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1

Introduction
It was agreed with the Commission to include a specific standalone work
package on eTwinning Plus as part of the Mid-term evaluation of Erasmus + and
ex-post evaluation of predecessor programmes.
eTwinning is a community of teachers and other school staff from pre-primary to
upper secondary schools who engage in a variety of activities including the
development of joint projects, professional networking, discussions and the
participation in professional development opportunities. Cooperation is supported
by an internet-based platform that provides a safe online environment for
collaborative work.1
As part of the EU Neighbouring policy, in 2013 eTwinning was extended on a
pilot basis to six neighbouring countries: Armenia, Azerbaijan, Georgia, Moldova,
Tunisia and Ukraine. This extension of eTwinning is called eTwinning Plus. 2
Initially, neighbouring countries’ participation was limited to a certain number of
schools per country but this cap has now been lifted and the initiative is being
progressively extended.
The purpose of the evaluation is to detect the strengths and weaknesses of
eTwinning Plus, and to provide relevant input to inform its future development
and extension. This involves an assessment of the initiative’s relevance,
effectiveness, efficiency and EU added value.
As part of the evaluation, we undertook desk research, a teacher survey and
interviews with three types of stakeholders:





EU-level entities involved in the design and implementation of the initiative
(DG EAC, the EACEA and the Central Support Service) and a representative
of the EU Delegation in Tunisia.
Partner Support Agencies (PSAs), which provide direct support to
participating teachers at national level.
Teachers involved in eTwinning Plus projects.

Overall, the work on this Work Package was carried out between January and
June 2017. This draft final report presents the methodology followed in this
evaluation and the findings resulting from it.

1
2

eTwinning website: https://www.etwinning.net/en/pub/index.htm
eTwinning Plus website: https://plus.etwinning.net/en/pub/index.htm
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2

Summary of the methodology followed
Work Package 7 is divided into seven steps, all of which are now completed:
1. Inception note
2. Desk research
a. Review of programme datasets and reports.
b. Mapping of implemented projects into a mapping template
3. EU-level interviews
4. Survey of teachers
5. Interviews with teachers
6. Interviews with Partner Support Agencies
7. Analysis and reporting
Further details on each constituent step can be found in the following sections.

7
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3

Step 1: Inception note
The revised inception note, including all the data collection tools was submitted
to DG EAC on 10 February. Comments were received on 17 February and a
revised version was sent on 24 February. The note and data collection tools were
approved on 7 March.
During the inception phase we undertook three preliminary discussions with DG
EAC and EACEA officials, and a representative of the eTwinning Plus Central
Support Service to clarify and deepen the study team’s understanding of the
following issues:
The type of information that would be useful for the Commission to obtain from
the evaluation in order to inform the further development of the initiative
The existing monitoring data on eTwinning Plus
The type of information included in the annual reports from the Central Support
Service and the Partner Support Agencies
These preliminary discussions took place on the dates indicated below:
Institution

Date

DG Education, Youth, Sport and Culture.
Policy officer responsible for eTwinning Plus

6 January 2017

Education, Audiovisual and Culture Executive Agency

18 January 2017

Central Support Service

10 January 2017

The main points of discussion are summarised in the inception note.

3.1

Step 2: Desk research
Desk research was based on two main information sources:



Partner Support Agencies (PSA) and Central Support Service (CSS) annual
reports submitted to the EACEA.
Project data collected by the CSS.

The complete set of PSA and CSS annual reports and the project data were
received on 7 March.
There is a total of 11 annual reports from PSA (see distribution per country in
Table 3.1) and three annual reports from the CSS (2014, 2015 and 2016).
Table 3.1

Received PSA annual reports

Country

Year
2014

2015

Armenia

X

X

Azerbaijan

X

Did not participate

Georgia

X

X

Moldova

X

X

Tunisia

X

X

Ukraine

X

X
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Data received from the CSS included:






3.2

Data on participation: registered users, number of users involved in
European/national projects, number of users participating in events, level of
activity in the platform (number of forum posts, likes and comments),
number of dormant, anonymised and deleted users, number of registered
schools, number of schools participating in projects, number of deleted
schools, number of projects and awarded European Quality Labels. All the
data is available by country.
Number of eTwinning programme countries open to eTwinning Plus (i.e. to
cooperate with partners countries) and rate compared from the total number
of participants from programme countries.
List of projects involving partner countries with the following information:
title, description, aims, work process, age of students, subjects, and
participating countries.

Step 3: EU-level interviews
We conducted five interviews with DG EAC, EACEA, the CSS and the EU
delegation in Tunisia on the following dates:
Institution

Date

Type of interview

DG Education, Youth, Sport 27 March 2017
and Culture.
Unit
B2
(Schools
and
Multilingualism)

Face to face

DG Education, Youth, Sport 31 March 2017
and Culture.
Unit
C3
(International
Cooperation)

Face to face

Education, Audiovisual and 21 March 2017
Culture Executive Agency

Face-to-face

Central Support Service

15 March 2017

Face-to-face
skype
participant)

EU Delegation in Tunisia

2 June 2017

Phone interview

and via
(second

The interview topic guide was delivered with the revised inception note.

3.3

Step 4: Survey of teachers
We developed a survey questionnaire with two versions addressed to:



Teachers (and other school staff) in partner countries taking part in
eTwinning Plus
Teachers (and other school staff) in programme countries participating in
eTwinning Plus projects, i.e. cooperating in projects with partner countries.

The survey questionnaire was delivered with the revised inception note.
We contacted the PSAs in partner countries and the National Support Services
(NSS) in programme countries to ask them to disseminate the survey among
school staff recently or currently involved in an eTwinning Plus project.
The survey was only available in English and was open from 22 March to 30
April. The invitation to participate may have arrived a bit later to some of the
9
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school staff as this depended on the time taken by the national support
agencies/services.
ICF monitored the responses to the survey over time and asked PSAs and NSSs
to send reminders, more frequent in the case of partner countries and of
countries where response rates were lower.
3.3.1

Survey response rate in partner countries
PSAs were asked to disseminate the invitation to participate in the survey among
all the school staff recently or currently involved in projects. This includes
European projects (in which there is cooperation with other countries) and
national projects (focused on cooperation with other schools in the same
country).
ICF requested the CSS data on teacher involvement with the purpose of
calculating survey response rates. However, from the available data, it is not
possible to know how many teachers have been involved in eTwinning Plus
projects since 2013. Table 3.2 displays the number of teachers involved at least
in one project in each of the years. It is not possible to calculate totals because:




Some of the projects may have covered different years. For this reason, the
sum of the figures in each row does not give us the total number of teachers
involved in projects.
The same teacher can be involved in at least one European project and at
least one national project. Thus, it is also not possible to add up the figures in
each column to know the total number of teachers in projects per year.

Table 3.2

Number of users involved in at least one project in partner countries.
Years 2013-2016
2013

2014

2015

2016

In
European 327
projects

536

729

1,047

In
projects

70

52

267

national 0

Source: data sent to ICF by the CSS.

For the purpose of estimating a participation rate, we have taken 2016 data on
European projects as a proxy for the survey target population. The choice of
participants in European projects - and not in national projects - is based on the
assumption that teachers involved in European projects probably have higher
English skills (compared to those involved in national projects only) and are thus
more likely to participate in the survey.
The choice of the year 2016 is related to the request sent to the PSAs to
disseminate the invitation to participate in the survey among all the school staff
recently or currently involved in projects. It should be noted however that the
research team did not have full control of who exactly was contacted by the
agencies. In particular, those who disseminated the survey through websites and
social media may have reached teachers who participated in eTwinning Plus
before 2016. Those using mailing lists may have also e-mailed participants from
previous years.
Table 3.3 shows the estimated response rates per country based on the number
of users involved in European projects in 2016.

10
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Table 3.3

Estimation of survey response rates based on the number of users
involved in at least one European project in partner countries in year
2016

Partner
country

In
European Nbr
complete Response rate
projects (2016)
responses
to
survey

Armenia

84

16

19%

Azerbaijan

27

9

33%

Georgia

253

73

28.8%

Moldova

88

59

67%

Tunisia

108

29

26.8%

Ukraine

487

219

45%

TOTAL

1047

405

38.7%

Sources: data on participation in European projects sent to ICF by the CSS; Survey for
school staff participating in eTwinning projects involving partner countries.

The number of participants from partner countries in the survey was 405. This
corresponds to an estimated response rate of 38.7%. Response rates per
country vary between 19% in Armenia and 67% in Moldova.
A more precise way of calculating response rates is to compare the number of
responses with the number of teachers who received the invitation to participate
in the survey. However, this information was only provided by some of the PSAs,
in particular those who contacted teachers by e-mail. In other cases, the
information on the survey was disseminated via social networks and websites
and it was not possible to calculate the number of recipients of this information.
Also, some PSAs did not respond to the request for this information.
The number of teachers contacted was indicated by three PSAs: Moldova (173),
Georgia (350) and Ukraine (982). These figures would correspond to response
rates of 34%, 20.8% and 22.3%, respectively. Although these rates are below
the estimated above, they are still close to or above 20%, which can be
considered an acceptable response rate for this type of survey and target
population.
3.3.2

Survey response rate in programme countries
NSS were asked to disseminate the survey among school staff recently or
currently involved in a project with partner countries. No CSS data was found
adequate to estimate the survey participation rate. 3
NSSs were asked to report on the number of teachers invited to participate in
the survey. As in the case of PSAs, this information was only provided by some
of the NSSs, in particular those who contacted teachers by e-mail. This
information was compared to the number of respondents who completed the full
survey. Based on this information, response rates ranged from 0% in
Liechtenstein to over 20% in Hungary and Iceland, and there is no information in
twelve countries (see Table 3.4).

3

The CSS has data on the ‘Number of projects that have at least 1 eTwinning Plus partner, running in a given
year, involving one or more members from the same country’ with information per country and year. This data is
however not an adequate proxy for the survey target population in programme countries as each project can
involve several members from the same programme country.
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Table 3.4

Survey response rates based on the number of teachers contacted by
NSSs

Programme Invited
to Nbr
complete Response rate
country
complete
the responses
to
survey by NSS1
survey
Albania

N/a

31

N/a

Austria

N/a

5

N/a

Belgium

55

3

5.5%

Bosnia
and
Herzegovina N/a

9

Bulgaria

N/a

24

N/a

Croatia

155

16

10.3%

Cyprus

208

12

5.8%

Czech
Republic

1,260

Denmark

140

4

2.9%

Estonia

344

4

1.2%

Finland

N/a

1

N/a

FYROM

449

37

8.2%

France

346

27

7.8%

Germany

196

8

4.1%

Greece

23,064

24

0.1%

Hungary

50

13

26.0%

Iceland

15

4

26.7%

Ireland

15

2

13.3%

Italy

4,000

223

5.6%

Latvia

150

8

5.3%

Liechtenstein 2

0

0%

Lithuania

444

24

5.4%

Luxembourg

11

1

9.1%

Malta

N/a

0

N/a

Netherlands

N/a

0

N/a

Norway

N/a

1

N/a

Poland

3,509

57

1.6%

Portugal

892*

5

0.6%

Romania

N/a

9

N/a

15

N/a

1.2%

Serbia

1,700*

6

0.4%

Slovakia

950

28

2.9%

Slovenia

336

3

0.9%

Spain

N/a

13

N/a

Sweden

34

1

2.9%

Turkey

6,354

7

0.1%
12
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United
Kingdom

10
N/a

N/a

1

Please note that some of the figures include participants in eTwinning who do not take
part in eTwinning Plus. This is the case because often NSS used general channels to
contact their full network of eTwinners. The (*) indicates where this was explicitly
acknowledged by the NSS.
Sources: data received from NSSs on the number of teachers contacted; Survey for
school staff participating in eTwinning projects involving partner countries.

The survey response rates above need to be taken with caution. It is likely that
participation in the survey is underestimated as some NSS used general
channels to contact their full network of eTwinners while only a share of these
are participating in eTwinning Plus. In any case, it seems safe to say that the
response rates in programme countries are significantly lower than in partner
countries. This can be due to:




3.3.3

A higher number of reminders to teachers in partner countries. ICF chose to
prioritise partner countries as their opinion on eTwinning Plus is particularly
important. Also, there are only 6 partner countries and we aimed at having a
similar number of responses than in programme countries to be able to
compare the two groups.
PSA and teachers in partner countries were likely to be more motivated to
contribute to the survey as eTwinning Plus directly benefits them. ICF had
already conducted interviews with PSAs representatives, they were familiar
with the study and had all shown availability to provide any further support
needed. In programme countries, not all the teachers cooperate with partner
countries and some may not see the interest in reporting on this specific part
of their experience. Some NSS devoted important efforts to engage teachers
(e.g. Belgium and Malta sent several reminders) but still had poor response
rates (3 complete surveys from Belgium and 0 from Malta).

Number and profile of respondents
A total of 2,562 surveys were received, 1,091 fully completed and 1,471 partially
completed. The following description of the respondents’ profile is based on the
information on complete surveys.
The distribution by country is presented in the previous two sections. As for the
other background characteristics of respondents, there was a majority of women
(90%) and teachers or trainers (90.6%) when compared to other job positions
(head teachers, administrative staff and other). The profile of respondents in
terms of gender and job position does not vary significantly between partner and
programmes countries.
Gender distribution is likely to be similar to that of the overall teacher
population. As an illustration, the percentage of female respondents from partner
countries (see Table 2.5) has been compared to the percentage of female
teachers in the overall population for the concerned education levels (see Table
2.6).

Table 3.5

Percentage of female respondents to the survey in partner countries
% of female respondents to the
survey
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% of female respondents to the
survey
Armenia

93.8

Azerbaijan

88.9

Georgia

95.9

Moldova

96.6

Tunisia

62.1

Ukraine

95.4

Source: Survey

Table 3.6

Percentage of female teachers by teaching level of education (%).
Year 2015.
Primary

Lower
Secondary

Upper
secondary

Secondary

Armenia

N/a

N/a

N/a

N/a

Azerbaijan

90.1

N/a

N/a

N/a

Georgia

90.6

81.6

78.6

80.2

Moldova

97.8

80.5

72.1

78.0

Tunisia

60.0

N/a

N/a

N/a

Ukraine

N/a

N/a

N/a

79.8

Source: UNESCO Institute of Statistics (http://data.uis.unesco.org/).

Available data shows that the percentages of women among the total teacher
population in Armenia, Azerbaijan, Georgia Moldova and Ukraine are above 80%
in the case of primary and lower secondary, and above 70% in upper secondary.
The high share of female respondents to the survey in these countries is in line
with these figures for the overall teacher population. The share of female
teachers in Tunisia is lower -60% in primary education- and this is reflected in
the share of female respondents to the survey (62.1%).
The distribution of survey respondents per education level is more balanced:
46.3% of participants reported to be working in primary education, 51% in lower
secondary and 48.4% in upper secondary. Please note that respondents could
select all the levels they were working in (this is why the previous percentages
do not add up to 100).
Interestingly, respondents from partner countries seem to more often teach in
more than one level of education (52.4% in primary, 72.7% in lower secondary
and 63.5% in upper secondary vs 42.9%, 38.3% and 39.2%, in programme
countries).
When inquired about the subjects they teach, the most common was Foreign
Language (59.2% of respondents) followed by Mathematics (15.1%) and
Technology (13.2%). 3.7% of respondents were teaching vocational subjects (5
respondents in partner countries and 30 in programme countries). As in the
previous case, respondents could select all the subjects they taught. The
percentage of respondents teaching foreign language is higher in the case of
partner countries (68.2%) than programme countries (53.5%).
The predominance of foreign language teachers can be explained by two factors:
14
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eTwinning Plus is more often used as a tool in foreign language classes when
compared to other subjects (see section 5.1.1 for the most covered subjects
in eTwinning Plus projects).
It could also be reflecting a bias in teachers’ participation due to the survey
only being available in English. Responding to an English survey is likely to be
challenging for teachers from other disciplines.

Overall, most participants had a long or medium professional experience: 35.9%
had been in the profession for over 20 years, 17.8% from 16 to 20 years, 19%
from 11 to 15 years, 16.8% from 6 to 10 years, 7.7% from 2 to 5 years and
2.9% less the 2 years’ experience. Programme country respondents were more
experienced than those from partner countries.
As for the characteristics of the school, a majority are set in ‘other town or urban
area’ (55.1%), followed by metropolitan zones (23.6%) and rural areas
(21.3%). Medium-sized schools are more frequent (51.1%) followed by large
schools (29.9%) and small schools (19%). The same trends are observed both in
programme and partner countries.
Respondents were also asked to report on the approximate share of
disadvantaged students in their school. Three groups of disadvantaged students
were covered:






Students whose first language is different from the language of instruction at
your school: This is reported to be the least frequent group of disadvantaged
learners, with over 500 respondents selecting that there were ‘none or less
than 1%’ of those learners and 53 indicating that there were over 60% of
those students in their school.
Students with special needs were more often present in a share of between 1
and 10% (according to 506 respondents) but only surpass 60% in 12
schools.
Students from socio-economically disadvantaged homes were more often
reported to be present in shares between 1% and 10% (reported by 420
respondents) and between 11% and 30% (319 respondents).

