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Summary Report 

   ESF Transnational Cooperation Platform      

Community of Practice on Employment, Education and Skills 

Study Visit on practical actions to encourage the development of 

high-quality digital learning experiences in Belgium-Flanders 

9 – 10 May 2022, online event 

The aim of the Study Visit was to provide to discuss the role of the ESF in supporting 

governments by complementing action plans and initiatives. The Study Visit, organised by 

the Transnationality Team (ICF) on behalf of the European Commission, was hosted by 

ESF Flanders. The Study Visit explored how synergies between different types of activities, 

such as digital learning in schools, work-based learning, and at the workplace can be 

facilitated. Discussions focused on digitalisation in VET and work-based learning, against 

the context of the COVID-19 pandemic having accelerated developments in virtual learning 

environments.    

The Study Visit explored the following key questions: 

• What actions can ESF managing authorities and other stakeholders take to encourage 

and support the development of high-quality digital learning experiences?  

• How can managing authorities support projects to test and develop practical 

approaches to support / encourage the development of high-quality digital learning 

experiences?  

• What are the conditions for successful project delivery, especially in view of efficiency 

and effectiveness? 

• How can synergies between the activities of different actors be facilitated? What is the 

role of partnerships?  

The Study Visit was opened by the CoP Chair, Caroline Meyers (ESF Flanders), also 

representing the host managing authority. Caroline welcomed participants and explained 

that the Study Visit was an opportunity to look at national level approaches to encouraging 

high-quality digital learning opportunities, on a policy level as well as via ESF funding, and 

it would also look at the implementation of digital learning at project level. The topic of 

digital learning is important for the Community of Practice as it was touched upon during 

the previous Education and Skills sub-theme activity, the Peer Review on employer 

engagement in work-based learning and apprenticeships in June 2021. This Study Visit 

thus provided a dedicated space to discuss the topic in more detail.   

Development of high-quality learning experiences in Belgium-Flanders 

The future of digital learning  

Katja Schipperheijn, independent expert on digital learning, provided an overview of 

current developments in digital platforms and the future of digital learning. Katja 

highlighted that the COVID-19 pandemic catapulted digitalisation to the forefront in many 

different aspects of our lives, spurring innovation but the urgent need for digital provision 

did not mean that strategic integration of digital offers were considered. It is now 

important to re-think strategies. Katja outlined that learning experiences are increasingly 
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becoming immersive, with new and cutting-edge technology that includes attention-

measuring glasses and using augmented reality (AR) to facilitate the encoding of memory. 

Virtual reality is much in the news with much talk about the metaverse and the possibilities 

of opening new experiences of coming together in a virtual reality setting. For example, 

on Fortnite a recent concert was attended by 45 million people. The metaverse may 

therefore create opportunities for learning in a social setting that more people can access.  

Some sectors are already taking digital learning possibilities to the next step. For example, 

holograms are used for learning in the healthcare sector particularly when learning specific 

surgery techniques. It is important to build learning environment ecosystems to use 

technology to learn something new, not necessarily to repeat learning that is delivered in 

other settings and certification and validation of the learning is important. In the United 

States, online learning has established certification mechanisms. Roblox1 is a platform that 

allows users to learn how to code and develop games. It provides certification for those 

who are good at developing games and who has been peer reviewed. It has also developed 

its own university2.  

In terms of future skills, Katja stressed that it will be important to skills including curiosity; 

optimism; openness; entrepreneurship; resilience; empathy; consilience (looking at 

different things and seeing the similarities); and having a growth mindset. All learning, 

including digital learning, must equip learners to have these skills in the future.  

Katja also shared her LEAN learning tips as new learning strategies need to be considered 

as part of a constant learning process, where individuals do not wait for learning 

opportunities to happen. She outlined her five-step habit of improving learning model, 

which includes:  

1. Discovery: When we talk about a problem it is important to ask the five why’s to get 

to the cause of the problem and to eliminate silos 

2. A burning platform needs to be created as a trusted case for engaged learning  

3. Path to improvement: only when the objectives and the five why’s are established then 

it is suitable to look at the tools, a non-determining part of the learning system 

4. Joint execution, as no success will be achieved without collaboration  

5. Future growth and improvement: When different tools are connected, they can form 

something new. It is therefore important for technologies to be mapped and if a 

tool/approach is not working then it needs to be discarded and smart replacements 

need to be found.  

