western Europe: A comparative analysis (Doctoral dissertation). 
Oslo: University of Oslo. 
(9) Delamaide, D. (2018). Germany’s AfD incites schoolkids to denounce teachers. Handelsblatt, 10 December. Dutchnews.nl. 
(2019). Pupils urged to report ‘left wing indoctrination’ to Forum hotline. 27 March. Mondelo, V. (2018). La Generalitat insta a 
delatar a los colegios que enseńen en espańol. El Mundo, 30 October. 
(10) Mammone, A., & Giudici, A. (2019). The European far right has its eye on education. Al Jazeera, 29 March. Schultheis, E. 
(2019). Teaching the Holocaust in Germany as a resurgent far right questions it. The Atlantic, 10 April. Apperly, E. (2019). Why 
Europe’s far right is targeting gender studies. The Atlantic, 15 June. 
(11) Nordbruch, G., & Sieckelinck, S. Transforming schools into labs for democracy. A companion to prevent violent radicalisation 
through education, Policy Paper. Radicalisation Awareness Network Centre of Excellence, 2018. 
(12) Sieckelinck, S., Kaulingfreks, F., & De Winter, M. (2015). Neither villains nor victims: Towards an educational perspective on 
radicalisation. British Journal of Educational Studies, 63(3), 329–343. 

https://www.independent.co.uk/news/uk/home-news/generation-identity-scotland-university-glasgow-students-far-right-gi-posters-recruitment-drive-a8705701.html
https://www.independent.co.uk/news/uk/home-news/generation-identity-scotland-university-glasgow-students-far-right-gi-posters-recruitment-drive-a8705701.html
https://www.theguardian.com/sport/2018/sep/11/far-right-fight-clubs-mma-white-nationalists
https://www.theguardian.com/sport/2018/sep/11/far-right-fight-clubs-mma-white-nationalists
https://www.isdglobal.org/wp-content/uploads/2016/07/Impact-of-Brexit.pdf
https://www.sv.uio.no/c-rex/english/news-and-events/right-now/right-wing-extremism-in-norway.html
https://www.duo.uio.no/handle/10852/60365
https://www.handelsblatt.com/today/politics/dictatorship-101-germanys-afd-incites-schoolkids-to-denounce-teachers/23583610.html?ticket=ST-439936-3DT4t69hOlXfkiQtlTit-ap5
https://www.dutchnews.nl/news/2019/03/pupils-urged-to-report-left-wing-indoctrination-to-forum-hotline/
https://www.elmundo.es/cataluna/2018/10/30/5bd7609cca47413c178b45a6.html
https://www.elmundo.es/cataluna/2018/10/30/5bd7609cca47413c178b45a6.html
https://www.aljazeera.com/indepth/opinion/european-eye-education-190318160929891.html
https://www.theatlantic.com/international/archive/2019/04/germany-far-right-holocaust-education-survivors/586357/
https://www.theatlantic.com/international/archive/2019/06/europe-far-right-target-gender-studies/591208/
https://www.theatlantic.com/international/archive/2019/06/europe-far-right-target-gender-studies/591208/
https://ec.europa.eu/home-affairs/sites/homeaffairs/files/what-we-do/networks/radicalisation_awareness_network/about-ran/ran-edu/docs/ran_edu_transforming_schools_into_labs_for_democracy_2018_en.pdf
https://ec.europa.eu/home-affairs/sites/homeaffairs/files/what-we-do/networks/radicalisation_awareness_network/about-ran/ran-edu/docs/ran_edu_transforming_schools_into_labs_for_democracy_2018_en.pdf
http://dx.doi.org/10.1080/00071005.2015.1076566
http://dx.doi.org/10.1080/00071005.2015.1076566
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• It became clear that even in places where FRE movements are marginal, just a few students with hate 

speech, polarising messages and/or extremist views can ruin the climate in a school, especially when 

they are encouraged by adults.   

 

• For schools and teachers, it is also important to keep in mind that it is possible that teaching colleagues 

could also harbour FRE views.  