Close to 40% of respondents are new to eTwinning Plus, with a slightly highest
share among teachers from programme countries. 4 For those for whom it was
not the first time, around half have been involved in two to three projects,
28.6% in more than five projects and 22.9% in 4 to 5 projects. 5 There is a
higher share of teachers from partner countries involved in a higher number of
projects (four to five and more than five). This is easily explained as teachers
from partner countries can only participate in eTwinning Plus projects but
teachers from programme countries can also be involved in eTwinning projects
(involving exclusively teachers from programme countries).
Respondents most often use English as their working language in eTwinning Plus
(over 80%). The second most used language is French (4%) followed by Italian
(2.3%), German and Romanian (1.5% each). Other languages were mentioned
by less than 1% of respondents.6

4

Question: Was this the first time you participated in an eTwinning Plus project?
Question (for those who replied ‘no’ to the previous question): Please indicate in how many eTwinning Plus
projects you have participated so far (Answer options: 2 to 3, 4 to 5, more than 5).
6
Arabic, Armenian, Azeri, Bulgarian, Croatian, Czech, Kartuli (Georgian), Latvian, Lithuanian, Moldovan, Polish,
Slovak, Slovenian, Spanish, Ukrainian, Welsh.
5
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3.4

Step 5: Interviews with teachers
We have conducted:



10 interviews with teachers from programme countries, participating in
eTwinning projects with partner counties
10 interviews with teachers from partner countries, participating in eTwinning
Plus projects

The topic guide for teacher interviews was delivered with the revised inception
note. Interviews with teachers took place in May.
The following criteria were applied for the selection of interviewees in the order
in which they are shown:
1. Teachers who completed the survey and agreed to be contacted for an
interview.
2. Teacher who provided complete contact details (e-mail and phone number)
3. Geographical balance by country:
a. At least one teacher from each partner country. Two teachers from the
partner countries with more responses to the survey (Ukraine, Georgia,
Tunisia and Moldova).
b. One teacher from each of the programme countries with a higher number
of responses on 17 April 20177 (Italy, Poland, FYROM, Greece, Albania,
Lithuania, Slovakia, France, Czech Republic and Bulgaria).
4. Localisation of the school: this additional criteria was used in the case of
partner countries where two teachers had to be selected. One of the selected
teachers worked for a school in a metropolitan area (large city) and the other
for a school in a rural area or another town or urban area (not a large city).
5. After the previous criteria were applied, the interviewee was selected
randomly:
– If there were less than ten teachers on the list, the one occupying the first
position.
– If there were more than ten teachers on the list, the one occupying
position number eleven.
We contacted all the teachers selected by applying these criteria. If the teacher
was not available for an interview or did not reply to the invitation, we contacted
the next person on the list for the same country.
In total, 39 teachers were contacted to reach the number of 20 interviews.

3.5

Step 6: Interviews with partner support agencies
We have conducted six interviews with representatives of each of the Partner
Support Agencies (PSA). Their interviews had the aim of collecting information
on interviewees’ perceptions on the implementation and outcomes of the
programme in partner countries. Interviews covered the evaluation criteria of
relevance, effectiveness, efficiency and EU added value, and followed the topic
guide submitted to DG EAC with the draft inception report.

7

ICF started booking interviews before the closure of the survey to ensure that interviews would be completed by
the end of May as scheduled.
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Table 3.7

PSA representatives interviewed

Name

Country

Entity

Role

Vahe Yeritsyan

Armenia

National Centre of Project coordinator
Educational
Technologies

Fidan Necefova

Azerbaijan

Ministry
of Project coordinator
Education
of
Republic
of
Azerbaijan.
Bureau on ICT for
Education

Khatia Matkava

Georgia

National Center for Project coordinator
Teacher
Professional
Development

Diana Bacal

Moldova

East
Europe Project coordinator
Foundation

Ahlem Ben Ali

Tunisia

National Centre of Responsible
for
Technologies
in pedagogical
and
Education
technical support

Valentina
Velichenko

Ukraine

NSBC - Ukrainskiy Project manager
Proriv

As representatives of the PSA were in Brussels for a management meeting on 31
January and 1 February, we conducted five of the interviews face-to-face during
those days. The remaining interview was conducted on 10 February over Skype.

3.6

Step 7: Analysis and reporting
Reporting of the evaluation of eTwinning Plus includes:




Inception note (submitted).
An interim note with initial findings to be delivered with the second interim
report of the Erasmus+ evaluation (submitted).
A final note annexed to the draft final report of Erasmus+ evaluation (this
document).

In sections 3 and 4 we present an analysis of the findings from the eTwinning
Plus evaluation.
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4

Mapping of implemented projects into a template
The CSS has collected the following information on 2,711 running and past
projects that include participants from neighbouring countries: title, description,
aims, work process, results, age (from and to), subjects, vocational subjects and
participating countries.8
We looked into the usefulness of each of the fields with the purpose of
developing a template to map projects:








The fields ‘title’, ‘description’, ‘aims’, ‘work process’ and ‘results’ allow for free
text. The information is uploaded by project partners which results in a great
variety in the type, quality and extension of the information. The information
is sometimes unclear and repetitive across the different fields. Such
information could not be used for direct comparison. It has been used to
create new, more comparable categories which are discussed below.
The fields ‘age from’ and ‘age to’ only allow to input numbers. There are no
pre-fixed intervals to choose from, so projects have a great variety of lower
ages (from 3 years old) and upper ages (up to 20 years old). This hinders the
possibility of organising projects by age intervals (or education level).
In the case of the field ‘subjects’ respondents can choose between 38
categories but some are not mutually exclusively (see section 5.1.1, research
question which subjects are the most and least covered?).9 On average, each
project is linked to between 6 and 7 subjects which also makes it difficult to
use this field to categorise projects.
The field ‘vocational subjects’ also seems to be based on the pre-fixed list.10
The field is only filled in for a minority of projects (92 out of 2,708) and it
usually indicates several subjects. This information is thus not useful to
categorise the projects.

We have randomly selected a sample of 100 projects and reviewed the
information for each of them.11 Based on this review, projects have been
classified in three main focus areas:12




Focus on cultural exchange
Focus on concrete subjects or knowledge areas
Focus on the development of the student

At a second level, projects have been classified by theme (see Table 4.1).
All the projects under eTwinning Plus have as their aim the promotion of mutual
cultural exchange. However, some projects concretely focus on this aspect:
students communicate about national and local festivities, gastronomy, etc.
These projects are classified under ‘focus on cultural exchange’.
Also, all eTwinning Plus projects involve an element of use and learning of
foreign languages and IT skills. However, there are some projects that
specifically focus on these disciplines. These have been classified under ‘focus on
concrete subjects or knowledge areas’. This category also covers other themes
8

As per Excel file shared with ICF.
The categories are listed in the eTwinning Plus website, https://plus.etwinning.net/en/pub/projects.cfm
10
This cannot be confirmed in the eTwinning Plus website as the category ‘vocational subjects’ does not appear
but the subject categories used are consistent across projects
11
We have used an online Random Number Generator (http://stattrek.com/statistics/random-numbergenerator.aspx) to select a sample of 100 projects based on the Excel row numbers.
12
From the sample reviewed, one entry was not relevant as it referred to a training for teachers participating in
eTwinning and not to a project (Using the new TwinSpace - Utilizarea noului Spatiu virtual eTwinning). This item
was excluded from the mapping template.
9
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such as mathematics and science, nature and environment, art or gender
equality.
The area ‘focus on the development of the student’ covers themes linked to
guidance for students. Base on the sample analysed, it includes projects related
to career and jobs, self-esteem and memory techniques.
Table 4.1
Focus
areas

Mapping template for implemented projects
Themes

Focus on Festivities
cultural
exchange

Projects (sampled)















Gastronomy

and
food 
products




Central and Eastern European Cuisine
24 Kitchen
True typical food?
Cross Curricular, Secondary School Subjects
Enjoy your meal! Let’s eat and learn.

Monuments



Let’s visit eTwinning’s historical monuments

Music



Christmas Carols

Dance



Take my hand, let’s play, let’s dance, come with
me to change the world

Games



100 games of childhood

Comic



Eurocomics - explore Europe through comics

Fairy tales





Digital fairy tales
The Magical World of the Fairy Tales
My favourite fairy tale heroine

Clothing



Let’s dress a European citizen

Rules
behaviour
Migrants
No
theme

19

European Calendar
Let’s celebrate New Year together!
Christmas cards and traditions
What we expect from the new year is our hope
Hello Father Christmas! (Salut père Noel!)
Christmas magical universe (Universul magic de
Craciun)
The Best Present
Easter messages (Messages de Paques)
Let’s congratulate each other. Merry Christmas
and Happy New Year
Christmas Greetings - Say it in your language!
The
most
beautiful
Easter
picture
-IV
International Art Contest 2017
Winter time
Let's write postcards for the European Day of
Languages (Ecrivons les cartes postales pour la
Journée européenne des langues)
Let’s celebrate Mother’s and Father’s Day
together!

of 


specific 




Bon ton in our countries
Find your country in my country
At the youth club
Bridging Cultures
Getting to know other countries and people
Our places

Education
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Focus
areas

Themes

Focus on Language
a
(reading
and
concrete writing skills)
subject /
area
of
knowledg
e

Foreign
languages

Projects (sampled)











Let’s know each other
My city makes me proud
Proud of my town
My home town
We are the youth of Europe!
Local traditions
The chest of dreams and success
Oliver the traveller bunny
My happy childhood - the story of the rainbow
DREAM (Different Regions Equal AMbitions)



Ulysses 2014: the odyssey of the twinspace
(Ulysse 2014: l’odyssée du twinspace)
Once upon a time in Europe...
Our Euro-Magazine
Read together (Sa citim impreuna)
Let’s go children from all over the world
Fairy tale lovers
ReadersTube
Which is the most interesting character?
Bookmarks exchange


















Mathematics & 
sciences










Nature
and 
environment







A, b, c ... sing it together!
Easter Bunny and friends’ party!
Hundred Words of Love
Hello (Привет)
I am, you are, we are online youth (Je suis, tu
es... nous sommes les jeunes en ligne)
English come alive
How do you say in…?
Read, understand, interpret, debate and
believe… to discover the world and (learn to)
know each other (Lire, comprendre, interpréter,
débattre et créer… pour découvrir le monde et
(apprendre à) se connaître)
Mathematics and statistics in our life – MAST
Sharing Geometry
e(math+science)
My World of Maths!
Crazy international scientists- Challenge me and
I’ll learn from it!
Open the Gates to the Universe
Unusual Geography
S-E-E 2016 (Sun-Earth-Eratosthenes)
Treasure seekers
Solar system- Our cosmic address
The human body
Danube TEETH
Use, Re-use, Recycle
Less litter, better life
Childhood seasons
World, Ecology and Birds – WEB
Water power
Light around the world
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Focus
areas

Themes

Projects (sampled)


Around the world in 80 days

Art





The Magic Book of Spring
Children - Our Future
Creating for celebrating seasons

Drama




Gifted individuals drama education
Drama in a REALLY foreign language

Media
and 
advertisement 



In the Newsroom
News (L’actualité chez nous...)
In the radio, my voice is a character (Dans la
radio, ma voix est un personnage)
Shining stars with Oscar

IT




International Scratch Challenge
Cyber Security

Gender
equality




The Woman in Europe
Gender gap

First aid



First aid




Past, present and future jobs
My dream job



How to learn and remember things fast



That’s who I am (Así soy yo)

Focus on Career
the
developm Memory
ent of the techniques
student
Self-esteem

Source: ICF based on eTwinning Plus project database received from the CSS.
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5

Evaluation findings
The evaluation of eTwinning Plus builds on the intervention logic and evaluation
framework developed for the evaluation of Erasmus+. Relevant evaluation
questions and indicators were extracted and adapted from the Erasmus+ revised
inception report (annex 5), to guide the evaluation of eTwinning Plus. The
following subsections gather the evidence from the different sources on each
evaluation question.

5.1

General questions

5.1.1

Assessment of programme and project portfolio - composition analysis
What is the level of involvement of individual participants?
A total of 3,289 teachers and other school staff from partner countries have
registered in eTwinning Plus since the beginning of this initiative in 2013 (please
note that not all registered users are active participants –see below).13 The
number of registered users varies across countries: 495 in Armenia, 253 in
Azerbaijan, 713 in Georgia, 285 in Moldova, 432 in Tunisia and 1,111 in Ukraine.
Most users registered in 2013 and in 2016 (see Figure 5.1).
Figure 5.1

Number of users from partner countries registered in eTwinning Plus
each year

1200
1000
800
600
400
200
0
Armenia

Azerbaijan
2013

Georgia
2014

Moldova,
Republic of
2015

Tunisia

Ukraine

2016

Source: ICF based on CSS data ‘Number of registered users per year and per country’.

With the purpose of estimating the share of teachers involved in eTwinning Plus
in each partner country, the number of registered users has been compared to
the total number of teachers in the country.

13

This figure could not be used as basis to calculate the response rate in surveys because the survey targeted
only those involved in projects.
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Table 5.1

Number of teachers by level of education. Partner countries. Year
2015

Country

Level of education
Primary

Secondary

Total (Primary+Secondary)

Armenia

N/a

N/a

-

Azerbaijan

40,830

N/a

-

Georgia

32,001

38,343

70,344

Moldova,
Republic of

7,936

24,968

32,904

Tunisia

70,577

84,56211

155,139*

340,062

439,776*

Ukraine

99,714

14

Source: UNESCO Institute of Statistics (http://data.uis.unesco.org/).
(N/a) Data not available.
14

Year 2014 (most recent data available).

11

Year 2011 (most recent data available).

* Please note that this total is obtained by adding the number of teachers from primary
and secondary education in different years. It is to be taken as a proxy, not a real total.

More updated national data has been received from the following PSAs:





In Azerbaijan, there were 145,720 teachers in school education in 2016.14
In Moldova, there were 28,845 teachers in primary and secondary education
in 2016/2017.15
In Tunisia, there were 138,249 teachers in primary and secondary education
in 2016.16
In Ukraine, there were 438,000 teachers in primary and secondary education
in 2017.17

The shares of teachers participating in eTwinning Plus from the total number of
teachers are of 1% in Georgia and Moldova, 0.3% in Tunisia, 0.25% in Ukraine
and 0.17% in Azerbaijan (see Table 5.2). It has not been possible to calculate
this share in Armenia due to lack of data.
Table 5.2

14

Share of teachers registered in eTwinning Plus in partner countries

Country

Teachers
Total number
registered in of
teachers
eTwinning
in
the
Plus
country
(UNESCO).
2015

Total number
of
teachers
in
the
country
(national
data). 2016

Share
of
teachers
registered in
eTwinning
Plus

Armenia

495

N/a

N/a

N/a

Azerbaijan

253

N/a

145,720

0.17%

Georgia

713

70,344

N/a

1.01%

In Azerbaijan there is no division between Primary and Secondary Education. There is a single education
structure covering students from 6 to 17 years old. Source of data: Azerbaijan Ministry of Education,
http://edu.gov.az/upload/file/HESABAT/2016/TN-hesabat-2016.pdf.
15
Source: Moldovan National Bureau of Statistics, http://www.statistica.md/index.php?l=en
16
Source: Tunisian Ministry of Education, http://www.education.gov.tn/index.php?id=548&lan=1
17
Source: State Statistics Service of Ukraine http://www.ukrstat.gov.ua/
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Country

Teachers
Total number
registered in of
teachers
eTwinning
in
the
Plus
country
(UNESCO).
2015

Total number
of
teachers
in
the
country
(national
data). 2016

Share
of
teachers
registered in
eTwinning
Plus

Moldova,
Republic of

285

28,845

1.00%

Tunisia

432

138,249

0.31%

Ukraine

1,111

438,000
(2017)

0.25%

439,776*

Source: ICF based on CSS monitoring data, UNESCO Institute of Statistics and national
data sent to ICF by the PSAs.
* Please note that this total is obtained by adding the number of teachers from primary
and secondary education in different years. It is to be taken as a proxy, not a real total.

Not all registered users are currently participating in eTwinning Plus. Since 2013,
some have not logged into the platform for 1 year or over (‘dormant users’), or
for 3 years or over (‘anonymised users’). 18 A proxy of the number of active
teachers is the number of teachers participating in at least one project. In 2016
there were 1,047 teachers participating in at least one European project and 267
contributing to at least one national project.
What is the level of involvement of schools?
A total of 1,055 schools from partner countries have registered in eTwinning
since 2013. As in the case of individual participants, the number of schools
registered varies across countries: 85 in Armenia, 107 in Azerbaijan, 187 in
Georgia, 109 in Moldova, 99 in Tunisia and 468 in Ukraine (see Figure 5.2).