ESF managing authorities need to consider the ‘future frontier’ when considering calls for 

proposals and support to projects. This means trying to look into the future as far as 

possible and identifying opportunities. Many projects look at current problems and 

technology is developing much quicker so that some project activities are not sustainable 

in the longer term. It is also important for ESF managing authorities and projects to work 

with diverse groups in steering groups and project delivery groups, for example by 

including digital experts. Young people are an important group for projects to work with 

as well as they can provide important insights into what appeals to young people, and 

current/future trends.  

  

 
1 https://www.roblox.com/  
2 https://blog.roblox.com/2014/09/roblox-university-launches-alongside-game-creation-

challenge/#:~:text=With%20that%20in%20mind%2C%20we,ROBLOX%20University%20student
%20is%20simple.  

https://www.roblox.com/
https://blog.roblox.com/2014/09/roblox-university-launches-alongside-game-creation-challenge/#:~:text=With%20that%20in%20mind%2C%20we,ROBLOX%20University%20student%20is%20simple
https://blog.roblox.com/2014/09/roblox-university-launches-alongside-game-creation-challenge/#:~:text=With%20that%20in%20mind%2C%20we,ROBLOX%20University%20student%20is%20simple
https://blog.roblox.com/2014/09/roblox-university-launches-alongside-game-creation-challenge/#:~:text=With%20that%20in%20mind%2C%20we,ROBLOX%20University%20student%20is%20simple
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Digisprong  

Liesbeth De Paepe, Flanders Ministry of Education, provided an overview of the Digisprong 

initiative. Digisprong emerged following the challenges that arose after the COVID-19 

pandemic, and a knowledge centre was established. It focuses on two main aspects: 

1. To strengthen and modernise educational processes, including sharing learning 

resources and expertise, modern infrastructures, innovations and interactive learning 

materials and online and blended learning.  

2. To strengthen student ICT competences, including basic ICT skills, information skills 

(such as media literacy and searching and processing digital information) and 

computational thinking (solving problems via computers).  

The mission of ICT policy in education in Flanders is to make sure that all learners master 

the necessary skills to actively participate in digital society, and to make education more 

effective and strengthening learning and education processes through digitalisation. The 

Digisprong knowledge centre aims to provide a central lead in vision development, network 

organisation, share education topics and (inter)national experiences, facilitate research 

and provide a knowledge hub. Digisprong is composed of four pillars or goals:  

1. Every Flemish school will have a qualitative digital infrastructure, making digital 

education and safe use of ICT possible  

2. The Flemish government has an evidence-based and data-driven policy with regards 

to digital education. All schools should have an effective ICT-policy based in 

pedagogical vision.  

3. All Flemish teachers and teach educators will have the essential digital competence 

and have the opportunity for professional development  

4. All Flemish schools will have access towards qualitative and innovative learning 

materials, learning platform and digital evaluation.  

The primary target group is teachers, ICT teams and school management. Umbrella 

organisations and teacher trainers will help to support and train the main target groups.  

The COVID-19 pandemic accelerated the adoption of hybrid learning. In Flanders, schools 

are indicating that they want to continue to provide digital learning and they want to find 

out more about how to do this more strategically. The Digisprong initiative is a big leap 

for schools, but they now have the infrastructure and support to take steps forward. A 

framework is being developed to help schools to work towards the goals. A new app has 

been developed to collect data and feedback from teachers so that certain topics can be 

evaluated. The information collected will help to map teachers’ opinions and make sure 

that they are supported going forward.  

Dual learning in Flanders  

Since September 2019, Flanders has implemented dual learning, new apprenticeship 

system in Flanders where learning is combined with learning in the workplace. The focus 

on workplace learning means that learning is better aligned with the needs of the labour 

market. There are 10 guiding principles that support dual learning in Flanders. These are:  