 

• When dealing one-on-one with a student with FRE views, teachers should not avoid ignoring lived 

experiences. These kinds of conversations require an open attitude from teachers and schooling staff, 

without the intent of forcing a specific outcome. Therefore, it is important to suppress a will to control 

the expressions of a single student and refrain from forcing desired expressions.  

 

• If students are making FRE comments during lessons, it is better to keep them within the classroom, 

even when it seems like a good option to physically separate them from other classmates. Punishing them 

is nothing more than a quick fix. Students internalise the responses of their environment (13), and this will 

only contribute to their worldview when it comes to categories such as “us” and “them”. And it might even 

trigger them in the wrong way and pull them towards FRE groups where they feel accepted.  

 

• If you treat students explicitly as FRE, for example by putting them ostentatiously front row when you teach 

about the holocaust to make an example, they will behave as FRE. Keep in mind that students are 

interacting with their environment. Constantly regarding them as extremists and treating them as 

extremists will not make them less extremist. Giving them special treatment will only strengthen their 

tendency to think in terms of “us” and “them”.  

 

• Youngsters will always look for something that is causing their problems. Democracy is not an easy brand, 

so it often gets the blame. Even if certain political views of FRE students are loathsome, it is important to 

stay with them and understand what is behind those feelings and thoughts. Find out what makes them 

so angry and why their ideology is the only alternative in a hostile world for those involved. 

 

• Classrooms need to be safe places where students can share their opinions, even if they are considered 

bad. Creating a safe climate will lead to reciprocal tolerance for different opinions, opposition, negotiation 

and legitimate animosities. Asking the right questions will stimulate critical thinking.   

 

• Ignoring specific topics does not mean that students will not discuss them. All too often these dialogues on 

values and democracy are being regarded solely as the responsibility of history and social sciences teachers. 

But all teachers should take this into account, including math or gym teachers. School boards have 

the responsibility to prepare teachers for this and facilitate the exchange of experiences between 

teaching colleagues. This will make teachers more confident, equip them to deal with controversial issues 

and educate them on teaching democratic values.  

 

• Apart from equipping teachers with methods and skills, meeting participants expressed their need for 

curricula on sensitive topics, which contain content that is tuned per country (because there are 

value-based national differences on which issues are sensitive). Some issues are difficult to talk about 

because teachers do not know enough on the topic. A lesson plan will help them deal with relevant topics 

and also on substantial subject matter, and how they should be embedded in a political, societal and 

historical context.   

 

• There is no quick fix, and this is not something teachers can do alone. Therefore, the RAN EDU Working 

Group calls for a long-term, structural and evidence-based programme on dealing with FRE to be 

made available for schools, in order to make a real impact. This should also include meetings on 

dissemination strategies to help schools creating tailor-made programmes, as well as meetings with 

exit and social workers to take the surroundings outside the schoolyard into account. This multi-

agency approach needs to include the community and parents. People will only change their minds if they 

are given alternatives. Also, policymakers need to be included to discuss how programmes can become a 

more structural part of curricula.  

 

 

(13) Mattsson, C., & Johansson, T. (2018). Becoming, belonging and leaving – Exit-processes among young neo-Nazis in 
Sweden. Journal for Deradicalization, (16), 34–69. 
 

http://journals.sfu.ca/jd/index.php/jd/article/view/161
http://journals.sfu.ca/jd/index.php/jd/article/view/161
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Teaching controversial issues and managing controversy in the Nordic countries. One of the 

initiatives that was being presented during this RAN EDU & RAN Academy meeting was the Nordic 

programme on teaching controversial issues by the European Wergeland Centre (EWC). The programme 

consists of three elements:  

(1) a 3-day workshop at Utøya, facilitated by the EWC and key authors of two manuals commissioned by 

the Council of Europe on managing controversy and dealing with controversial issues (14), 

(2) school-based activities with support provided by a national trainer and the EWC,  

(3) an evaluation meeting to share experiences and provide recommendations for future steps.  