18

The terms ‘dormant users’ and ‘anonymised users’ are defined in the eTwinning platform glossary. This
document is only for internal use and was shared with ICF in the course of the evaluation.
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Number of schools from partner countries registered in eTwinning
Plus each year

Figure 5.2
500
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Armenia
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Georgia
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Moldova
2015

Tunisia

Ukraine

2016

Source: ICF based on CSS data ‘Number of registered schools per year and per country’.

With the purpose of estimating the share of schools involved in eTwinning Plus in
each partner country, the number of registered schools has been compared to
the total number of schools in the country. UNESCO statistics do not provide
data on the number of schools. This information was requested to PSAs. The
following national data has been received:




In Azerbaijan, there were 4,457 schools delivering school education in
2016.19
In Moldova, there were 1,291 schools delivering primary and/or secondary
education in 2016/2017.20
In Tunisia, there were 5,989 schools delivering primary and/or secondary
education in 2016.21

The shares of schools participating in eTwinning Plus from the total number of
schools are 8.4% in Moldova, 2.4% in Azerbaijan and 1.6% in Tunisia (see
Table 5.3). It has not been possible to calculate this share in Armenia, Georgia
and Ukraine due to lack of data.
Table 5.3

19

Share of schools registered in eTwinning Plus in partner countries

Country

Number
of
schools
registered
in
eTwinning Plus

Total number of Share of schools
schools in the registered
in
country
eTwinning Plus
(national data).
2016

Armenia

85

N/a

N/a

Azerbaijan

107

4,457

2.40%

Georgia

187

N/a

N/a

Source: Azerbaijan Ministry of Education, http://edu.gov.az/upload/file/HESABAT/2016/TN-hesabat-2016.pdf.
Source: Moldovan National Bureau of Statistics, http://www.statistica.md/index.php?l=en
21
Source: Tunisian Ministry of Education, http://www.education.gov.tn/index.php?id=548&lan=1
20
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Country

Number
of
schools
registered
in
eTwinning Plus

Total number of Share of schools
schools in the registered
in
country
eTwinning Plus
(national data).
2016

Moldova, Republic 109
of

1,291

8.44%

Tunisia

99

5,989

1.65%

Ukraine

468

N/a

N/a

Source: ICF based on CSS monitoring data and national data sent to ICF by the PSAs.

Which subjects are the most and least covered?
The eTwinning Plus 2,711 projects (ongoing and closed) usually refer to more
than one subject. On average, each project is linked to between 6 and 7
subjects. The list of subjects from which users need to choose from includes 38
categories. Some of the categories are not mutually exclusive. In particular, the
categories ‘cross-curricular’, ‘primary school subjects’, ‘pre-school subjects’ and
‘special needs education’ overlap with the categories that refer to concrete
subjects (e.g. foreign languages, history, music, etc.). There are also some
overlaps for instance between ‘technology’ and ‘design and technology’ or
‘natural sciences’ and ‘biology’.
The following figure presents the most often covered subjects (categories
selected in more than 700 projects).22 Foreign languages occupy the first place
with 1,888 projects addressing this subject, followed by Informatics/ICT. Art and
music, history and geography and language and literature are also in this group.
Figure 5.3

Most covered subjects in eTwinning Plus projects

Foreign languages

1,888

Informatics / ICT

1,304

Art

1,286

Cross-curricular

976

Geography
Language and literature

895
834

Primary School Subjects

785

Music

783

History of culture

756

History

752

Source: ICF based on CSS eTwinning Plus project database.
22

Complete table with the number of projects addressing each of the 38 subject categories available in Annex,
Table A1.1.
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The following figure depicts the least covered subjects (categories selected in
less than 150 projects). This list includes some science and social science
subjects, as well as classical languages. One commonality between the elements
in this list is that these subjects are more likely to be taught in upper secondary
education than in primary or even lower secondary.
Figure 5.4

Least covered subjects in eTwinning Plus projects
Chemistry

147

Home economics

125

Physics

122

Geology

98

Astronomy

98

Politics

92

Philosophy / Logic

85

Law

58

Classical languages (Latin and Greek)

58

Social Studies / Sociology

43

Source: ICF based on CSS eTwinning Plus project database.

Which main competences are the most and least covered?
This information is not available in CSS data as the template completed by
project holders does not cover this aspect. The CSS added this information a
posteriori in the eTwinning Plus website for a selection of 33 projects presented
as examples of best practice. The following figure presents the most often
covered competences (please note that each project can cover several
competences and, as a result, the figures presented do not add up to 33).
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Figure 5.5

Main competences covered in eTwinning Plus best practice examples
Social and Civic

17

Foreign language

16

Cultural expression

16

Digital

13

Learning to learn

6

Mother tongue

5

Science and Technology

5

Maths

5

Initiative and entrepreneurship

3

Source: eTwinning Plus website.

Some of the competences ranking higher in the list (foreign language, cultural
expression and digital) are clearly related to some of the subjects most often
covered by eTwinning Plus projects (foreign languages, Art and Informatics/ICT).
Interestingly, the social and civic competence is the most covered by the
selected eTwinning Plus projects. This may mean that a high number of projects
is addressing this competence, or that this competence has been particularly
valued when considering a project to be a best practice.
Which learner ages are most and least covered?
The ages of students covered by eTwinning Plus projects range between 3 years
old and 20 years old.23 The most common minimum age of students covered by
eTwinning Plus projects is 10 and the most common maximum age is 15. This
seems to indicate that the education level most often covered is lower
secondary, but variation is too high to reach a conclusion on this matter.
The profiles of survey respondents seem to show a similar trend with a higher
number of teachers reporting to teach in lower secondary than in the other two
levels (see section 3.3.3). However, there are also higher percentages of survey
participants teaching in primary and upper secondary (please note that one
professional can teach in more than one education level and this seems to be
often the case, especially in partner countries).
Based on the testimonies of PSA representatives, there does not seem to be a
clear trend in participation depending on the education level and age of students.
In Moldova, the PSA observes a higher participation of primary students
allegedly because they are more easily persuaded to take part in eTwinning Plus
activities. In contrast, in Ukraine and Azerbaijan participation is perceived to be
higher among older students. This is attributed to a lower level of skills in foreign
languages of learners and teachers in lower education levels.

23

Please note that a few errors were spotted on the database based on the template completed by project
holders. For instance, in at least two cases the range of ages indicate a higher age under ‘minimum age’ than
under maximum age.
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Which neighbouring countries are most represented in terms of number
of participations in projects?
The highest number of registered users in 2016 is from Ukraine (1,111),
followed by Georgia (713), Tunisia (432), Armenia (495), Moldova (285), and
Azerbaijan (253). The number of total participants appears to reflect the
difference in the total population of the country, with the exception of
Azerbaijan.24 It should be taken into account that the latter country did not
participate in eTwinning Plus in 2015. The share of registered users compared to
the number of teachers in the country is presented above under the section
‘What is the level of involvement of individual participants?’.
What is the level of interest of programme countries in cooperating with
neighbouring countries?
Teachers in programme countries are asked if they are willing to cooperate with
partner countries under eTwinning Plus. According to data from 2016 the
percentage of teachers who are willing to do so reached a maximum of 31%
(Serbia).25
The percentage of teachers open to cooperation with partner countries is highest
in Serbia, Latvia, Bulgaria, Croatia and Slovenia. Interestingly, the list of
countries where this percentage is over 15% is mainly composed of Eastern,
North-eastern and South-eastern countries, and two South-western countries:
Portugal and Spain. Western countries are not represented in this list (see Table
5.4).
Table 5.4

24

Ranking in terms of percentage of teachers open to eTwinning Plus.
June 2016.

Country

Number
of
Teachers open
% of teachers
to
eTwinning Total number of available
for
Plus
teachers
eTwinning Plus

1

Serbia

346

1,125

31%

2

Latvia

1,068

4,471

24%

3

Bulgaria

1,278

6,021

21%

4

Croatia

1,024

5,260

19%

5

Slovenia

425

2,191

19%

6

Lithuania

987

5,345

18%

7

Greece

3,325

18,028

18%

8

Turkey

12,212

66,658

18%

9

Portugal

1,552

8,766

18%

10

Romania

3,348

19,127

18%

Ukraine population is 45 million; Georgia, Tunisia and Azerbaijan have populations close to 10 million; Moldova
close to 3.5 million; and Armenia close to 3 million.
25
Information extracted from the Power Point presentation ‘Update on eTwinning Plus (eTwinning Management
Meeting 15 June 2016 – Warsaw’ shared by the CSS with ICF. Please note that the ranking presented in the
slides only included the first 15 countries in terms of number/percentage of teachers open to eTwinning Plus.
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11

Country
Bosnia
Herzegovina

12

Number
of
Teachers open
% of teachers
to
eTwinning Total number of available
for
Plus
teachers
eTwinning Plus
and
93

583

16%

Poland

5,760

37,014

16%

13

Spain

5,076

32,636

16%

14

Albania
254
Former
Yugoslav
Republic of Macedonia 91

1,664

15%

597

15%

15

Source: CSS data presented at the eTwinning Management Meeting of 15 June 2016
(Warsaw).

The top-15 ranking in terms of numbers of teachers is different as it reflects the
size of the teacher population in each country. The country with the highest
number of teachers open to collaboration with partner countries is Turkey
(12,212), followed by Poland, Italy and Spain (all between 5,000 and 6,000).
Two Western countries appear in this list: France and Germany (see Table 5.5).
Table 5.5

Ranking in terms of number of teachers open to eTwinning Plus. June
2016.

Rank.

Country

Number
Teachers
open
eTwinning
Plus

of

%
of
teachers
to
available for
Total number eTwinning
of teachers
Plus

1

Turkey

12,212

66,658

18%

2

Poland

5,760

37,014

16%

3

Italy

5,484

39,127

14%

4

Spain

5,076

32,636

16%

5

France

3,943

34,743

11%

6

Romania

3,348

19,127

18%

7

Greece

3,325

18,028

18%

8

Portugal

1,552

8,766

18%

9

Germany

1,330

15,354

9%

10

Bulgaria

1,278

6,021

21%

11

Latvia

1,068

4,471

24%

12

Czech Republic 1,064

7,887

13%

13

Croatia

1,024

5,260

19%

14

Slovakia

997

6,683

15%

15

Lithuania

987

5,345

18%
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Source: CSS data presented at the eTwinning Management Meeting of 15 June 2016
(Warsaw).

Which programme countries are most represented in terms of number of
participations in eTwinning Plus projects?
The list of programme countries with the highest participation in eTwinning Plus
projects is similar to the ranking in terms of number of teachers open to
cooperation with partner countries. In 2016, Turkey was the country
participating in the highest number of eTwinning Plus projects, followed by
Poland, Italy and Romania (see Table 5.6).26
Table 5.6

Number of projects that have at least 1 eTwinning Plus partner per
country. Year 2016.
Country

2016

1

Turkey

247

2

Poland

225

3

Italy

141

4

Romania

135

5

France

78

6

Greece

77

7

Spain

63

8

Slovakia

54

9

Lithuania

53

10

Portugal

50

11

Serbia

44

12

Albania

29

13

Croatia

29

14

United Kingdom

29

15

Czech Republic

26

Source: ICF based on CSS data on ‘Number of projects that have at least 1 eTwinning
Plus partner, running in a given year, involving one or more members from the same
country’.

What is the level of resources?
In eTwinning Plus, as in eTwinning, the European Commission issues grants for
the national structures in charge of managing the initiative at national level
(PSAs). The Commission provides no direct funding to participant schools and
teachers. The national structures apply for EU funding (maximum 80%) by
submitting an Activity plan.
The overall amount available for PSAs started at 508,000 on the first year of
eTwinning Plus (2013) (see Table 5.7). In the following years the total grant was

26

31

See full table in Annex.
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kept above 700,000 reaching around 770,000 in the last three years (please
note that the last budget in the table covers two years, 2017 and 2018).
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Table 5.7

PSA budget. Maximum grant per work programme, grant awarded in the contract and grant paid after final report
analysis (€). 2013 to 2017/2018.
2013

Armenia
Azerbaijan

2014

2015

Max.
Grant

Grant
Grant
awarde paid
d

Max.
Grant

Grant
Grant
awarde paid
d

Max.
Grant

Grant
Grant
awarded paid

64,000

63,990

85,000

49,957

65,000

51,418.28 48,951.34 69,538

80,000

80,000

49,269,29
75,933.96

120,000

120,000

45,689.36
70,652.61

2017/20183

2016

1

130,000 N.A.

N.A.

Max.
Grant

Grant
awarded

139,076

Grant paid Max.
Grant

Grant
awarded

69,444.26 65,202.04

139,077

139,000

55,630.40 37,452.98

278,154

268,726.65

4

Georgia

64,000

64,000

45,093.00

100,000

80,000

48,284.20

100,000 82,070

57,448.90 106,982

105,718.4 70,255.82

213,965

213,960.80

Moldova

80,000

80,000

34,733.72

95,000

95,000

77,487.84

110,000 110,000

86,157.94 117,680

117,680

235,361

235,361

299,549

200,835.56

145,639.81 374,437

299,549.60

Tunisia

100,000

100,000

24,954.66

140,000

122,000

99,341.14

Ukraine

120,000

119,955

91,464.79

200,000

160,000

TOTAL

508,000

507,945

321,449.42

740,000

626,957

140,000 130,047

89,907.76
2

84,349.25 149,775

89,322.40 N.A.

159,619.23 175,000 140,000

140,000

187,218

149,600

501,074.38 720,000 N.A

N.A.

770,269 587,395.46 N.A.

1,540,543

1,357,434

Source 2013, 2014, 2015 and 2016: ICF based on the data received by EACEA through the PSA final reports.sent to ICF.
1

The Azerbaijani PSA did not receive an EU grant in 2015.

2

At the moment of drafting this report, the amount of the Grant paid to Tunisia was still not available due to further evaluation of the Final Report

Sources 2017/2018: Invitation to submit an Activity Plan EACEA No 30/2016 eTwinning Partner Support Agencies (2017/2018
grant) and List of Applications selected for funding.
3
4
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Information on the grant paid not yet available.
The

contract

covered

only

for

6

months

resulting

in

a
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The EACEA has analysed budget absorption by PSAs in 2013, 2014 and 2015.27
One of its main observations is that the budget actually used by the PSAs was
lower than the grant awarded for all three years. The EACEA points out the as
main reason for these differences the economic contexts of partner countries,
which need to contribute with at least 20% of the funds.
There are important differences in the absorption capacity of the different PSAs.
Georgia and Moldova are the two countries with the largest share of unspent grant
(in 2015 they used 42.76% and 27.67% less than the plan grant, respectively).28
This suggests that, beyond the economic contexts, there can be other reasons that
explain the grant absorption capacity of each national structure.
In fact, as part of ICF interviews with PSAs, the Georgian PSA representative
explained that the difficulties to spend all the allocated budget were related to
national financial regulations:




As a governmental entity, the Georgia PSA can only use the budget allocated
to eTwinning Plus and start activities once the agreement has been signed by
all parties. As this usually takes some time, they cannot start working in
January.
As a response to this concern, a representative of the EACEA explained that
contracts are signed in February - thus, not too late in the year - and that
they are retroactive, meaning that PSAs can claim costs of activities taking
place since the 1st of January.
Also, the Georgia PSA can only spend the transferred money in a given year.
As according to eTwinning rules they receive 70% of the EU grant in the
beginning and 30% once the final report is submitted, this means that they
actually only use 70% of the EU grant, and this has an effect on the activities
developed (it should be noted that the full EU grant covers 80% of the total
costs. The PSA can also use the national contribution to the costs which
corresponds to 20%).

The Georgian PSA representative commented that multi-annual contracts seem
to be the best way to surmount these difficulties. The 2016 call covered a
biennial contact which means that there should not be any delays in 2018. It will
only be possible to confirm the effect of biennial contracts on the alignment of
budget allocated and spent after the reception of PSA final reports for the period
2017/2018.
However, the increase in PSAs’ budget absorption capacity increased already in
2016. The EACEA calculates that 81% of the total awarded budget was used
against 79% in 2014 and 63% in 2013.29 This could be indicating that PSAs are
improving their planning capacity.

5.2

Relevance

5.2.1

Participation: How successful is the initiative in attracting and reaching schools
and teachers?
Data collected allow for an analysis of what motivates teachers to participate in
eTwinning Plus, what deters other teachers from participating, what is being
done to increase participation and what are the results of these efforts.