1. Shared responsibility between education and work  

2. A clear definition of dual learning, which is the acquisition of competences at school 

and in the workplace, which allows learners to acquire and practice competences and 

provide work experience  

3. Provide dual learning in different providers, including centres of part-time learning and 

Syntra-centres (the existing system of learning and working), schools that offer full-

time learning and special needs schools  
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4. The target group is learners aged between 15 and 25 that are willing and able to learn 

in the workplace. Advice is offered to all learners before entering dual learning to 

ensure that learners are most suited to this type of learning 

5. Pupils subscribe to a course, and they have 20 days to find an appropriate workplace. 

If they fail to find a workplace, they need to return to school 

6. Different types of support are available to learners – teachers, trainers in the workplace 

and trajectory guides who support learners to move smoothly between different 

learning environments 

7. There is a standard trajectory for each course, which is created in cooperation between 

education and labour market organisations. This is based on the final attainment 

targets and vocational qualifications. The curriculum determines how many hours are 

to be spent in the workplace, but this is on average 20 hours 

8. The Department of Labour and sectoral organisations are developing a large network 

of companies that can provide high-quality workplaces for learners  

9. A recognition procedure is in place for companies, with a minimal set of criteria 

10. A pre-apprenticeship programme is in place for learners who are not ready for dual 

learning. Individualised trajectories are developed for each learner, and they can stay 

in this as long as necessary, with a view to keep this as short as possible. The focus is 

on different types of competences, and it is offered by different providers.  

The introduction of dual learning has been challenging as schools have been hesitant to 

get involved and it will take time for it to be integrated into school systems. Teachers and 

trainers have also required further support to help them adapt. The role of trajectory 

guides is also new with new competences. Dual learning was introduced in the academic 

year when the COVID-19 pandemic started so students could not be trained in the 

necessary competences. However, this has stimulated support for extended reality (XR), 

and the Minister has reserved EUR 4.5 million for this purpose.  

Dual learning requires a shift in mindset from employers. They receive tax cuts and 

incentives to encourage them to get involved but they do not receive full compensation 

for their time as this is an investment in the future of work, their potential employees, and 

their companies. Sectoral organisations are key in getting employers involved, 

communicating the benefits, and providing insights into the needs of different sectors and 

how this can be translated into curriculum.  

The ESF has supported some of the pilot projects on dual learning in Flanders. There is 

often a gender balance issue for some sectors and dual learning may not be seen as an 

attractive learning pathway. There is ongoing work to promote dual learning to promote it 

and explain that it offers different levels, from craftsmanship to high-end specialised 

training. It is hoped that parents and schools can see dual learning as a valid pathway for 

many students.  

The ESF perspective  

Tom De Bruyn, ESF Flanders, outlined several specific calls launched under the ESF to 

promote high-quality digital learning experiences. In 2020 and 2021 there have been two 

calls focusing on training 21st century skills in companies, with the aim of stimulating 

training for employees in Flemish companies who are low or medium skilled. Companies 

can receive grants to encourage and support lifelong learning and thus strengthen their 

employees place in the labour market. The call aligns with the policy framework in Flanders 

regarding stimulating employees’ willingness to learn, advance their careers and overall 

increasing training participation. It also fits with the Operational Programme 2014 – 2020 

investment priority 10iii regarding lifelong learning. The actions are framed by the 21st 

century skills listed in the OECD Skills Strategy3: 

 
3 More information about OECD skills work is available here: https://www.oecd.org/skills/  

https://www.oecd.org/skills/
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• Digital skills 

• Communication skills 

• Creative thinking and handling 

• Critical thinking 

• Problem thinking and problem solving  

• Collaboration and cooperation  

• Social and cultural skills 

• Self-regulation (acting independently, taking responsibility)  

Companies can provide a maximum of 15 training sessions, and it is possible for companies 

to change or add training sessions (including e-learning) once they get to the halfway 

point in the project period so that they can respond to changing training needs within their 

sector and / or organisation. All types of digital skills are eligible4. All actions need to be 

registered in the ESF Flanders time registration system.  

A separate call has been launched to provide training that contributes to sustainable and 

workable teleworking in companies in Flanders. The call has responded to the impact of 

COVID-19 in the labour market, and activities are ongoing between September 2021 and 

November 2022 (due to the COVID-19 pandemic, projects can be extended until 28 

February 2023). This call provides training opportunities to low, medium, and high skills 

workers and provides training around four skills clusters – digital skills (e.g., working with 

teams in a digital setting); collaboration (e.g., online meetings), social and cultural skills 

(e.g., leadership from a distance) and self-regulation (e.g., managing the work-life 

balance).  

In addition, two calls have been launched on e-learning in 2021 and 2022 with 62 live 

projects. The call is designed for training providers to work on adapting existing training 

courses to e-learning settings, adapting existing e-learning courses, or developing brand 

new e-learning courses. The call is only for blended learning and for public and private 

training providers who have official trainings registered in the Flanders training data bank. 