The aim of the programme is to provide school leaders and teachers in Nordic countries with concrete tools 

and recommendations on how to engage young people in democratic dialogue about controversial issues, 

such as violent extremism and radicalisation (15).  

ONLINE FRE: HOW TO DEAL WITH RACIST MEMES 

A large part of the participation of youngsters in FRE movements happens in a parallel online universe. It is not 

always easy for practitioners (including teachers) to get insight into what is going on because of the use of coded 

language and vocabulary. Analysing and understanding (online) FRE messages is challenging, because they can 

be presented as a joke, with the aim of masquerading the underlying hate speech or extremist threats. 

Youngsters nowadays grow up consuming media from the internet more than television or newspapers. For 

them, understanding, (online) sharing and creating memes is second nature. In general, memes are using irony 

to make fun of politics, popular culture and common experiences. They are popular on platforms like Reddit, 

4Chan, 8Chan, 9Gag, Facebook and Tumblr because they quickly generate likes, comments and shares.  

Messages behind memes. Participants of this RAN EDU Academy meeting received a workshop from 

Jugendschutz.net, which was shaped as an online safari. The work of Jugendschutz.net is based on 

monitoring, actions, networking and educational work. Teachers can find more explanations on (hidden) 

FRE propaganda and examples of memes in their 2017 annual report (16). 

When in doubt, there are online databases on FRE symbols (17) that also explain memes. 

However, the FRE movement uses memes because of their strategic potential. Memes are often funny and 

controversial at the same time. Therefore, they are perfect to conceal extremist propaganda as humour and are 

perfect to spread radical messages (18). Memes used by the FRE movement often deny racism or mock people of 

colour (19). Apart from that, there are also openly racist or anti-Semitic memes, for example posted on FRE 

websites such as The Daily Stormer. When teachers are dealing with media literacy, it is indispensable to 

also take memes and other online phenomena into account. 

Because of a lack of historical knowledge, students might not always be aware of the message behind the 

provocative content they are spreading (20). In some cases, symbols are hijacked by FRE. For example, this 

happened to Pepe the Frog. Pepe was created in 2005 and used in many online memes. In 2016, the online alt-

right movement embraced the meme and turned the frog into a common avatar for white nationalism (21). 

 

(14) Kerr, D., & Huddleston, T. (Eds) (2015). Living with controversy: Teaching controversial issues through education for 
democratic citizenship and human rights (EDC/HRE). Strasbourg: Council of Europe. Huddleston, T. & Kerr, D. (2017). 
Managing controversy. Strasbourg: Council of Europe. 
(15) European Wergeland Centre. (2017). Teaching controversial issues and managing controversy in the Nordic countries. 
(16) Frankenberger, P., Ipsen, F., Bollhöfner, J., Seitz, C., & Wörner-Schappert, M. (2018). 2017 Annual report. Right-wing 
extremism on the internet. Mainz, Germany: Jugendschutz.net. 
(17) See: https://www.adl.org/hatesymbolsdatabase 
(18) ESCN. (2019). How the (violent) extreme-right ‘radicalises the mainstream’ in Europe. European Strategic Communications 
Network (ESCN), Thematic Paper 3. 
(19) Yoon, I. (2016). Why is it not just a joke? Analysis of internet memes associated with racism and hidden ideology of 
colorblindness. Journal of Cultural Research in Art Education, 33, 92–123. 
(20) Hern, A. (2019). Far right groups’ coded language makes threats hard to spot. The Guardian, 17 March. 
(21) Osborne, S. (2017). Pepe is dead: Meme’s creator kills off controversial frog after it was hijacked by white supremacists. 
Independent, 8 May. 