27

Data received by EACEA through the PSA final reports
EACEA calculations.
29
Data received by EACEA through the PSA final reports
28
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5.2.1.1 Main reasons for teachers to participate in eTwinning Plus

The survey shows that the main reasons for teachers to participate in eTwinning
Plus30 are ‘to establish partnerships with other schools’, ‘to experiment and
develop new learning practices and teaching methods’ and ‘to acquire knowledge
and specific know-how from good practice in other countries’. Over 70% of
teachers surveyed, both in partner and programme countries, chose each of
these motivations.
Taking partner and programme countries combined, over 50% of teachers also
selected as reasons to participate ‘to build up new contacts/expand my
professional network’, ‘to increase my knowledge of social, linguistic and/or
cultural matters’ and ‘to improve my foreign language skills’.
A higher percentage of teachers from partner countries selected each of the
options given in this survey question when compared to teachers from
programme countries. This seems to suggest an overall higher motivation in
partner countries.
Manushak, a foreign language
teacher
from
Armenia,
explained that ‘pupils are
different now, they do not
want just to sit and listen.
They use ICT. They want new
methods. eTwinning Plus gives
this opportunity.’
Irma,
an
Albanian
mathematics and IT teacher
explained ‘I like new things in
my profession. This year, our
ministry of education gave us
more space to work in projects
and take this work into
account
in
students’
evaluation. (You can use) any
projects, but I am using
eTwinning projects. It is a new
idea
to
involve
online
platforms in the Albanian
curriculum.'

When asked about their motivation to
participate in eTwinning Plus, interviewed
teachers referred to the above issues and
also to the positive impact on their
students who gained an opportunity to
practice their foreign language skills and
to contact students from other countries.
Teachers also referred to the fact that
the use of IT as part of eTwinning was a
way to better engage students. Some
teachers were also attracted by the
innovative nature of eTwinning Plus
compared to traditional teaching methods
in their countries.
In the same vein, the Ukrainian PSA
representative expressed that teachers
saw the potential of eTwinning activities
to promote students’ motivation in
general and their motivation to learn
foreign languages in particular.
5.2.1.2 Main obstacles to participation in
eTwinning Plus

The survey also enquired teachers about
the obstacles to participation.31 Over two
thirds of the respondents ‘rather agreed’ or ‘strongly agreed’ that the ‘lack of
necessary foreign language skills’ was a barrier to participation. More than half
of respondents also ‘rather’ or ‘strongly agreed’ that the following aspects hinder
participation: ‘workload and schedules make it impossible to find time for this
type of work’, ‘lack of recognition of this type of work as part of professional
development’, ‘lack of support for foreign language development from the side of
the school/ employer’, and ‘lack of recognition of this type of work within the
school’.

30

Question: ‘What were your main motivations for taking part in eTwinning Plus?’ (Ten answer options provided
plus one open-answer option). Multiple answers were possible.
31
Question: Do you think any of the following present a barrier for your colleagues to take part in international
cooperation through eTwinning Plus? (Ten answer options provided). Multiple answers were possible.
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Interviewed PSA representatives also highlighted the low level of foreign
language skills as one of the main obstacles to participation, together with the
low level of ICT skills, the perception that eTwinning Plus creates additional
workload and the refusal of some teachers to engage in additional work without
any economic compensation.
Imen, a technology teacher
from Tunisia explained that
‘educators are afraid of using
technologies, are afraid of
trying, of failing. Maybe afraid
of showing the others they
don’t know’.
Irma (AL) explained that
teachers who are older than
40-45 ‘are not interested in
these kinds of platforms. They
say that they do not know how
to use IT, languages… why
change?’ She explained that
she often hears comments
such as ‘why do you do that?
Why do you keep wasting your
time?’

Interviewed teachers also reflected on
the above factors. Some explained that
the refusal to participate can be linked to
a lack of confidence in one’s own
capacities or the lack of willingness to do
things differently. Also, a few teachers
referred to generational breach, in terms
of IT skills, foreign language skills and
openness to new methodologies, and how
it is more difficult for older teachers to
adhere to eTwinning Plus.
PSA representatives also reflected on the
importance
of
the
support
and
involvement
of
head
teachers
in
eTwinning Plus. In fact, in some countries
teachers need the head teacher approval
to participate (Armenia, Tunisia). Even
where approval is not required, the head
teacher support is needed, for instance,
to get authorisation to develop activities
outside regular school hours (Georgia).

Interviewed teachers agreed with the importance of receiving support from head
teachers, which is not always the case. They referred to cases where head
teachers tried to impede projects from developing or struggled to ‘keep them in
the shadow’.
There were few references to differences in participation depending on the
location of the school (urban, rural, mountain). According to PSA
representatives, sometimes participation is lower in rural areas or small villages
due to the lack of a good internet connection (Moldova) or limited technological
resources (Armenia). However, teachers outside urban centres are often the
most motivated as they have access to fewer initiatives that go beyond regular
school activities (Moldova, Ukraine).
Also, one interviewed teacher regretted that information on eTwinning Plus and
related events seldom arrived to their small rural area.
Interviewees did not express concerns about any obstacles to participation for
students from disadvantaged backgrounds. When inquired about it, PSAs
representatives were not able to estimate the level of participation of schools
with a higher share of students from disadvantaged backgrounds. Their
comments focused on learners with special needs. For instance, interviewees
explained that some ongoing projects involve learners with special educational
needs. As an example, in Moldova, a recent project involved a video contest for
learners with disabilities. Also, a school in Tunisia is participating on a project
that focuses on dyslexia. In contrast, in Azerbaijan children with special needs
do not attend school (teachers go to their houses for private lessons). This
means that it is unlikely that they are involved in eTwinning Plus activities.
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5.2.1.3 Activities that promote participation

PSAs are responsible for promoting schools’ and teachers’ involvement in
eTwinning Plus. For this, PSAs organise on-site and online seminars or training
sessions for teachers, visit schools to provide pedagogical and technical support,
and reward teachers by awarding certificates to the best projects. PSAs also
disseminate eTwinning Plus through the PSA website and social media and
develop promotional activities and materials.
The survey asked eTwinning Plus participants what activities they had considered
the most useful among those in which they had participated. 32 The activity
considered the most useful was the ‘development of joint eTwinning Plus
projects’ (over half of respondents considered it ‘very useful’).
When it comes to training activities, all of them were considered ‘very useful’ by
more than one third of respondents.33 Few respondents considered that some of
the activities was ‘not useful at all’. There was a maximum of 38 respondents
who thought this was the case of ‘online learning events (taking place over 1015 years)’. This seems to be related with concrete activities that did not meet
their objectives or teachers’ expectations. For instance, one teacher explained in
his interview that a webinar which was supposed to have initiated a joint project
with teachers in another country, finally did not lead to the desired results as
their counterparts abandoned the project before it had started.

32

Question: Which of the following eTwinning Plus activities have been useful to you?
Online learning events (taking place over 10-15 days), online seminars (with a duration of 1-2 hours), webinars,
face-to-face professional development workshops, face-to-face thematic conferences, face-to-face annual
conferences and contact seminars. These activities are described in the eTwinning Plus website:
https://plus.etwinning.net/en/pub/professional-development.htm
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Jean Louis, a Science and
Technology
teacher
from
France, considers that online
seminars are useful to discover
the platform, the available
eTwinning tools and how to
use them in school activities.
‘Online participants stimulate
each other’ and it is possible
to see how other teachers are
using the different tools.
Slavka, a foreign language
teacher
from
Bulgaria,
explained that it would be
good if English teachers were
willing to help teachers who do
not speak the language. For
instance, she cooperated in a
project with an IT teacher with
good results. Throughout the
project this IT teacher gained
confidence in her language
skills and she is now working
on a project on her own.

Interviewed teachers highlighted as key
features of training activities:
 The technical support related
to how to develop projects and use
eTwinning Plus tools
 The value of face-to-face
events as an opportunity to share
experiences and make contact with new
teachers, opening the possibility for
cooperation in new projects.
PSA representatives (Georgia, Ukraine)
also referred to motivating effects of
offering teachers the possibility to attend
international events and meet other
teachers face to face.
Another
aspect
highlighted
by
interviewees was the support given
among teachers and in particular the help
provided by ambassadors.34
Group work among teachers can help
tackle shortcomings in terms of language
or IT skills of some of the participants,
and
increase
their
self-confidence.
Ambassadors can help reach teachers in
all the regions. With this purpose, the
Georgian PSA is also providing free
transportation to facilitate attendance to

training of teachers in remote areas.
Interviewees also referred to the motivating effects of rewarding teachers. This
can be done through the recognition of experience in eTwinning Plus for teacher
career (mentioned by PSAs from Georgia and Moldova) and other types of
recognition, e.g. quality labels or certificates (mentioned by PSAs from Armenia,
Tunisia). Some PSAs are also distributing computers, tablets or other tools as
part of eTwinning awards to facilitate teachers’ development of ICT skills
(Georgia, Tunisia), and Tunisia’s government is devoting efforts to improve the
Internet connection of schools in the country as part of its ‘Digital Tunisia 2020’
reform.
5.2.1.4 Conclusions on the relevance of the initiative in terms of participation

The main motivations for teachers to participate in eTwinning Plus are related to
the opportunities to partner with other schools, develop new teaching methods
and practices, and learn from good practice in other countries. ETwinning Plus is
also seen as a good tool to promote students’ motivation in general - through
the use of IT- and their willingness to learn foreign languages, in particular.
Teachers from partner countries show a higher motivation to participate in
eTwinning Plus than teachers from programme countries. This is probably due to
the relative novelty of the initiative in these countries and the absence of other
similar opportunities. In partner countries, the use of IT in the classroom is likely

34

Ambassadors are teachers experienced in eTwinning Plus and enthusiastic about the initiative who volunteer to
disseminate it among colleagues in other schools.
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to be less widespread than in programme countries and there are fewer
opportunities to practice foreign languages in ‘real life’ situations.
Based on the information collected, there are different types of barriers to
participation in eTwinning Plus:







Barriers directly linked to the implementation of eTwinning Plus: difficulties in
using the platform, its tools, developing a project or finding partners
Geographical barriers limiting access to information
Lack of skills (foreign language and ICT) and negative attitude towards the
initiative
Organisational barriers mainly related to:
– Heavy workload which leaves little time to engage in this or other
initiatives
– A lack of recognition of this type of work within the school
Lack of the necessary ICT equipment and Internet connection

PSAs are best positioned to address the first type of barrier through its different
training activities, visits to schools and support by ambassadors. Ambassadors
are also key to addressing geographical barriers.
The lack of skills and the negative
attitude towards the initiative can be
addressed at first instance at the school
level. Cooperation among teachers seems
to facilitate the involvement of teachers
with limited foreign language and ICT
skills and help to increase their selfconfidence.
The
negative
attitudes
towards the initiative can potentially
change by the observation of other
teachers working with eTwinning Plus and
the results they attain with their students
(contagious effect). Moreover, concerns
that eTwinning Plus brings extra work can be tackled by challenging the
perception that this initiative is extra-curricular and integrating activities into the
curricula.35
EU-level entities have also
recognised
the
need
to
promote team work between
school
staff.
A
CSS
representative explained that
they are currently developing
an ‘eTwinning school label’ to
be awarded to schools where
several
teachers
are
participating in the initiative.

EU-level entities have tried to tackle the
language barrier by launching the
‘national eTwinning (Plus)’, which was
introduced as a pilot at the request of the
Commission in August 2014. Under this
version of eTwinning (Plus) it is possible
to collaborate exclusively with partners
from the same country, thus avoiding
language barriers. National eTwinning
(Plus) is considered as a sort of “preeTwinning”, an opportunity to get
accustomed to collaborative work and to
the
online
tool,
before
going
international. There is no information on
how many national eTwinners end up
participating in the regular (international) eTwinning. The testimony of one
interviewed teacher suggests that indeed national eTwinning can have the
desired encouraging effect (see blue box on the left) but further research would
be required to ascertain this.
Maria, a foreign language
teacher from Ukraine, first
joined a national project in
which the working language
was Ukrainian. She explained
that working on this project ‘I
learned how to deal with the
platform,
how
to
upload
videos, photos…’. She is now
participating
in
three
additional
international
projects.
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PSAs representatives explained that some participants try to overcome the
language barrier by participating in projects using as working language one of
the country’s main languages. For instance, Tunisian teachers look for projects
where the working language is French; Moldovan teachers prioritise cooperation
with Romanian teachers due to the common language; and Azerbaijani teachers
tend to cooperate with Turkish teachers, in Turkish, and Moldovan and Georgian
teachers, in Russian.
The endorsement of the initiative by head teachers can both have a powerful
motivational effect on the school community and help tackle organisational
barriers. PSAs can promote this endorsement by engaging head teachers to
participate in training sessions and events. The eTwinning school label may also
help get the buy-in of head teachers.
The last type of barriers - lack of ICT equipment or a good Internet connection cannot be fully addressed by PSAs (by providing some equipment as a reward to
teachers). If this is verified to be an issue in some regions, there would need to
be an involvement of national authorities in facilitating the access to such
resources. National authorities could also have a role in tackling the lack of skills
by reinforcing the availability of support for foreign language or ICT skills
development. However, no examples have been identified of such actions.
Despite the different obstacles discussed, overall, respondents were satisfied
with the available support activities provided by PSAs and participants’
motivation seems to be high, most significantly in the case of those from partner
countries.
As a result, the number of participating teachers from partner countries has
increased over the years and in particular from 2015 to 2016 (see section 5.1.1).
There has also been an effort to increase the number of active teachers. The
data collected by the CSS demonstrates an overall global increase in the
percentage of teachers in active projects among registered teachers, although
with some setbacks for certain countries and years. 36
5.2.2

Responsiveness to needs: What are the needs of target audience for
eTwinning Plus and to what extent the initiative meets these needs?
Interviewees from PSA explained that the main needs of participants addressed
by eTwinning Plus concern professional development, namely in the following
fields:




Foreign language skills (Moldova)
ICT skills (Georgia, Tunisia)
Pedagogical approaches such as project work and group work (Georgia), and
competence-based learning (Ukraine)

Some interviewed teachers referred to how eTwinning (Plus) tackles the needs
for international cooperation without incurring in the management efforts and
expenses related to travelling which are involved in other Erasmus+ actions. This
is mentioned to be particularly important for teachers who have not been
involved in other Erasmus+ actions or are not available to travel, and for
countries where financial support is not sufficient to cover for teachers’ travel
expenses. eTwinning (Plus) can also be a way of meeting partners to further
cooperate in other Erasmus+ actions.

36

EACEA Synthesis report. Main conclusions on the activities implemented by the eTwinning Partner Support
Agencies from 2013 until 2016’. Sent to ICF.
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Manushak (AM) explained that
with eTwinning Plus, students
‘get many opportunities, not
just the textbook. They sing,
they dance… The way of
teaching
and
learning
changes. It is fun for pupils’.
Firas, a Science teacher from
Tunisia,
explained
that
Tunisian students are curious,
they want to learn and they
learn on their own. ‘When I
present them a new tool, the
day after, a student brings a
work done with that tool
without me asking for it. They
love eTwinning’.

Teachers also referred to the needs of
learners. They often observe that
students show a low motivation and need
more active methodologies, involving the
use of ICT to positively engage in
education.
PSA representatives referred to the
motivational effect of eTwinning Plus on
both learners and teachers. One of the
interviewees referred to the freedom that
eTwinning Plus activities give to teachers
when compared to regular teaching.
ETwinning
Plus
activities
can
be
developed outside regular school hours
and thus outside the constraints imposed
to regular teaching (e.g. by inspectors).
This allows teachers to be more
innovative.

According to teachers, eTwinning Plus
also helps students acquire different skills
(foreign languages, digital) and learn more about other countries and their own.
For programme countries, eTwinning Plus is an opportunity to connect with
teachers and learners from beyond the EU borders. However, for some teachers
the difference between eTwinning and eTwinning Plus is blurred.
Maria, a teacher from Greece,
explained that eTwinning Plus
allows for communication with
teachers and students from
contexts
that
are
more
different to their own than
that of programme countries.
However, she believes that
there
is
no
sufficient
information on the difference
between eTwinning Plus and
eTwinning.
She
thinks
eTwinning Plus should be
promoted more strongly as
projects with these countries
can prove more interesting
than eTwinning projects.
Slavka (BG) has participated
in
a
project
similar
to
eTwinning
projects
with
Thailand some years ago. She
suggests that eTwinning could
‘expand outside geographical
Europe’ and ‘become more
global’.

To sum up, eTwinning Plus is considered
particularly valuable to:
 Transform education and help
prepare future citizens by giving them
skills for the 21st century (digital, foreign
language, collaboration skills) and for a
globalised world (learn about different
countries, lifestyles and cultures).
 Address
the
needs
of
teachers and schools in both partner and
programme countries in terms of
international
cooperation.
This
is
particularly relevant where participation
in projects involving mobility is restricted
due to lack of funds or other reasons.
 Address
the
needs
of
teachers in partner countries in terms of
professional development. This could be
linked
to
limited
professional
development opportunities in partner
countries, in particular in the fields of
ICT, foreign language skills, and new
pedagogical approaches
 Address
the
needs
of
teachers and learners in terms of
motivation and engagement in education.
This is mainly related to the use of active
methodologies and ICT.