It is not open to schools or government departments. It also offers support for learners, 

for example those who are disadvantaged and how to keep learners actively engaged. 

There is a public procurement for consultants to provide support to training providers.  

Sofie Bogaerts, ESF Flanders, also spoke about an experimental call called ‘SWITCH’. 

SWITCH offers workplace exchanges for employees so that they can learn through 

experiences from experiences in other settings. The focus of the call is to strengthen the 

competences and talents of employees in an innovative way and to stimulate them in other 

settings. It provides an innovative alternative to classical learning. The original call had 

two phases:  

1. Phase 1 (in 2019): to establish a network of organisations and to identify, map and 

match training needs and learning places and to elaborate the case for the exchange 

with at least three partners 

2. Phase 2 (2020): the effective roll out and testing of the learning exchanges, further 

coordination of the network and undertaking mandatory self-assessment.  

The pandemic had a big impact on activities so in summer 2021 ESF Flanders reconsidered 

the activities, including thinking about the goals. At the start of 2022, SWITCH 2.0 started. 

Four organisations are working on projects, and they are now setting up and coordinating 

networks of companies, identifying and mapping training needs and setting up networks 

and e-platforms for exchanges among other tasks.   

 
4 A useful tool for digital skills is the European Commission’s digital skills assessment, available 

here: https://digital-skills-jobs.europa.eu/en/digital-skills-assessment  

https://digital-skills-jobs.europa.eu/en/digital-skills-assessment
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Project experience in Flanders: using the ESF to facilitate the transition to digital 

learning  

Philippe Degelin, VIVO, presented the ‘Ziedet? (‘Do you see it?’) project, which has 

developed a digital learning platform about culturally sensitive care. The project was 

funded via ESF in 2018 with the objective to provide a path of change for care workers, 

learners and educators to prevent and combat discrimination and racism and to promote 

mutual respect. VIVO partnered with the Erasmus College for Social Work to provide 

(future) care workers with a digital learning platform. The target group was future care 

providers – providers themselves as well as students; and care training providers who 

provide trainers in care organisations and teachers/trainers in schools who have a focus 

on care training in secondary education.  

The starting point for the project was to develop learning modules that teachers and 

trainers can use in learning processes. The project kept two learning theories in mind – 

the theory of behavioural change, and the theory of training with impact. The learning 

platform was developed from scratch and with a low threshold, with key requirements for 

it being easily accessible and attractive. It was designed with a logical structure in mind, 

with materials that are clearly arranged, with an intuitive navigation that allows smooth 

exploration between interconnected themes, and, above all, the platform should create an 

inspiring, varied and powerful learning experience. The learning platform contains six 

modules, each between 15 to 20 minutes. Each of them starts from a sector-related case 

and includes the learning concepts of understanding/be open to; knowing/be able to; 

putting into practice; and continuing to do so. Each module includes:  

• A recognisable situation in the care context  

• Four steps:  

o 1. Being aware (open), stereotypes and prejudices  

o 2. Introducing perspectives, understandings others’ perspectives  

o 3. Dialogue (ability), dialogue techniques  

o 4. Apply (doing), including concrete exercises in the workplace  

Six modules were developed which covered discriminatory and racist statements in day 

care centres; discriminatory and racist behaviour at clients’ homes; dealing with conflict 

at clients’ homes; dealing with language barriers in a residential care home; dealing with 

beliefs and habits of client and caretakers in hospitals; and dealing with ethical issues at 

the end of life in homecare. The e-modules are free to use and anonymous. Teachers and 

trainers have more rights so they can access learning guides and follow the progress of 

their students on the platform.  

The platform was developed via desk research and inputs from different experts. Inputs 

from experts have been captured via steering group; a working group with representatives 

from caring at home; a learning community that brought together representatives of care 

education (teachers, trainers, students, and trainees) who tested modules and provided 

critical feedback; and interviews with focus groups. This was complemented with 

observations during the tests of the platform.  

The lessons learned from the project experience shows that training at all different levels, 

including management, is important to embed culture-sensitive working and this should 

be incorporated into the induction of new colleagues. Digital learning offerings should also 

be accessible as possible, with a low entry threshold, otherwise learners and organisations 

will not be engaged or will drop out. Interactivity and information and examples based in 

real life are important to keep participants interested. Maintenance and updates can take 

time, and can be costly, but they are important to make sure that the digital learning can 

be continued, and the learning remains relevant.  
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Feedback has been incorporated from trade unions, employers, and learners. The input 

from employers has been important as they have been able to provide real life examples. 