https://rm.coe.int/16806948b6
https://pjp-eu.coe.int/en/web/charter-edc-hre-pilot-projects/project-1-managing-controversy-a-whole-school-training-tool
http://www.theewc.org/content/download/1885/14843/version/1/file/Teaching+Controversial+Issues+and+Managing+Controversy+in+the+Nordic+countries+2017.pdf
https://www.hass-im-netz.info/fileadmin/user_upload/hass_im_netz/documents/jugendschutz.net_annual-report-rw-extremism_2017.pdf
https://www.hass-im-netz.info/fileadmin/user_upload/hass_im_netz/documents/jugendschutz.net_annual-report-rw-extremism_2017.pdf
https://www.adl.org/hatesymbolsdatabase
https://pdfs.semanticscholar.org/fd07/488fbe610d24cd84e8511642c7d25bdbe8fb.pdf
https://pdfs.semanticscholar.org/fd07/488fbe610d24cd84e8511642c7d25bdbe8fb.pdf
https://www.theguardian.com/world/2019/mar/17/far-right-groups-coded-language-makes-threats-hard-to-spot
https://www.independent.co.uk/news/world/americas/us-politics/pepe-frog-dead-meme-matt-furie-kills-alt-right-image-white-supremacists-hijacked-a7723586.html
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Figure 1. Examples of memes denying racism 
 

 
Figure 2. Example of a meme mocking people of colour 

 

 

Memes are often ambiguous and require interpretation of visual grammar. Therefore, it is hard to hold people 

who create or share them to account. They can deny the given meaning or state that it is a joke. For youngsters, 

this is also part of its attractive power: it is great making provocations not everyone understands. 

When facing a pupil or student who is spreading this kind of content, teachers have to be able to prove why 

this is a serious racist message in order not to be swept away in a discussion (22). 

Students often share memes just because they think they’re funny. Rather than punishing students, 

teachers should ask them: Why did you spread it and what is (according to you) the context of this 

message? This offers opportunities for discussion, instead of just sending them away after a harsh lecture 

or punishment. 

 

Analysing and discussing hidden meanings of memes can serve as a part of media literacy. But the ultimate 
challenge lies in creating alternative imageries that can overcome (and overrule) the cynical and often 
reactionary logic of memes. Although this is not something that is the responsibility of teachers, it might be an 
interesting school assignment for pupils and students. It gives them an opening to express themselves in arts and 
to look at the FRE discourse as a whole and draw a learning path, including the connective narrative (e.g. 
sense of belonging), the counter-narrative (e.g. lessons on genocide or training in resilience), and alternative 
narratives (e.g. a focus on active citizenship, media literacy and critical thinking). 
 

  

 

(22) Notopoulos, K., & Broderick, R. (2017). The far right’s most common memes explained for normal people. Buzzfeed.news, 
3 March. 

https://www.buzzfeednews.com/article/katienotopoulos/a-normal-persons-guide-to-how-far-right-trolls-talk-to-each
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CONCLUDING REMARKS 

The RAN EDU Academy meeting kicked off with the state of play on FRE in Europe looking at the strategies and 

tactics to influence education with its narrative and in which places new recruits are found. Especially in the 

education sector, FRE has to be understood as a social movement, which combines party politics, grassroot 

activism and meta-politics.  

Hence, schools need to be aware of how FRE ideas are entering the hearts and minds of pupils and teachers alike 

and what can be done to prevent this from happening, while stimulating an inclusive and open school climate. 

Several inspiring practices were presented that aim to create such an environment and that empower schools and 

teachers alike. 

Three key takeaways 

1) It is crucial to not think in terms of “us” and “them” when discussing FRE in schools, but instead to create 

a non-judgemental environment in the school.  

2) Currently, school curricula do not address or equip teachers with how to deal with such dilemmas in the 

classroom, but as an alternative reach out to quick-fix approaches through short programmes. To prevent 

radicalisation in schools, we need educational solutions that are practical, non-judgemental and long-term 

ingrained in the institutions and amongst the teachers. Participants expressed the need to develop curricula on 

sensitive topics, which contain content that is tuned per country.  

3) For teachers, it is indispensable to educate themselves on new (media) platforms, memes and other 

online phenomena. Before holding students accountable for what they share, you have to be able to prove why 

the message is racist. Please also keep in mind that students might not be aware of what they are spreading. 

 