ETwinning Plus can also be used to tackle
more specific needs identified at national level. Countries can promote their own
priorities through projects. In 2016, the European Commission, DG EAC, invited
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ministries from all the countries to the eTwinning annual conference to discuss
how eTwinning (Plus) could be used to promote national policies. 37 It was
observed that eTwinning (Plus) could indeed accommodate for a wide variety of
priorities (e.g. the use of open source educational software in Greece, the Paris
Declaration in France) although efforts are needed to make sure the projects
align well with national priorities.
5.2.3

Policy priorities
Etwinning Plus has as framework two policy agendas, the
Neighbourhood Policy (ENP) and the EU education policy agenda.

European

The European Neighbourhood Policy (ENP) aims at developing stronger
relationships between the EU and its neighbours and supporting stability, growth
and prosperity in these countries. It supports political and economic reforms in
sixteen neighbouring countries clustered into the Eastern Partnership (Armenia,
Azerbaijan, Belarus, Georgia, Moldova and Ukraine) and the Southern
Neighbourhood (Algeria, Egypt, Israel, Jordan, Lebanon, Libya, Morocco,
Palestine,38 Syria and Tunisia).
The ENP considers that people-to-people contacts are fundamental to promote
mutual understanding and economic development. It covers all policy areas,
including education.39 The 2011 Joint Communication ‘A new response to a
changing Neighbourhood’ stresses the need to build a stronger partnership with
people, including through school cooperation, by expanding eTwinning to
neighbour countries.40 Four years later, a new Joint Communication reflects on
the need to promote mutually-beneficial migration and mobility and states that
‘alongside efforts to tackle irregular migration, the EU continues to believe that
mobility and people-to-people contacts should be promoted’.41 It proposes the
creation of youth partnerships which would include an increase in exchanges
between schools; lifting the current cap in place on funding for Erasmus
students' outgoing travel to encourage more young Europeans to study in
partner countries; and the development of clubs and alumni networks for those
who have participated in EU activities across the EU and its neighbourhood.
These proposals are currently under discussion.
In the framework of the ENP, pre-selected schools from countries of the Eastern
partnership (except for Belarus which opted out) and Tunisia were invited to
participate in eTwinning Plus as from 2013. According to DG EAC representatives
interviewed by ICF, negotiations have started for the extension of eTwinning Plus
to other neighbour countries, concretely Jordan and Lebanon42.

37

Information provided by a CSS representative interviewed as part of this assignment.
This designation shall not be construed as recognition of a State of Palestine and is without prejudice to the
individual positions of the Member States on this issue.
39
Communication 'A dialogue for migration, mobility and security with the southern Mediterranean countries'.
COM (2011) 292 final.
40
Joint communication ‘A new response to a changing neighbourhood’. SEC (2011) 637 final.
41
Joint communication ‘Review of the European Neighbourhood Policy’. JOIN (2015) 50 final.
42
First contacts have been established with Algeria; as regards Morocco, the territory as recognised by
international law, excluding Western Sahara, prevents national authorities to advance with the participation in
eTwinning Plus.
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A representative from the
European Commission (DG
EAC. Unit C3 International
Cooperation) explained that it
is important for individuals to
see the added value of EUpartner countries interaction.
Etwinning Plus ‘makes it more
tangible, more personal. EU is
not an abstract; there are
‘ETwinning Plus, even if it does
people of the same age, with
not have a physical structure,
similar
interests…
Young
could be filling some vacuum
people see they are not
for
positive
activities’
separated from the rest of the
(representative
of
EU
world’.
Delegation to Tunisia).
Andrea, an Italian primary
school teacher, explained that
their first eTwinning Plus
project
with
Armenia
originated from the petition of
a 7 year old pupil who wanted
to cooperate with the country
of origin of his mother. Both
the student and his mother
were directly involved in the
project.
Cooperation
with
Armenia is still ongoing after
two years.

eTwinning Plus is in line with the Paris
Declaration.43 On the one hand, it aims at
promoting intercultural dialogue among
young people. On the other hand, its
main features –the use of ICT and the
fact that it promotes projects developed
from the bottom-up- make it a good tool
to enhance critical thinking and media
literacy and to promote democratic
values.
A representative of the EU delegation to
Tunisia explained that the role of
eTwinning Plus as a means to expand
democratic values can be particularly
important in remote regions in the
country where there are very few cultural
and leisure activities.
ETwinning Plus is also a tool to promote
intercultural competences and combat
discrimination in EU countries. As an
example, an Italian teacher interviewed
as part of this assignment explained that
his school uses eTwinning Plus to
cooperate with the countries of origin of
immigrant students as a way to
acknowledge and value their cultural
background (see blue box on the left).

When it comes to the EU education
policy
agenda,
cooperation
with
neighbouring countries focuses on the
modernisation of education and the
support
to
reform
processes.
A
representative from DG EAC working on
international cooperation explained that there was a growing demand from
ministers in neighbouring countries to extend cooperation beyond higher
education. eTwinning Plus introduces this possibility and is the only option for
direct support outside higher education under Erasmus+.
ETwinning Plus has a role in modernising education systems in partner countries
as it facilitates the introduction of new approaches to education (e.g. projectbased learning) and changes in the relationship between teachers and learners,
towards a more student-centred learning.
Etwinning Plus fosters schools’ quality, innovation and internationalisation and it
promotes the teaching and learning of languages and intercultural awareness. 44
It also aims at responding to Erasmus+ inclusion and diversity strategy. 45 For
instance, according to the CSS, this topic has been addressed through different
professional development activities (e.g. eTwinning featured group on inclusive

43

Declaration on Promoting citizenship and the common values of freedom, tolerance and non-discrimination
through education. Informal Meeting of European Union Education Ministers. Paris, 17 March 2015.
44
These are among Erasmus+ specific objectives, stated in the Programme Guide:
https://ec.europa.eu/programmes/erasmus-plus/sites/erasmusplus/files/files/resources/erasmus-plus-programmeguide_en.pdf (9/6/2017).
45
http://ec.europa.eu/assets/eac/youth/library/reports/inclusion-diversity-strategy_en.pdf (9/6/2017).
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education, online seminar ‘Supporting multilingual classrooms’, online learning
event ‘A beginners guide to the inclusive and accessible classroom’ 46).

5.3

Effectiveness

5.3.1

Results and impact of eTwinning Plus
What are the results of eTwinning Plus at the level of students, teachers and
institutions? To what extent are the objectives of the initiative met?
The objectives of eTwinning Plus were translated into expected results during the
inception phase. This section analyses to what extent these results are met in
the case of learners, practitioners, schools and the system level. Some
information is also provided on the impact on the family and community level.
The main sources of information were the teachers’ survey and teachers’
interviews.

5.3.1.1 Learners

The following table presents a summary of the results observed at the level of
individual learners, based exclusively on the responses to the survey. Additional
findings from interviews are discussed together with survey results after the
table.
Table 1.1 Summary of results at the level of individual learners based on
responses to survey
Indicator

Summary of results

Level of key The following shares of survey respondents indicated that
competence thanks to eTwinning Plus students developed their key
s
competences ‘fully’ or ‘to a high extent’:
 Communication in foreign language: 64.9% (69.4% in
partner
countries
and
61.6%
in
programme
countries).
 Cultural awareness and expression: 73.3% (76.8% in
partner
countries
and
70.9%
in
programme
countries).
 Digital competences: 66.6% (72.35 in partner
countries and 62.7% in programme countries).
 Interpersonal and social competences: 68.1% (73.4%
in partner countries and 64.1% in programme
countries).
 Learning to learn: 66.3% (75.3% in partner countries
and 61.1% in programme countries).
 Sense of initiative or entrepreneurship: 61.4% (68.7%
in partner countries and 56.3% in programme
countries).
Motivation

for further
learning,
clearer
aspirations

39.1% of survey respondents consider that ‘most’ of
their students are readier to pursue further education
or training. 41.8% consider that this applies to ‘some’
of their students.. The perception is more positive in
partner countries (most students: 52.8%; some:

46

Information available on eTwinning Plus website, https://plus.etwinning.net/en/pub/professionaldevelopment.htm (9/6/2017).
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Summary of results

for
choice
of
further
studies*
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39.0%) than in programme countries (most students:
25.8%; some: 44.7%).
27.7% of survey respondents consider that ‘most’ of
their students have got a clearer idea about their
future educational path. 43.2% consider that this
applies to ‘some’ of their students. The perception is
more positive in partner countries (most students:
37.7%; some: 47.3%) than in programme countries
(most students: 17.8%; some: 39.7%).
27.0% of survey respondents consider that ‘most’ of
their students have got a clearer idea about their
professional aspirations and goals. 43.0% consider
that this applies to ‘some’ of their students . The
perception is more positive in partner countries (most
students: 37.9%; some: 45.7%) than in programme
countries (most students: 16.3%; some: 40.9%).

Perceived
contribution
of
the
programme
to finding a
job*

23.1% of survey respondents consider that ‘most’ of
their students have increased job chances. 38.5%
consider that this applies to ‘some’ of their students .
The perception is more positive in partner countries (most
students: 30.6%; some: 41.7%) than in programme
countries (most students: 15.8%; some: 35.3%).

Willingness
to work or
study
abroad*

33.4% of survey respondents consider that ‘most’ of their
students have increased their willingness to work or study
abroad. 40.2% consider that this applies to ‘some’ of their
students.
The perception is more positive in partner countries (most
students: 45.6%; some: 36.9%) than in programme
countries (most students: 21.1%; some: 43.7%).

Positive
perception
of
the
importance
of
the
school/
value
attached to
education*

39.4% consider that ‘most’ of their students have a more
positive perception of the importance of school or attach a
higher value to education. 38.9% consider that this
applies to ‘some’ of their students.
The perception is more positive in partner countries (most
students: 53.2%; some: 39.0%) than in programme
countries (most students: 26.2%; some: 38.8%).

Participatio
n
in
volunteerin
g activities*

31.9% of surveyed teachers consider that ‘most’ of their
students are more likely to participate in volunteer
activities. 40.2% consider that this applies to ‘some’ of
their students.
The perception is more positive in partner countries (most
students: 46.8%; some: 36.7%) than in programme
countries (most students: 18.0%; some: 43.3%).

Improved
perception
of the EU
by students
from
neighbourin
g countries

72.8% of surveyed teachers from partner countries
consider that ‘most’ of their students have a more
positive feeling about the EU after participating in
eTwinning Plus. 19.7% consider that this is the case for
‘some’ of their students.

Improved

45.4% of surveyed teachers from programme countries
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perception
of
the
neighbourin
g countries
by students
from
programme
countries

consider that ‘most’ of their students have a more
positive feeling about neighbouring countries after
participating in eTwinning Plus. 26.1% consider that this
is the case for ‘some’ of their students.

Openness
to
other
cultures
(reduced
racism and
xenophobia
)

The following shares of survey respondents indicated that
their students increased their openness to other cultures
as defined in the following sentences:
 Students are more tolerant towards other persons'
values and behaviour: 54.7% consider that this
applies to ‘most’ of their students and 32.2% to ‘some’
of their students..
The perception is more positive in partner countries
(most students: 66.7%; some: 25.3%) than in
programme countries (most students: 47.8%; some:
36.2%).
 Students are more receptive to multiculturalism:
58.5% consider that this applies to ‘most’ of their
students and 30.8% to ‘some’ of their students.
The perception is more positive in partner countries
(most students: 66.2%; some: 27.7%) than in
programme countries (most students: 54.1%; some:
32.6%).
 Students are more able to cooperate with people from
other backgrounds and cultures: 59.2% consider that
this applies to ‘most’ of their students and 30.0% to
‘some’ of their students. .
 The perception is more positive in partner countries
(most students: 68.2%; some: 24.9%) than in
programme countries (most students: 54.4%; some:
32.5%).Students are more committed to work against
discrimination, intolerance, xenophobia or racism:
51.0% consider that this applies to ‘most’ of their
students and 30.6% to ‘some’ of their students.
The perception is more positive in partner countries
(most students: 56.8%; some: 27.6%) than in
programme countries (most students: 47.7%; some:
32.6%).
 Students are more interested in knowing what
happens in the world daily: 47.0% consider that this
applies to ‘most’ of their students and 35.8% to ‘some’
of their students.
The perception is more positive in partner countries
(most students: 56.7%; some: 30.3%) than in
programme countries (most students: 41.6%; some:
38.8%).
 Students are more able to discuss political and social
topics in-depth: 25.1% consider that this applies to
most of their students and 36.8% to ‘some’ of their
students.
The perception is more positive in partner countries
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(most students: 29.7%; some: 40.2%) than in
programme countries (most students: 22.0%; some:
35.1%).
Students are more aware of social and political
concepts like democracy, justice, equality, citizenship,
civil rights: 33.3% consider that this applies to ‘most’
of their students and 36.2% to ‘some’ of their
students.
The perception is more positive in partner countries
(most students: 41.1%; some: 37.3%) than in
programme countries (most students: 28.3%; some:
35.4%).
Students are more aware of the fact that some people
in our society are disadvantaged: 38.6% consider that
this applies to ‘most’ of their students and 36.1% to
‘some’ of their students.
The perception is more positive in partner countries
(most students: 44.1%; some: 35.4%) than in
programme countries (most students: 35.3%; some:
36.8%).Students are more willing to express their
opinions to the others and stand up for them: 39.7%
consider that this applies to ‘most’ of their students
and 37.5% to ‘some’ of their students.
The perception is more positive in partner countries
(most students: 51.9%; some: 35.2%) than in
programme countries (most students: 32.2%; some:
39.0%).
Students are more willing to take action to change the
things that do not work in their surroundings: 34.3%
consider that this applies to ‘most’ of their students
and 37.5% to ‘some’ of their students.
The perception is more positive in partner countries
(most students: 47.9%; some: 37.5%) than in
programme countries (most students: 26.1%; some:
37.5%).
Students intend to participate more actively in the
social and political life of their community: 66.8%.
29.3% consider that this applies to ‘most’ of their
students and 37.5% to ‘some’ of their students.
The perception is more positive in partner countries
(most students: 42.9%; some: 40.3%) than in
programme countries (most students: 21.2%; some:
35.5%).

Positive
47.6% of survey respondents indicated that most of their
feeling
to students realize that they now learn better or with more
the school
pleasure. 34.4% consider that this applies to ‘some’ of
their students .
The perception is more positive in partner countries (most
students: 58.4%; some: 34.0%) than in programme
countries (most students: 40.8%; some: 34.7%).
Social
capital
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25.4% of surveyed teachers consider that most of
their students will stay in touch with their counterparts
they met during the eTwinning Plus project; 39.8%
consider that some of them do so. These percentages
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in partner countries are 37.4% and 47.6%,
respectively. The percentages in programme countries
are 17.1% and 34.9%, respectively.
78.8% believe that students will stay in touch through
social media (75.1% in partner countries and 82.5%
in programme countries) and 55.6% that they will
stay in touch through other eTwinning Plus projects
(71.6% in partner countries and 43.3% in programme
countries).

* These questions were only asked to practitioners working in secondary education.

The survey asked teachers about the impact of eTwinning Plus on learners’ key
competences.47 Over 60% of survey respondents, from partner and programme
countries combined, agreed that thanks to eTwinning Plus activities their
students had developed the following key competences ‘fully’ or ‘to a high
extent’:







Communication in foreign language.
Cultural awareness and expression.
Digital competences.
Interpersonal and social competences.
Learning to learn.
Sense of initiative or entrepreneurship.

Shares are slightly higher in partner countries than in programme countries.
Gabriela, a teacher from
Slovakia explained that ‘our
project was focused on how
we celebrate our holidays such
as Christmas and Easter and it
was very interesting for the
students to see the vast
differences and to understand
why we have those differences
– for example differences in
religion which our students
were not aware of’.

Cultural awareness and expression is the
key competence considered to be
developed to the highest extent. It
should be noted that many of the
projects developed under eTwinning Plus
specifically focus on cultural exchange
(see section 4) and indeed all projects
involve exchanges with other countries.
Such results were also discussed by
interviewed teachers (see example in
blue box). They also referred to an
increased understanding and interest by
global issues addressed in projects such
as climate change.