The feedback has also stressed that specific skills, such as communication skills, must be 

delivered in a face-to-face setting so that the learners can observe and pick up good 

practice from teachers, trainers and other learners. Therefore, the choice was made to 

provide tools and tips for teachers and trainers to enable a blended learning process, via 

the digital platform and via live classroom teaching. ‘Ziedet’ is to be considered as an 

instrument for blended learning.  

Experiences in other countries: using the ESF to facilitate the transition to digital 

learning  

Finland – Efficient timber truck driver education development project  

Savo Vocational College and Upper Savo Vocational College worked together over the last 

three years to develop digital learning for timber truck drivers. The wood industry has 

grown in recent years in Finland and there is a need for an increased number of timber 

truck drivers. The future need is even greater as the average age of timber truck drivers 

is close to 55 years old and due to retirements, there will be a need for around 200 drivers 

each year to replace those who are retiring. The training colleges in North Savo needed to 

respond to problem and to create attractive, efficient training for learner. The anticipated 

results of the project include better retainment of learners, more effective training and 

shorter graduate times, different learning pathways and a better image of log 

transportation.  

The project has produced content for learning environments using extended reality 

techniques. This has included producing virtual reality content in the Wonda virtual reality 

platform, which can be accessed by smart phones, tablets, computers, and VR glasses. 

The application is being integrated into the college’s learning environments. Artificial 

reality software enables learning materials and tests to be accessed in real environments, 

such as in trucks, and it is possible to use web links, images, PDFs, text, voice or video 

and the results from the tasks can be transferred to the learning environment. The project 

has also produced 3D modules, e.g., of trucks, using drone and modelling software. The 

models can be incorporated into learning materials and tests.  

The project has also used undertaken a vast amount of dissemination activities about their 

digital learning on social media, such as YouTube, Vimeo, Instagram, Facebook and Tik 

Tok. They have reached over 12,000 followers and over 2 million views in total over those 

platforms. On the Tik Tok account, young people often ask about the training, and it is a 

new point of initial contact between young people and the colleges. Young people can ask 

questions using their Tik Tok account name and they often ask questions more freely this 

way. This has helped to raise interest in the training and improve the attractiveness of the 

sector overall. The sector is often seen as male dominated and physically demanding but 

the use of new technologies is helping to appeal to more and different target groups and 

helping to readdress the gender balance in the sector.   

Project partners have learned that it is important to have the right people on board, who 

are enthusiastic and have the right technical skills and knowledge of the sector. The staff 

involved need to be trained so that they can provide the digital content themselves and 

they are able to update the training content, as and when required, and other similar 

maintenance tasks. They also stressed that it is important for funding to cover 

development tasks so that the learning platforms can be developed and tested. In addition, 

there is a need for coordination at national ministry level so that content produced by 

different educational institutions can be shared and a common understanding and 

innovations can be developed.  



8 

 

Ongoing feedback is collected from learners, employers and teachers and trainers. 

Learners have commented that the VR headsets were useful and an important tool as it 

meant that all of them can hear and see the same information and instructions from the 

teachers and trainers. When learning takes place outdoors usually it is not always easy for 

learners to hear instructions clearly, so the use of headsets has helped in the delivery. The 

VR training is delivered before learners go into face-to-face learning with the trucks and 

other equipment, which helps to make the training safer as participants have some 

knowledge before they start to use the equipment. The feedback from teachers has shown 

that it takes time to train them and get them used to new methods, including the steps 

needed to update the content so it does not become outdated.  

Greece – teacher training using MOOCs  

Ioanna Blouti, Ministry of Education and Religious Affairs, from Greece outlined how 

massive open online courses (MOOCs)5 are used in two teacher training projects, an ESF 

action ‘training of teachers in skills through workshops’ and an e-Twinning action ‘MOOC 

e-Twinning and skills workshops.’ The pandemic reinforced the need for distance learning 

and at the same time there was a national curriculum reform that outlined the need for 

intensive, flexible teachers training. MOOCs were therefore an important tool to train a 

large number of teaches in a short time.  

The ESF action, delivered between March 2021 and March 2023, supports the 

implementation of the ‘skills laboratory’ which was recently added to the national 

curriculum and covers what has been defined as 21st century skills: life skills, soft skills, 

technology and science skills in the thematic axes of caring for the environment, creative 

thinking, social awareness, responsibility and well-being.  