Maria, an English teacher from
Several interviewees also referred to the
Ukraine, explained that in the
learning of foreign languages. They
past her teaching activities
focused on the motivating effect of
were
mainly
focused
on
eTwinning Plus to learn foreign languages
reading,
translations
and
and the opportunity that it gives to learn
in a real life situation (through videogrammar.
eTwinning
Plus
conferences). This allows students to
opened
other
possibilities.
practice competences –oral production,
Now, ‘she wants her students
interaction- that they often did not have
to speak and communicate
the chance to practice.
with others. So that when
they travel in the future, they
will be able to buy something,
47
speakWhich
about
interests,
Survey question:
of thetheir
following
students’ competences were most likely developed thanks to the
etc.’
eTwinning Plus
initiative? The alternatives of response to each item were: Fully, to a high extent, fairly, not at all,
unable to judge.
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Digital skills, interpersonal and social competences and learning to learn were
also addressed by interviewees. For instance, they highlighted that working in
projects implies social interaction and teamwork. Even if this may entail some
difficulties, students are motivated by the final aim of showing their results to a
group of foreign students. Interviewees did not provide concrete examples of
how eTwinning Plus contributes to the development of a sense of initiative or
entrepreneurship but they did refer to the fact that students become more
autonomous. For some teachers it was surprising to see their group of students
work together so autonomously the day of the presentation.
Teachers were also asked about the academic and professional development
of their students. Around 80% of teachers consider that most (39.1%) or some
(41.8%) of their students are readier to pursue further education or training
after participating in eTwinning Plus. Around 70% consider that most (27.7%) or
some (43.2%) of their students have a clearer idea about their future
educational path, and their career aspirations and goals. A smaller share
considered that eTwinning Plus had an impact on their students’ chances of
finding a job (23.1% believe that this applies to ‘most’ of their students and
38.5% to ‘some’ of their students). 33.4% consider that ‘most’ of their students
are now more interested in working or studying abroad (40.2% believe this is
the case for ‘some’ of their students) and 31.9% consider that ‘most’ of their
students are more likely to participate in volunteer activities (40.2% believe this
is the case for ‘some’ of their students).
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Natalia,
a
teacher
from
Ukraine, explained that ‘pupils
need to widen the horizons. A
lot of my students try to study
abroad mostly in Poland and
Slovakia. This is why they
appreciate the opportunity to
start
communicating
with
foreigners. They need it.’
Irma, a teacher in Albania,
explained that her students
initially ‘thought that the
quality of Tunisian schools
would be bad, they didn’t
know that Tunisian students
talked
French
and
were
surprised with the quality of
their presentations’.
Alena,
a
Czech
teacher,
observed that often the best
students from an academic
perspective are not the best
contributors
to
eTwinning
projects. ‘the kids who are
let’s say ‘in the second line’,
are usually more excited by
the
eTwinning+
project.
Sometimes we find out that
some kid who is usually not
very
good
in
class
is
extremely talented in ICT and
this
kid
then
grows
enormously’.

Interviewees did not provide concrete
examples of these types of results. They
did reflect on the fact that eTwinning Plus
can help students realise how important
it is to learn foreign languages and to
learn how to communicate with people
from other countries to be able to travel
in the future, and gives them the
opportunity to do so.
Surveyed
teachers
indicated
an
improvement in the image EU students
have
of
neighbouring
countries
(according
to
71.5%
of
survey
respondents from programme countries)
and the image neighbouring countries
have of the EU (according to 93.5% of
survey
respondents
from
partner
countries). This was mentioned by
interviewees as well. They explained that
students also improve their own image as
they become more aware of what they
know and what they are capable of doing.
Several
teachers
mentioned
that
eTwinning
Plus
projects
give
the
opportunity to students who are not
among ‘the best’ to show their skills and
contribute
to
a
common
project,
increasing their motivation and interest in
education.
A majority of survey respondents
(78.3%) referred to a more positive
perception about school and education
among students. Several interviewees
indicated that a clear sign of this is that
often students voluntarily work on the
projects at home.

The survey also included a set of
questions on students’ openness to other cultures. Respondents indicate
that they perceive students to be more tolerant, receptive to multiculturalism,
committed to work against discrimination and other related results. A lower
share of teachers believe that the eTwinning Plus led to a deeper knowledge
about political and social events, and an increased involvement of students in
social and political life. It should be noted that the latter results are less relevant
to primary and lower secondary learners.
Close to two thirds of surveyed teachers believe that their students will stay in
touch with their counterparts they met during the eTwinning Plus project, mainly
through social media but also by participating in other eTwinning Plus projects.
Other means mentioned by respondents include e-mail, postal mail, the
eTwinning Plus platform, Skype and visits.48 According to interviewees the
degree to which students will keep in contact with their foreign counterparts
mainly depends on their character: students who are more open take more
advantage of eTwinning Plus to increase their social capital.

48

Based on 17 responses.
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5.3.1.2 Practitioners

The following table presents a summary of the results observed at the level of
individual practitioners, based exclusively on the responses to the survey.
Additional findings from interviews are discussed together with survey results
after the table.
Table 5.8

Summary of results at the level of individual practitioners based on
responses to survey

Indicator Summary of results
Education 
al
practices
and
beliefs

and
attitudes
to
the
profession
Attention
to
disadvant
aged
groups

90.3% of survey respondents agreed that thanks to
eTwinning Plus they had ‘learned from good practices
in other countries’: 92.4% in partner countries and
88.9% in programme countries.
89.7% agreed that they had ‘experimented and
developed new learning practices or teaching methods’:
92.3% in partner countries and 88% in programme
countries.

76.5% of survey respondents agreed that thanks to
eTwinning Plus they had ‘learned new strategies to raise
the attainment of disadvantaged pupils’: 82.7 in partner
countries and 73.2% in programme countries.

Project
87.5% of survey respondents agreed that thanks to
managem eTwinning
Plus
they
had
improved
their
ent skills organisational/management skills: 92.2% in partner
countries and 84.4% in programme countries.
(See also results at school level).
Leadershi
p skills

84.3% of survey respondents agreed that thanks to
eTwinning Plus they had enhanced their leadership skills:
91.2% in partner countries and 80% in programme
countries.

Internatio 
nal
outlook



Foreign
language
skills

93.7% of survey respondents agreed that thanks to
eTwinning Plus they had reinforced or extended their
professional international network or built up new
contacts: 94% in partner countries and 93.8% in
programme countries.
89.2% of survey respondents agreed that thanks to
eTwinning Plus they had established or reinforced
partnerships with schools in other countries: 89.6% in
partner countries and 89% in programme countries.

88.3% of survey respondents agreed that thanks to
eTwinning Plus they had improved their foreign language
skills: 90.9% in partner countries and 86.8% in
programme countries.

Digital
92.6% of survey respondents agreed that thanks to
competen eTwinning Plus they had improved their competences in
ce
the use of Information and Communication Technology
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Indicator Summary of results
tools: 94.6% in partner
programme countries.
Motivation 
for one’s
job,
job
satisfactio
n
and 
retention



countries

and

91.1%

in

90.9% of survey respondents agreed that thanks to
eTwinning Plus they had increased their job
satisfaction: 91.8% in partner countries and 89.9% in
programme countries.
79.8% of survey respondents agreed that thanks to
eTwinning Plus they had improved their knowledge of
the subject(s) that they teach: 85.2% in partner
countries and 76.5% in programme countries.
89.3% of survey respondents agreed that thanks to
eTwinning Plus they had refreshed their attitude
towards teaching: 91.7% in partner countries and
87.7% in programme countries.

Practition 91% of survey respondents agreed that thanks to
er-learner eTwinning Plus they had improved their relationship with
relations
their students: 94.3% in partner countries and 88.9% in
programme countries.
Profession
al
developm
ent

85.9% of survey respondents agreed that thanks to
eTwinning Plus they had participated in more professional
development activities: 90.7% in partner countries and
83.1% in programme countries.

Civic
69.3% of survey respondents believe that participation in
participati eTwinning Plus has motivated them to cooperate more
on
often with civil society organisations: 76.9% in partner
countries and 64.2% in programme countries.
Perceptio 
n of the
EU
and
partner
countries





The majority of respondents reported to feel ‘very
positively’ (64.4%) or ‘somewhat positively’ (23.8%)
about the EU. The opinion was more favourable in the
case of partner countries (74.5% felt ‘very positively’
and 16.3% ‘somewhat positively’ about the EU)
compared to programme countries (58.5% and 28.1%,
respectively).
73% respondents from partner countries responded
that participation in eTwinning Plus made them feel
more positive about the EU. For 24.9% their opinion
has not changed and 2% feel more negatively about it.
The opinion about the EU of teachers from programme
countries has changed less often (50.6% have a more
positive view and 4% have a more negative view).
The majority of teachers from programme countries
had a positive view of partner countries (73.1%).

Openness A majority of respondents (between 62% and 90.3%)
to
other ‘rather agreed’ or ‘strongly agreed’ with the statements
cultures
proposed in the survey to measure improvement of
intercultural skills after participation in eTwinning Plus.
Recognitio According to survey results, participation in eTwinning Plus
n
of seems to be often recognised. The most common form is
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Indicator Summary of results
experienc
e

recognition as part of professional development. Teachers
from partner countries consider that their participation is
recognised more often than teachers from programme
countries.

Continued
exchange
with
internatio
nal
network

According to the survey, the majority of teachers
cooperate with international colleagues for eTwinning Plus
activities at least once a month (41.9% at least once a
week, 40.5% at least once a month). 17.6% only do it at
least once a year. This means that a minority of
respondents are not active participants, meaning that they
are not currently taking part in eTwinning Plus projects.
Their number is higher in the case of programme
countries. This was expected as these teachers divide their
time between projects with and without the participation of
partner countries.

The survey asked teachers about the impact of eTwinning Plus on their
professional skills. Over 75% of survey respondents, from partner and
programme countries combined, agreed that thanks to eTwinning Plus activities
they had:49















Learned from good practices in other countries
Experimented and developed new learning practices or teaching methods
Learned new strategies to raise the attainment of disadvantaged pupils
Enhanced their organisational/management skills
Enhanced their leadership skills
Reinforced or extended their professional international network or built up
new contacts
Established or reinforced partnerships with schools in other countries
Improved their foreign language skills
Improved their competences in the use of Information and Communication
Technology tools
Increased their job satisfaction
Improved their knowledge of the subject(s) that they teach
Refreshed their attitude towards teaching
Improved their relationship with their students
Participated in more professional development activities

No major differences are found between programme and partner countries’
respondents. Responses to all statements are slightly more positive in partner
countries (between 82.7% and 94.6% ‘agree’) than in programme countries
(between 73.2% and 93.7%).

49

Survey question: For each of the following statements, please note whether you agree or disagree. Thanks to
eTwinning Plus activities... For the purpose of the analysis, the responses ‘rather agree’ and ‘strongly agree’ have
been grouped under ‘agree’ and ‘rather disagree’ and ‘strongly disagree’ have been grouped under disagree.
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Imen from Tunisia explained
that eTwinning Plus was an
opportunity to improve the
computer science curriculum
which she considers to be
outdated. ‘Before eTwinning
Plus I taught what was in the
handbook: Power Point and
similar. But now I teach also
web 2.0 presentation tools
such as Prezi or Emaze’.
Gabriela, a foreign language
and technology teacher from
Slovakia, explained that she
now has a lot of contacts in
Armenia
‘thanks
to
the
conference and thanks to the
project. ETwinning Plus was
really good for the new
professional connections, we
plan to do a new project next
year’.
She
added
that
eTwinning helped her improve
the relationship
with
her
students: ‘they started to see
me differently than just a
boring teacher’.
Sophiko
from
Georgia
explained
that
before
eTwinning Plus she did not
know how to write a project.
‘When I went to the eTwinning
conference in Poland I learnt
and
after
that
I
have
coordinated two projects’.

In interviews, teachers were asked to
reflect on and provide examples of these
types of results. Most referred to an
increase in the use of ICT tools in their
classroom and some commented more
generally about the use of new methods.
The
main
idea
behind
teachers’
testimonies in this area is that the
exchanges allowed them to compare their
practice with that of other teachers and
reflect on what could be improved.
Interviewees
also
discussed
the
extension of their international network
and the improvement of the relationship
with their students related to the use of
engaging ICT tools. A few also referred to
an improvement in their foreign language
skills but this result was most commonly
highlighted in the case of learners. One
teacher explained that eTwinning Plus
had taught her how to write projects (see
blue box on the left).
The survey also asked teachers if they
considered that their participation in
eTwinning Plus had motivated them to
cooperate more often with civil society
organisations. 69.3% responded ‘yes’.
Also in this case the response was more
positive in the case of partner countries
(76.9% responded ‘yes’) compared to
programme
countries
(64.2%).
No
examples of this type of result were
mentioned during interviews.

The feelings towards the EU were also
explored through the survey. The
majority of respondents reported to feel
‘very positively’ (64.4%) or ‘somewhat
positively’ (23.8%) about it. The opinion
was more favourable in the case of
partner countries (74.5% felt ‘very
positively’ and 16.3% ‘somewhat positively’ about the EU) compared to
programme countries (58.5% and 28.1%, respectively).
When asked about the reasons for their feelings about the EU, respondents from
partner countries referred to a variety of aspects, for instance: 50

50

The survey included the open-ended question: Please explain your main reasons for feeling this way about the
EU. There were 247 responses from partner countries to this item. The list of reasons presented builds on the
analysis of the most common themes mentioned.
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‘First of all the shared values,
interaction, liberty of speech,
education of high quality, and
of course a better life.’
(Teacher survey respondent,
Moldova)
‘Because
the
world
is
becoming a complex place,
and in all parts of the world
great geopolitical blocks are
being created. So for EU
countries, the union is a
necessity. It has brought
peace and stability to Europe.
Cooperation across Europe has
also
created
many
new
opportunities.’
(Teacher
survey respondent, Ukraine).
‘The EU has a great role in
improving education in our
region.’
(Teacher
survey
respondent, Armenia).
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 Cooperation
between
countries and citizens.
 EU
values
such
as
democracy, justice, human rights, gender
equality, freedom of thought and speech,
and social protection.
 EU support to member states
in the field of education as well as in
other
fields
(e.g.
migration,
environment).
 Support to the development
of neighbouring countries, in particular in
the area of education.
 EU
free
movement
of
workers.
 Peace and stability in the
region.
 The EU role in the world (e.g.
act united against global problems)
 High quality of life
 Good
organisation
and
management of schools and other
services (e.g. efficient services, low
corruption)
 Advanced
education
and
culture.
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Respondents from programme countries shared similar reasons for their positive
feelings about the EU.51 They also expressed some negative opinions.
Respondents criticised EU difficulties to solve issues such as the refugee crisis or
unemployment, a deterioration of the social rights of workers in EU countries, a
predominance of corporate/financial interests over citizens’ interests, unequal
growth between Member States (‘two-speed Europe’), the imbalance between
the influence of some Member
States compared to others, or the
‘I believe European integration,
excessive bureaucracy.
building links between institutions in
Europe, sharing good practices in
A few referred to the growing Eurovarious fields, knowing each other is
scepticism and a ‘crisis of values’.
crucial
for
building
European
The
views
of
teachers
from
programme
countries
on
EU
citizenship - it is a base for
cooperation
and
educational
policies
understanding, mutual acceptance
were overall positive, and several
and common growth. It is the best
referred to the importance of
way against prejudice, injustice,
collaboration between citizens as a
racism, xenophobia and hatred
way to prevent prejudice and
especially in times of Brexit,
discrimination.
increase of nationalism in European
The most common words used to
countries,
islamophobia,
etc.’
describe the EU from those provided
(Teacher
survey
respondent,
in the survey were in this order:
Slovakia).
multicultural (chosen by 87% of
respondents),
modern
(54.7%),
‘Currently
the
UK
is
peaceful (47%) and united (41.5%).
These were followed by efficient
undergoing the Brexit process.
(30.6%),
strong
(28.5%)
and
The need for collaborative and
trustworthy
(21.4%).
Negative
extended
projects,
qualities were less often chosen by
communication
and
respondents: hypocritical (3.9%),
collaboration is going to be
arrogant (3.2%), and aggressive
even more important if our
(1.5%). The responses from partner
children and young people are
countries were overall more positive
going to become active global
than those of programme countries:
citizens’
(Teacher
survey
partner countries selected more
respondent, UK).
often the positive descriptors and
less often the negative ones when
compared to programme countries.
73% respondents from partner countries responded that participation in
eTwinning Plus made them feel more positive about the EU. For 24.9% their
opinion has not changed and 2% feel more negatively about it. The opinion
about the EU of teachers from programme countries has changed less often
(50.6% have a more positive view and 4% have a more negative view).

51

There were 415 responses from partner countries to this item.
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Teachers from programme countries
were also asked about their opinion of
partner countries. The majority had a
positive view of partner countries
(73.1%). The reasons given for this
opinion
were
related
to
positive
cooperative experiences under eTwinning
Plus (e.g. good responsiveness from
project partners, high commitment to
tasks and deadlines) and the opportunity
to
meet
teachers
with
different
‘Thanks to our projects I know
perspectives on teaching and learning. 52
partner countries better and I
Teachers also explained that eTwinning
feel I understand their history,
Plus was an opportunity to learn more
about partner countries. A few teachers
traditions
and
everyday
in programme countries (14 of 576
problems.’ (Teacher survey
respondents) reported a negative image
respondent, Poland).
of partner countries. This was in all cases
related to difficulties in cooperation under
eTwinning projects (lack of responsiveness from project partners, low
commitment to tasks and deadlines or a poor level of foreign language skills
which hindered communication).
‘People from Twinning Plus
countries give some special
essence
to
the
projects,
because of their culture,
mentality
and
different
perspectives. They also have
different views on teaching
and learning.’ (Teacher survey
respondent, Latvia).