The training is two months in total and the workload for studying and attending the training 

material is estimated to be 36 hours in total. It is not obligatory for teachers to follow but 

most teachers have participated so that they keep their skills up to date. The materials 

remain available for teachers and trainers to review whenever they need them. There has 

also been a Facebook group established to support teachers and trainers, which will be 

sustained after the funding period. This has been used as a way for the teachers and 

trainers to ask questions, share experiences and exchanges ideas and views – and 

ultimately support each other.  

The e-Twinning activity provided a five-week period in which 6,000 primary and secondary 

education teachers participated. It was launched in March 2022 with a launch meeting, 

followed by asynchronous material aimed at familiarising participants with e-Twinning, the 

role of e-Twinning in the context and implementation of skills workshops.  

The experience of using MOOCs has allowed the Ministry of Education and Religious Affairs 

to achieve rapid and flexible teacher training. It has been well received by the teaching 

community and it has been able to integrate European tools and programmes into new 

actions. MOOCs have offered a cost-effective method of lifelong learning and/or in-service 

training. However, the sustainability of MOOC actions (in terms of content updates and 

strategic frameworks) and the learning community is a challenge. It is also a learning point 

to see how individual learning accounts for teachers can be incorporated going forward as 

this has not been extensively developed in Greece so far. The success of peer exchanges 

via social media has raised the question of the role of a mentor within a MOOC environment 

so that learners can be guided, and this could be explored in line with the individual 

learning accounts. The role of the mentor would be important to provide support and 

advice to teachers and to help them make empowered decisions about where they focus 

their efforts.  

 
5 For more information about MOOCs please see: https://www.mooc.org/  

https://www.mooc.org/
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No formal evaluations have taken place of either project in Greece yet but the feedback 

from users suggest that they are satisfied with the flexibility and support of the 

programme. In conclusion, a lesson that can be learned by this informal ‘synergy’ of the 

two actions, is the importance of complementarity of different EU financial instruments, in 

the way to effectively touch the very centre of emerging teacher’s training needs. 

Key considerations for high-quality digital learning in work-based learning for 

managing authorities and intermediate bodies  

Teachers and trainers play a key role in the delivery of high-quality digital learning 

experiences, but they need to be supported to adapt   

Securing teacher and trainer buy-in to digital learning, particularly in work-based learning, 

is important. It is important to recognise that the teaching and training professions have 

changed significantly in the last 10 to 15 years, with the use of digital learning accelerated 

during the COVID-19 pandemic. It is therefore important to ensure that they have 

appropriate skills and competences to deliver up-to-date training and that they are versed 

in modern pedagogies and recent developments in the curriculum. In Greece, the Ministry 

of Education and Religious Affairs have used MOOCs to ensure that teachers are up to date 

with new curriculum developments (as noted above). Similarly, in Italy ESF funding has 

been used to provide training to teachers and to establish ‘digital animators’ in 8,000 

schools across the country. The three-year project took place before the pandemic and 

the skills provided during the project helped teachers, trainers, and schools to adapt to 

the conditions during the pandemic.  

Delivering training, particularly work-based learning, via digital learning formats means 

that teachers and trainers need to change their mindsets so that they are open to using 

and testing new methods and to learn from these experiences. Adapting mindsets can take 

time and in some countries the average age of teachers and trainers may be older, for 

example in Italy the average age of teachers is above 50 – 55 years old, which may make 

digitalisation and adopting mindsets more challenging as teachers and trainers may be 

more resistant to changes. Participants discussed that having a growth mindset is 

important so that teachers, trainers, and others are open to change, learning possibilities 

and new methods. It was highlighted that a growth mindset can be fostered by weekly 

Kaizen meetings6 and sharing of what went well and was less good. Openness and honest 

feedback create trust to ‘fail fast’ and learn from failing to grow stronger. This applies to 

teachers, trainers, VET schools and all other partners – ESF managing authorities, 

intermediate bodies, and others.  

VET schools need to be supported to make the shift to delivering high-quality digital 

learning  

Participants agreed that it is important to also invest in infrastructure, for example by 

investing in VET schools, as well as investing in the skills needed. This will help teachers 

and trainers in work-based learning to have the appropriate tools and competences to 

deliver training. In Italy, there is a current focus on providing funding to the infrastructure. 