63.3% respondents from programme countries responded that participation in
eTwinning Plus made them feel more positive about partner countries. For
31.8% their opinion remained unchanged and 4.9% indicated that they now
have a less positive view.
The survey also included a question about teachers’ development of
intercultural skills. A majority of respondents ‘rather agreed’ or ‘strongly
agreed’ with the following statements:





I now enjoy more interacting with people from different cultures (90.3%).
I now avoid fewer situations where I will have to deal with people from
different cultures (62%).
I now show more often my understanding when communicating with people
from different cultures (86.6%).
I now enjoy more the differences between people from different cultures and
me (81.1%).

There are no major differences between programme and partner countries.
Respondents from partner countries agreed with all the above statements a bit
more often than programme countries.

52

57

There were 306 responses of programme countries on the reasons for their opinion of partner countries.

Education
and Culture

Teachers were also inquired about the
recognition of their participation in
eTwinning Plus by their institution.
Close to 80% of teachers considered that
their experience in eTwinning Plus was
accepted as training as part of their
professional development.53 Around half
of the teachers agreed that the
experience ‘was acknowledged by their
hierarchy or peers’ (59.6%) and ‘helped
them achieve a new function/ level of
seniority’ (46.9%). However, 54.9%
considered that the experience ‘made no
difference to their career in the school’.
Financial rewards for participation do not seem to be a common practice (19.9%
informed that they received or expected to receive one). Only a minority believe
that their participation has a negative influence on their career in their institution
(16.2%).
‘I spoke before the head of the
educational department of our
city and about thirty head
teachers about the role and
impact of eTwinning Plus on
me and my students. My work
was positively evaluated and
appreciated by all of them, as
well as the head teacher of my
school.’
(Teacher
survey
respondent, Ukraine.)

Teachers from partner countries agreed more often than those from programme
countries with the statements that indicate a recognition of participation in
eTwinning Plus (recognition as professional development, achievement of new
functions or levels of seniority, acknowledgment by hierarchy or peers, and
financial compensation). Consistently, they agreed less often with the
statements that indicate lack of recognition (participation makes no difference or
has a negative influence on career).
As for the level of exchanges with an international network, 41.9% of
survey respondents informed that they cooperated with international colleagues
for eTwinning Plus activities at least once a week; 40.5% informed that they
cooperated at least once a month and 17.6% at least once a year. The shares
are higher for partner countries (54.4%, 36.5% and 9.1% respectively)
compared to programme countries (33.3%, 43.6% and 23.1%). This may be
due to the fact that teachers in programme countries also participate in regular
eTwinning and distribute their time between projects with and without the
participation of partner countries.
5.3.1.3 Schools

The following table presents a summary of the results observed at the level of
schools, based exclusively on the responses to the survey. Additional findings
from interviews are discussed together with survey results after the table.
Table 5.9

Summary of results at the level of schools based on responses to
survey

Indicator
Sustainability
international
partnerships

53

Summary of results
of 

According to surveyed teachers, 26% of the
schools cooperate with schools from other
countries for eTwinning Plus activities at least once
a week, 44.1% do it at least once a month and
29.8% do it at least once a year. In the case of
partner countries, the shares are of 32.2%, 50.9%
and 17%, respectively. In the case of programme
countries the shares are of 21.9%, 39.9% and

The responses ‘rather agree’ and ‘strongly agree’ were added for the analysis.
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Indicator

Summary of results


38.3%.
According to surveyed teachers, 77.9% of schools
plan to keep in contact with schools outside the
country through the eTwinning Plus platform;
11.2% plan to keep in contact through other
means; and 11% do not plan to keep in contact.
These percentages for partner countries are:
87.6%, 7.3% and 5.1%, respectively. In
programme countries these are: 71.7%, 13.8%
and 14.6%, respectively.

Establishment of new 88% of respondents agree or strongly agree that new
transnational
international partnerships were established: 93.1% in
partnerships
partner countries and 85.3% in programme countries.
Establishment of new 74.5% of respondents agree or strongly agree that
national partnerships
new national partnerships were established: 90.1% in
partner countries and 64.7% in programme countries.
European/international 
dimension
in
the
strategy
of
the
organisation


73% of respondents agree or strongly agree that a
clear school strategy to develop international
activities was introduced: 81.7% in partner
countries and 67.4% in programme countries.
65.1% of respondents agree or strongly agree that
there are now incentives encouraging organisations
to internationalise: 73.1% in partner countries and
60.4% in programme countries.

Professional
development
opportunities for staff

76.4% of respondents agree or strongly agree that
new professional development opportunities for staff
were available: 86.5% in partner countries and 70.3%
in programme countries.

Pedagogical innovation

84.3% of respondents agree or strongly agree that
pedagogical innovations were introduced: 93.8% in
partner countries and 78.3% in programme countries.

Curricular innovation







Collaboration
teachers

among 



62.3% of respondents agree or strongly agree that
new teaching programmes or courses were
opened: 66.6% in partner countries and 59.3% in
programme countries.
79% of respondents agree or strongly agree that
new teaching materials were developed: 82.8% in
partner countries ad 76.8% in programme
countries.
72.8% of respondents agree or strongly agree that
new assessment methods were developed: 81.2%
in partner countries and 67.8% in programme
countries.
80.5% of respondents agree or strongly agree that
new ways of working between teachers/trainers
were introduced: 86.2% in partner countries and
77.1% in programme countries.
86.6% of respondents agree or strongly agree that
there is increased collaboration among teachers:
91.3% in partner countries and 83.8% in
programme countries.

Stronger processes for 71.3% of respondents agree or strongly agree that
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Indicator

Summary of results

project
management there are now stronger processes for project
within the organisation management within the organisation: 84.5% in
partner countries and 63.2% in programme countries.
Stronger administrative
capacity
for
international
cooperation

64.8% of respondents agree or strongly agree that
improved administrative capacity for international
cooperation was achieved: 77.2% in partner countries
and 57% in programme countries.

Etwinning Plus is an opportunity for schools to create new national and
international partnerships as this is recognised by survey respondents (see
Table 5.9).
‘Having
participated
with
reliable partners in project Be
Smart, Don't Start we decided
to continue our collaboration
in project Care 2 Feed and
then in project Folk costumes
and fashion (Teacher survey
respondent, Ukraine.)
‘I'd like to increase my
eTwinning project Show Your
Green Energy Map into an
Erasmus+ project. Students
would build a small renewable
energy plant with the help of
professional partners close to
their school. Each school
would have to engage in local
collaboration and schools in
other countries would visit
their project’ (Teacher survey
respondent, France.)
‘My school is not interested in
my work on the eTwinning
platform but I will keep on
working.’
(Teacher
survey
respondent, Italy.)

Partnerships can be sustainable over
time. Schools tend to cooperate again
with partners with which collaboration
ran smoothly and led to positive results
in the past. According to surveyed
teachers, 77.9% of schools which
participated in eTwinning Plus plan to
keep in contact with schools outside the
country through the eTwinning Plus
platform. They consider that around one
tenth of schools plan to keep in contact
through other means.
These other means include social media
and other means of communication (email, postal mail, phone, exchanges) but
also plans or wishes to develop projects
under other Erasmus+ actions.54 Schools
may also engage in bilateral partnerships
with schools in other countries. As an
example, one survey respondent from
Ukraine explained that through eTwinning
Plus they found a military lyceum in
another country, similar to theirs, and
signed a cooperation and friendship
agreement.

A few survey respondents specified that it
is actually not the school which maintains
international partnerships but rather
individual teachers who do this. This is
reflected in the survey responses of
many other teachers who explain future collaboration focusing on their own
activities and not school-level actions (e.g. ‘I have decided to…’, ‘I want to start
cooperation with…’).55
Those who indicate that no future partnerships are envisaged give the following
reasons for this: lack of financial means to ensure communication (e.g. to pay
for postal mail and phone calls), difficulties to find partners, lack of
54

Based on the analysis of 670 responses to the open-ended question where teachers are asked to explain
planned future collaboration with schools outside their country.
55
Ibid.
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responsiveness from partners, lack of interest of other teachers and support by
the head teacher, preference by other types of projects (e.g. youth exchanges),
ongoing changes in school organisation or staff, or problems with the school
Internet connection.56
73% of survey respondents believe that
eTwinning Plus contributed to the
development of a school strategy to
develop
international
activities.
Interviewees from partner countries
reflected that their schools have become
more international. For instance, now
they have frequent video-conferences
with international partners, something
which was not so common in the past.
Some
observed
that
this
has
differentiated them from other local
schools and improved their image in the
local community. This aspect was also
mentioned by the Ukraine PSA representative who considers that parents feel
more inclined to send their children to schools that participate in eTwinning Plus
activities.
Manushak, a teacher from
Armenia,
explained
that
eTwinning
Plus
has
popularised their school and
improved its reputation. ‘After
joining eTwinning Plus and
having some success, the
school has become a mentor
school. It will organise online
classes for other schools that
want to join the programme.’

Alena, a foreign language and
mathematics teacher in the
Czech Republic, explained that
she worked on a project about
scientists
from
different
countries
under
eTwinning
Plus. Her students prepared a
presentation about the Czech
scientist
Otto
Wichterle.
‘About half a year later, we
were
talking
about
this
scientist in our history class,
so I told the kids who had
participated in the eTwinning
Plus
project
to
do
a
presentation
about
this
scientist to the kids who had
not taken part in the project’.

A majority of survey respondents
consider that eTwinning Plus has also
contributed to the creation of new
professional
development
opportunities for staff, and the
development of pedagogical and
curricular innovation. Findings seem to
indicate that these results mostly affect
those directly participating in eTwinning
Plus. One interviewee highlighted the
spill-over effects of their work in
eTwinning Plus on other subjects and
learners (see blue box), but no further
examples were discussed.

An increased collaboration among
teachers is highlighted by many survey
participants (over 80%) as one of the
results of eTwinning Plus. Interviewees
from PSAs highlighted an increase in
cooperation between teachers within the
same school and teachers from different
schools in the country as the most common impact at school level. This aspect
was also discussed by interviewed teachers. For them, cooperation with other
teachers in their school and the support by the head teacher are key to a good
development of projects. Some of them also referred to the support received by
teachers in other nearby schools with longer experience in eTwinning Plus.
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A majority of survey respondents (around
60% to 70%) agree that eTwinning Plus
contributes to the development of
project
management
skills
and
administrative
capacity
for
international cooperation in schools.
Some interviewed teachers also referred
to an increase in their project management skills. For teachers in programme
countries, experience in eTwinning and eTwinning Plus developing small projects
helps them design larger projects and apply for other actions under Erasmus+. 57
From the study findings, these types of results seem to be found mostly among
those directly participating in eTwinning Plus rather than the school overall.
‘The teaching staff has become
more active in organizing
extra-curricular activities and
volunteer activities’ (Teacher
survey respondent, Moldova).

Survey respondents were given the possibility to comment on other results and
impact at school level.58 Most of the aspects mentioned concern results at
practitioner and learner levels already discussed above, most significantly an
increased motivation among students. Other results mentioned include the
embedment of eTwinning Plus activities in school curriculum, and a more
dynamic school environment as a result of increased communication between
school staff, students and the local community, and the willingness of teachers
to go beyond their everyday activities.59 A few practitioners also referred to the
contagious effect of their participation in eTwinning Plus on other teachers.
5.3.1.4 Families and the local community

The following table presents a summary of the results observed at the level of
families and the local community, based exclusively on the responses to the
survey. Additional findings from interviews are discussed together with survey
results after the table.
Table 5.10 Summary of results at the level of the family and the local community
based on responses to survey60
Indicator

Summary of results

Interest of families in 65.1% of survey respondents rather agree or strongly
European
or agree that parents or families are more interested in
international affairs
European or international affairs: 73.4% in partner
countries and 60% in programme countries.
Interest of families in
European
or
international
projects
developed by schools

68.6% of survey respondents rather agree or strongly
agree that parents or families are more interested in
European or international projects developed by
schools: 74% in partner countries and 65.3% in
programme countries.

Interest of families in
their
children’s
progress
in
foreign
language subjects

81% of survey respondents rather agree or strongly
agree that parents or families are more interested in
their children’s progress in foreign language subjects:
88.2% in partner countries and 76.8% in programme
countries.

57

According to an interviewed Czech teacher.
The survey included the open-ended question ‘29. If you have observed other results of your participation in
eTwinning Plus in your school, please explain’. 193 practitioners answered this question.
59
The first point was mentioned by a practitioner from Armenia and the second point by practitioners from Croatia
and the Czech Republic.
60
Please note that no indicators on the results at family and community level were developed at the inception
phase. These were introduced during the development of the survey.
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Indicator

Summary of results

Families’ participation 62.9% of survey respondents rather agree or strongly
in school activities
agree that parents or families increased their
participation in school activities: 71.6% in partner
countries and 57.8% in programme countries.
Increased
online
communication
between school and
families

56.2% of survey respondents rather agree or strongly
agree that there has been an increase in online
communication between school and families: 61.5% in
partner countries and 53.2% in programme countries.

Increased interest of
other schools in the
municipality/region in
joining eTwinning Plus

60.9% of survey respondents rather agree or strongly
agree that other schools in the municipality/region are
now interested in joining eTwinning Plus: 76.3% in
partner countries and 51.8% in programme countries.

Interest
of
authority
representatives
eTwinning Plus

local 49.3% of survey respondents rather agree or strongly
agree that local authority representatives are now
in interested in eTwinning Plus: 60.3% in partner
countries and 43% in programme countries.

Most survey respondents (81%) consider that eTwinning Plus increased the
interest of families in their children’s progress in foreign language subjects. Over
half of survey respondents consider that eTwinning Plus contributes to an
increased interest of families in European or international affairs and in
international projects developed by schools, an increased participation of families
in school activities and an increased online communication between schools and
families.
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‘I believe that by engaging
students
in
international
exchange in some way we
increased their tolerance and
understanding
of
other
cultures. I also think their
often
very
conservative
parents opened themselves to
ideas of integration, and
cooperation with people of
very
different
cultural
backgrounds, e.g. Muslims’.
(Teacher Survey respondent,
Poland).
Shukufa
a
teacher
from
Azerbaijan, explained that she
developed
an
eTwinning
project with her students
about
domestic
violence.
Students agreed to give a
presentation on the work done
and invite families and other
members
of
the
local
community,
including
representatives of the local
authority,
policemen
and
students and teachers from
other schools.

Interviewed
teachers
made
some
comments on families’ interest in
eTwinning Plus activities. Some parents
were curious about the activities and
asked teachers or their children for
further information. A few asked to watch
some of the activities.
Some teachers and groups of students
also take the initiative to invite parents
and other members of the school
community to some of the activities or to
presentations of the work done under
eTwinning Plus projects. A Romanian
teacher interviewed as part of this
assignment explained that in their project
‘Spring
in
my
country’
parents
participated in a field trip with children.
Surveyed and interviewed teachers
usually did not provide comments on any
impact on families beyond this general
interest in projects. As an exception, a
survey
respondent
considers
that
eTwinning Plus projects can help parents
become more open to other cultures and
more tolerant, indirectly, by following the
experience of their children (see blue
box).

Over half of survey respondents report
on an increased interest of other schools
in the municipality or region in joining
eTwinning Plus. Interviewed teachers
informed about some collaboration with
teachers from other schools. This usually concerns support from more
experienced eTwinners to less experienced participants. As another example, a
Georgian teacher mentioned that a dance teacher from another town had come
to teach her students a traditional dance as part of an eTwinning Plus project.
Fewer survey respondents (49%) referred to an increase in the interest of local
authority representatives in eTwinning Plus. In general, interviewees could not
provide concrete examples. Only a teacher from Azerbaijan referred to the
attendance of local authorities to a presentation of the results of a specific
project (see blue box above).
Some evidence from the interviews with partner countries’ representatives
indicate that there is actually a lack of support from some local authorities to
participation in eTwinning Plus. Ukraine PSA representative explained that some
local authorities are not allowing their schools to take part in eTwinning Plus.
5.3.1.5 System level

The survey did not collect information on the results at system level and
interviewed teachers were not able to provide concrete examples of such results.
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Two
interviewees
referred
to
the
possibility they had of developing new
contents and delivering them as an addon or improvement of the official
curriculum (namely, up-to-date ICT
contents useful for the eTwinning Plus
projects).61
Potentially,
national
authorities could learn from these
experiences at school level to improve
the
national
curriculum.
However,
teachers were not aware if this was
happening. Another teacher considered
that eTwinning Plus methodologies may
end up having a system level impact with
time, as the use of ICT in the classroom
responds well to the interests of the current generations of students (see blue
box).
When asked about systemlevel impact, Jean Louis, a
French teacher, replied that
‘…perhaps in the future. It’s
the
generation
of
social
networks.
Students
love
everything which is interactive
and allows for immediate
communication. It is a new
way of working with students,
very positive, which could be
an example to the system’.