REACT-EU funding and regional funds are being used to support projects on digital 

transformation and investing in infrastructure in all levels of education.  

E-learning platforms provide an important aspect for the infrastructure for digital learning. 

In Spain, the Ministry of Education and Vocational Training started a project in 2010 to 

implement e-learning for vocational training cycles at intermediate and higher levels. 

 
6 Kaizen is a Japanese business philosophy regarding the processes in continuous improvement 

that allows rapid improvement processes. It focuses on eliminating waste, improving productivity, 

and achieving sustained continual improvement. More information is available here: 
https://www.kaizen.com/what-is-kaizen  

https://www.kaizen.com/what-is-kaizen
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Vocational training teachers and other representatives from all Autonomous Communities 

participated in the project. The project created a Moodle platform in 2011 with materials 

from 103 training cycles, including more than 800 learning modules and over 5,000 units 

of learning. The platform has been maintained over the years and it is constantly updated. 

For the current academic year, 134, 646 undergraduate students use the Moodle platform.  

The e-learning provided through this platform is fully integrated into VET and it is seen as 

a valuable instrument for teaching, particularly for learners who have difficulty accessing 

training or participating in the usual school system. 

Digital learning needs to be used in appropriate work-based learning settings – it cannot 

entirely replace face to face training  

While digital learning offers different advantages, it needs to be incorporated into a 

blended learning offer for work-based learning. Face to face training remains important as 

this provides a way for learners to receive feedback on specific skills, observe from others 

and receive personalised support from teachers and trainers. The pandemic accelerated 

the use of digital learning, even in work-based learning, but as we emerge from the 

pandemic it is important to find the right balance between digital learning and face to face 

learning.  

The use of digital learning may depend on the sector and the level of theoretical knowledge 

required. There may be pre-assumptions about which sectors have a better fit for e-

learning, but these needed to be treated carefully as digital learning can always be utilised 

some aspects. For example, in the Finland example in the wood industry digital learning 

is offered to future timber truck drivers first before they commence face to face training 

so that participants are familiar with the trucks and equipment before they start to use it, 

and this offers significant safety benefits.  

High-quality digital learning should be incorporated into lifelong learning opportunities for 

those already employed  

It is also important to focus funding opportunities on those people who are already in 

employment so that they can upskill and develop new skills that are appropriate for the 

future labour market. This includes low-skilled workers who may need help to develop 

their digital skills, but it also applies to highly skilled people who need to further enhance 

their skills in this area. Calls for proposals that focus on upskilling workers have been 

launched in Flanders (as noted above) and in Slovakia. In Slovakia, a call has been 

launched that focuses on providing employed people with an opportunity to develop their 

digital and green skills. This has required coordination with different ministries as digital 

skills cuts across many different ministries’ responsibilities. Such calls are important so 

that no one is left behind and the digital divide is not exacerbated further in the post- 

pandemic recovery.  

Creating high-quality digital learning opportunities requires different actors to work 

together, including different ministries  

Developing high-quality digital learning needs collaboration between ministries, different 

sectors, VET providers and learners themselves as well as support from employers and 

the wider teacher-trainer community. This is important so that appropriate, user-friendly, 

and future-proof solutions can be developed that relate to the anticipated needs of 

different sectors in the long-term, not just the short and medium term. The examples in 

Greece and Spain demonstrate the importance of working closely between different 

ministries and different sectors to roll out training and platform solutions in the last few 

years.  

Calls for proposals on digital learning should also consider including requirements for 

digital learning experts to be involved. This can be providers who can assist with the 



11 

 

development of e-learning tools, platforms and learning formats as well as digital learning 

experts who can provide specialist knowledge about digital learning.   

Looking to the long-term future, ESF Flanders have launched a call to understand the 

future of the education and labour market in 2050. The call wanted to explore how 

cooperation could work between policy level (i.e., ministries) and the labour market, and 

what will be needed towards the future. Over 100 organisations responded to the call, 

which demonstrated a high level of interest in the topic. The calls have provided an 

opportunity to bring different stakeholders together to exchange and to consider what they 

need to do, and how they can work together, to develop future focused solutions.  

Bringing stakeholders together can be useful to understand the future needs of different 

sectors. ESF can be used to support the trialling and testing of visionary and innovative 

approaches. While it is important to be open to failure and valuing it as an opportunity to 

see what works, there is also a balance between experimental projects and a need to 

deliver results.  

Young people are a useful source of information, and they can be involved in testing and 

development of new approaches, but not all young people have the same level of digital 

skills  

Young people can act as a ‘crystal ball’ as they can offer valuable insights into how to 

engage with young people and possible future trends in digital learning. For example, they 

can offer information on how different platforms such as Tik Tok and can be used to deliver 

and promote learning. Young people should also be involved in the testing and 

development of new approaches to ensure that they are relevant and user-friendly for 

learners, not just teachers or trainers.  

While many young people may have good skills concerning social media, for example 

editing images and videos, there is often a gap in their digital skills that are appropriate 

for the workplace. There is often a popular belief that young people may not need training 

in digital skills however they often require training to help them adapt to the needs of the 

workplace. In contrast, many young people are digitally illiterate, and they do not have 

access to smart phones, regular access to the internet nor access to laptops/IT equipment. 

Therefore, digital literacy should be considered as an important area for young people, as 

well as older people. The COVID-19 pandemic has highlighted the digital divide among the 

disadvantaged young people, and it is important that the work continues to support this 

group in the longer term. ESF can play an important role in ensuring that no one is left 

behind when it comes to digital skills.  

Concluding remarks 

The Flanders approach is an inspiring example of how high-quality learning can be 

supported in different ways. The example shows how strategies and activities undertaken 

by different ministries, such as the Digisprong initiative, can promote the importance of 

digital learning. The COVID-19 pandemic was an unpredictable event that has led to an 

acceleration of innovation in all fields. Due to the speed that new actions were put in place, 

there now needs to consideration about what solutions are sustainable, what needs to be 

replaced and how digital learning can be best incorporated into blended learning. There 

needs to be a growth mindset to adapt to the changing world of work and to see the 

opportunities that digitalisation and technology can provide.  

Against this background, the European Skills Agenda and the work around the European 

Digital Decade stress the importance of digital skills for the labour market and workforce 

going forward. The Flanders approach and examples in other countries show that ESF can 

play an important role in bringing stakeholders together to develop pilot projects that use 
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experimental, innovative approaches to tackle the challenges that lie ahead for the young 

people of today.  

ESF can be used to support learners, teachers and trainers and employers to adapt to the 

future learning. However, managing authorities and intermediate bodies need to consider 

that different target groups and sectors have different needs as no one size fits all.  Calls 

for proposals should also encourage the involvement of young people within the design, 

development and testing and new approaches and proposals should also explain how they 

will support different groups to adapt to new methods (management, teachers and 

trainers, and learners).   
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Further resources  

Information on Europe’s Digital Decade:  

https://ec.europa.eu/info/strategy/priorities-2019-2024/europe-fit-digital-age/europes-

digital-decade-digital-targets-2030_en  

 

European Skills Agenda:  

https://ec.europa.eu/social/main.jsp?catId=1223&langId=en 

 

European Digital Skills Assessment:  

https://digital-strategy.ec.europa.eu/en/news/test-your-digital-skills-and-thrive-digital-

world  

 

Flanders example: Ziedet? Digital learning platform (in Dutch) 

https://ziedet.be/login  

 

Flanders example: Ziedet? Digital learning platform tutorial video (in Dutch)  

https://www.youtube.com/watch?v=CcgvxjygrI0  

 

Finland example: Efficient timber truck driver education development project videos:  

https://vimeo.com/showcase/8406327  

 

Event resource page (including useful materials and input paper):  

https://next-ma.eu/landing/resources-esf-ees-study-visit-9-10-May  

https://ec.europa.eu/info/strategy/priorities-2019-2024/europe-fit-digital-age/europes-digital-decade-digital-targets-2030_en
https://ec.europa.eu/info/strategy/priorities-2019-2024/europe-fit-digital-age/europes-digital-decade-digital-targets-2030_en
https://ec.europa.eu/social/main.jsp?catId=1223&langId=en
https://digital-strategy.ec.europa.eu/en/news/test-your-digital-skills-and-thrive-digital-world
https://digital-strategy.ec.europa.eu/en/news/test-your-digital-skills-and-thrive-digital-world
https://ziedet.be/login
https://www.youtube.com/watch?v=CcgvxjygrI0
https://vimeo.com/showcase/8406327
https://next-ma.eu/landing/resources-esf-ees-study-visit-9-10-May