Interviews with PSA representatives allowed for the identification of two results
at system level:




5.3.2

Changes to the curriculum and use of new methodological approaches. In
Ukraine, the knowledge about competence-based learning and the EU key
competences, gained through eTwinning Plus, is being used as inspiration to
educational reforms. For instance, the government is currently considering
introducing a new subject which would be project-based and involve
problem-solving tasks. It could be integrated with eTwinning Plus activities.
Use of skills gained through eTwinning Plus to promote national reforms. In
Tunisia, eTwinning Plus is linked to the government project ‘digital Tunisia
2020’.62 ETwinning teachers will deliver digital skills training to other
teachers, thus they have a key role in the reform.

Actions needed to strengthen results
What needs to be done (in terms of processes as well as scale of actions) to
strengthen the results in view of mainstreaming?
Overall, interviewees were satisfied with eTwinning Plus results. When asked
about what can be done to strengthen the results, interviewed teachers referred
to the following success factors:



Support of head teachers to eTwinning Plus.
Collaboration among several teachers in eTwinning Plus projects.
Maria, a teacher from Ukraine
explained that ‘The project has
to be interesting for students.
For instance, for primary
students it is very interesting
to do something with their
own hands and show it to
everybody’.

 Making sure that the project
is interesting to participating students.
This ensures their buy-in and motivation.
 Including a presentation of
project results by students. This makes
them aware of the results and keeps
them motivated.
 Good planning of projects and
good project coordinators.
As for the difficulties faced, teachers
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Discussed by an interviewee from Tunisia and one from Lithuania.
Tunisie numerique 2020, http://www.tunisia2020.com/projet/tunisie-numerique-2020/
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mainly referred to their lack of time to develop eTwinning Plus projects, to the
lack of resources and difficulties with internet connection, and to the lack of
support or direct opposition of head teachers. They also referred to the limited
recognition of the work developed and efforts made by teachers and students.
Several teachers considered that participation of teachers and students in
international events can be highly motivating, but there are currently very few
opportunities for this. Interviewed teachers also observed that many teachers
are not aware of the existence of eTwinning Plus and there is a need for
increased dissemination.
One interviewee, a teacher in France, explained that he would like to receive
more feedback on the quality of their ongoing projects and the criteria used in
the selection of projects for the quality labels. More feedback on project quality
would help improve results.
5.3.3

Conclusions on the results of eTwinning Plus
The main target of eTwinning Plus are teachers and students and these are the
two levels where the most results can be observed.
Overall, survey responses indicate a positive impact of eTwinning Plus on
learners’ key competences and academic and professional development, the
image EU students have of neighbouring countries, the image neighbouring
countries have of the EU and students’ openness to other cultures.
In the case of practitioners, eTwinning Plus is considered to have a positive
impact on practitioners’ professional skills, inclination to cooperate with civil
society organisations, feelings towards the EU, feelings towards partner
countries (of teachers from programme countries), intercultural skills and the
level of exchanges with an international network. Survey results also show that a
majority of teachers participating in eTwinning Plus see their experience
recognised by their school.
At school level, survey respondents consider that eTwinning Plus has a positive
impact on the creation and sustainability of international and national
partnerships, the internationalisation of schools, increased cooperation among
teachers, creation of new professional development opportunities for staff, the
development of pedagogical and curricular innovation, and the development of
project management skills and administrative capacity.
Surveyed teachers also referred to positive impacts at the level of families and
other schools and, to a lesser extent, on local authorities.
Survey results are self-reported and need to be taken with caution. The high
rates of positive responses are likely to be driven by an overall interest about
eTwinning Plus rather than an in-depth reflection on each of the items
presented. In fact, in the interviews undertaken, respondents could give a few
examples of specific results but not for all the items they had selected in the
survey.
An interesting trend found across all results is that responses from partner
country respondents are always more positive than those from programme
countries. It should be taken into account that programme countries have access
to other international actions under Erasmus+ which allow for school-to-school
cooperation. For partner countries, eTwinning Plus is often the only possibility to
cooperate with other schools and in particular with European schools. Also,
programme countries have been involved in eTwinning since 2005 whereas for
partner countries eTwinning Plus is a much more recent initiative (launched in
2013).
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Thus, it was expected that eTwinning Plus would have a stronger impact in
partner countries. Also, participants from these countries are likely to be more
enthusiastic about the initiative and more optimistic in their responses to the
survey.

5.4

Efficiency

5.4.1

Cost-effectiveness
The feedback provided by interviewees and the results of eTwinning Plus
presented above, suggest that his initiative is cost-effective. According to DG
EAC representatives, the outreach in terms of number of schools and teachers is
higher and the costs are lower when compared to other programmes.
The fact that eTwinning Plus is based on a bottom-up approach whereby
teachers develop their own projects and do not need to report back on them
keeps costs low. At the same time, it provides enough flexibility for teachers to
develop projects adapted to the needs of their students which helps attain
relevant results.
The existing support structures at EU and national level are recognised to have
an important role (see section 5.4.2). A successful integration into the initiative
requires adequate training and support to PSAs (by the CSS) and to teachers (by
the CSS and mainly by the PSAs). An extension of the initiative to a higher
number of countries requires additional funding for support structures.
One interviewed teacher from
Tunisia explained that the fact
that there are now more
participating teachers in the
country, is related to a
decrease in the number of
‘interesting exchange events’
the PSA can organise. Also,
there
are
now
less
opportunities for teachers to
participate
in
international
events.
The
Armenian
PSA
representative suggested that
programme countries’ students
could be allowed to choose
partner
countries
as
destination for their mobilities.
This would not mean any
additional
costs
to
the
programme but would help
internationalise
schools
in
partner countries.

The extension of the initiative to more
teachers per country can also benefit
from additional funding. Also, the
following
changes
suggested
by
interviewees from partner countries
would
have
serious
budgetary
implications:
 More and more attractive
prizes for eTwinning Plus participants;
 Increased opportunities for
teacher (and student) attendance to
international
events;
and,
most
significantly
 The
introduction
of
opportunities for teacher and student
mobility.
When considering an increase in funding
to PSAs it is necessary to take into
account the capacity for co-funding of
partner countries (the Commission grant
covers up to 80% of PSAs eligible costs;
the remaining 20% are funded by the
countries).

Another aspect to be pondered is that, if
the EU grant is increased, it is not clear
whether partner countries would be able
to spend the full grant taking the limited human resources devoted to the
initiative at national level into account. Interviewees suggest that an increase in
budget would have to be accompanied by an analysis of the increase in needs
(how many new teachers are joining) and be done step-by-step (e.g. envisaging
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a planned and progressive increase in the number of ambassadors) with the
support of EU-level entities.
Interviewees also discussed the possibility of saving resources for support to
teachers by reducing the workload coming from more administrative activities.
Concretely, two PSAs’ representatives interviewed as part of this assignment
referred to the time needed to register teachers in the platform (Armenia,
Azerbaijan). The Azerbaijan PSA representative suggested that they could move
to the same approach followed in programme countries where teachers can
register directly on the platform without having to apply through the national
agency. However, according to the minutes of the latest PSA meeting, some
PSAs would like to keep the registration approach as it is for the moment. 63
The use of ambassadors as a way to extend support to a higher number of
teachers and, in particular, to those in remote areas, is also an effective way of
increasing the impact of the programme without incurring excessive additional
costs.64
5.4.2

Programme management and administration
ETwinning Plus is governed by a triple structure at European level composed of:





The European Commission, responsible for the definition of the political
framework and implementation of the initiative
The Education, Audiovisual and Culture Executive Agency (EACEA),
responsible for the contractual aspects (calls, allocation of funds to CSS, NSS
and PSA), and activity monitoring.
The Central Support Service (CSS), managed by European Schoolnet,
operates the eTwinning Plus platform and organises activities at central level.

At the European Commission, DG EAC Unit B2 (Schools and multilingualism)
coordinates the initiative. It is in contact with other in-house unites, in particular
Unit C3 (International Cooperation) which establishes the link with DG NEAR,
responsible for the ENP policy.
Figure 1.2 Governance structure of eTwinning Plus
European Commission

PSA
NSS
EACEA

CSS

Source: ICF based on EU-level interviews.

At national level, eTwinning Plus is implemented by support agencies and
teachers. National agencies receive the name of Partner Support Agencies (PSA)
in partner countries and National Support Services (NSS) in programme
countries. These agencies provide direct support to participating teachers.
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Information provided by DG EAC based on the minutes drafted by the CSS.
This issue was discussed by most PSAs representatives (Armenia, Azerbaijan, Moldova, Tunisia, and Ukraine).
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National agencies submit ‘activity plans’ to EACEA to apply for funding.65 As part
as their contractual obligations, PSAs submit a final report to the European
executive agency.
5.4.2.1

Cooperation between EU-level entities involved in eTwinning Plus governance

Interviewees at EU-level report to be satisfied with the current governance
structure and communication channels.
The following formal communication channels are in place to promote
cooperation between the different entities involved in the implementation of
eTwinning Plus:






Regular meetings of the steering committee (DG EAC and EACEA), several
times a year. The CSS is invited to some of these meetings.
Technical meetings between DG EAC and the CSS or DG EAC, the EACEA and
the CSS, around once a month.
Regular management meetings between the CSS, DG EAC, EACEA, PSAs and
NSSs at least three times a year. These entities also meet at an annual
conference and professional development activities for NSS and PSA staff.
Ad hoc meetings between DG EAC and DG NEAR about the selection of
partner countries to be considered for a geographical extension of eTwinning
Plus.

The different entities also report engaging in informal contacts by e-mail and
other channels on a regular basis.
The main difficulty faced in the coordination among the different components of
the governance structure concerns the lack of stability of some PSA teams. In
Azerbaijan and Tunisia the entire team was replaced at one point in time,
without an adequate handover at national level. The involvement of the new
teams required additional efforts and costs, such as the relaunch of the inception
training for the new team, etc. Political instability in partner countries needs to
be taken into consideration for the planning of eTwinning Plus activities and a
certain flexibility to accommodate changing situations needs to be applied.
In addition to the previous difficulties, an interviewee at EU level explained that
there is a need for a differentiated approach to NSSs and PSAs. NSSs have been
involved in eTwinning for several years and are more familiar with the initiative
and EU procedures overall. For PSAs, eTwinning Plus is a very recent initiative
and they need additional support. It would be useful to establish communication
channels between PSAs and NSSs, so that PSAs have NSSs as models and
examples (e.g. on how to build a network of ambassadors).
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A representative from EACEA
informed
that
there
is
currently a pilot group of NSS
from Mediterranean countries
(Cyprus, Greece, Italy, Malta
and Spain) which regularly
meet to discuss common
issues
faced
by
their
educational
systems
and
teachers. According to the
interviewee, this group could
have a role in the integration
of new Mediterranean partner
countries in eTwinning Plus.




5.4.2.2 PSA views on the support
received from the governance structure 66

Overall, PSA representatives appreciate
the support provided by the CSS, the
EACEA and the Commission. They value
the
relevance
of
the
information
received, in writing and through online
meetings, and the timeliness and clarity
of the answers to their queries. Other
positive aspects highlighted include:

 Management
meetings
provide the opportunity to meet agencies
from countries which have participated in
eTwinning for a longer period, and to
learn from their experiences (Georgia).
The eTwinning Plus platform group for communication with the CSS is
deemed useful, in particular for the almost immediate replies given to
technical issues (Tunisia).
CSS contribution to the organisation of events and participation in online
events (Ukraine).

The language barrier was pointed out as an issue impeding swifter
communication. The Azerbaijan PSA representative explained that when they
have a financial issue she needs to act as an intermediary between the EU-level
entities and their financial service, where there are no English speakers. This
prolongs the process.
As a general rule, PSAs did not report difficulties in the submission of activity
plans and final reports. The main concern was the long process of preparing the
activity plan and the final report; for this reason, EACEA organised different
information sessions.

5.4.2.3 Teachers’ views on the support received from the governance structure

Survey responses indicate a positive opinion of participating teachers on the
support received from the CSS and the PSA and suggest an overall positive
experience with the eTwinning Platform:






73.9% rather agree or strongly agree that the Central Support Service
enables efficient cooperation in their eTwinning Plus project: 79.4% in
partner countries and 71% in programme countries.
73.8% rather agree or strongly agree that the national support services (PSA
or NSS) enables efficient cooperation in their eTwinning Plus project: 79.7%
in partner countries and 70.2% in programme countries.
82.1% rather agree or strongly agree that the eTwinning platform enables
efficient cooperation in their eTwinning Plus project: 84.3% in partner
countries and 81.3% in programme countries.

Survey respondents did not give concrete suggestions on how to improve CSS
current activities.67 Some respondents said that they would like to receive some
help or advice on the implementation of projects, monitoring information and
feedback on the quality of their projects. Some requested more training activities
66
67

Text in this section has been extracted from the final reports of the PSAs.
Based on 83 responses.
70

Education
and Culture

and a few would like to have the materials provided by the CSS translated into
their language.
Some interviewed teachers reported that they had not been in contact with the
CSS. For those who had, the experience had overall been positive.
Overall, survey respondents and interviewed teachers were generally satisfied
with the support received from NSSs and PSAs. Some survey respondents
asked for:68






More frequent face-to-face contacts, including contact seminars, information
sessions at regional and local level, and meetings with school administrators
to engage head teachers.
More funding for the development of projects.
Increased recognition of the work done by teachers, through the use of more
quality labels and prizes.
More participation of students and teachers in international events or
activities.

Some of these aspects were also discussed by interviewed teachers. One
interviewee wished he had more information on the selection criteria for quality
labels at European and national level. He was concerned that some of the
winning projects did not seem truly innovative and believed that it was not fair
that the same project could win the label several times. Also, he suggested that
there could be different categories for quality labels (e.g. scientific project,
literary project, cultural project).69
Surveyed teachers informed about a few difficulties when using the eTwinning
Plus platform. Some explained that navigation can be a bit complex in the
beginning in particular for teachers as they are not digital natives. They would
like to have clearer instructions on how to use the platform, easy to find on the
Homepage. Some interviewed teachers also reported difficulties when using the
eTwinning Plus platform, especially in the beginning. They explained that training
or the support by ambassadors and other teachers had helped them overcome
these difficulties.
Some survey respondents also informed about the following issues: they find
that the search engine for people is not working well, they face difficulties when
uploading large files and they consider that possibilities for live online
communication are very limited. They proposed an improved e-mail service that
allows users to attach (large) files and the use of tools that facilitate
spontaneous online meetings (e.g. social media, Skype).
A few interviewed teachers also found communication through the platform
forums not sufficiently user friendly (e.g. access to forums requires logging in
and it cannot be done through smartphones). These interviewees preferred to
use other platforms such as Facebook for direct communication with other
teachers. One interviewee suggested that there could maybe be a separate app
for the forums, a phone app which would be easier to use and less time
consuming than platform forums.70
A few surveyed teachers would like to receive notifications by e-mail when there
is something new on the Twin Space, to avoid having to go online so often. One
interviewee also referred to difficulties when working with shared documents in
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the platform. In the past, they lost some changes to a document and now they
prefer using Google Docs.71
5.4.3

EU added value
Initiatives to promote cooperation with other countries at the school level are
uncommon in partner countries. Interviewees identified the following:






Connecting Classrooms from British Council, which includes face-to-face and
online courses for teachers, international professional partnerships and visit
funding opportunities;72
‘Youth for science foundation’ (Tunisia), focusing on the promotion of science
and research activities.73
Go Camp (Ukraine), which brings international volunteers to day camps in
Ukraine for the intensive study of foreign languages; 74 and
Microsoft Innovative Educator Programmes, which promotes the use of
Microsoft tools in the classroom.75

Compared to the previous programmes,
eTwinning Plus has the added value of
enabling cooperation among a high
number of teachers. Also, it allows for
exchange with many different countries
and covers all school subjects. Teachers
can choose their own projects among a
wide number of projects, can create their
own projects and are free to use any
software or tools they want (they are not
limited to the products of one specific
firm). Another key feature of eTwinning Plus is that students have an active role
in the activities.
Without
eTwinning
Plus
‘maybe some teachers who
are very active would find
ways to engage in cooperative
work with teachers in other
countries, but it would be a
very
small
percentage’
(Georgia PSA representative).

There also appears to be limited opportunities in partner countries for teachers
to engage in teamwork and joint projects. The Armenian PSA representative
explained that there are no other initiatives of this type in the country. In the
case of Georgia, the European project motivated the creation of projects with
national partners (called Georgia eTwinning).
The type of skills promoted by eTwinning Plus also seems to differ from those
stimulated by other initiatives or by the national education systems. The
Azerbaijan PSA representative explained the eTwinning Plus has a stronger focus
on intercultural skills than any other project in the country which are more often
focused on specific academic skills (e.g. ICT, mathematical or logical skills).
Similarly, the Tunisia PSA representative appreciated eTwinning Plus focus on
transversal competences (problem-solving, citizenship, cooperative work) and
noted how different this approach is compared with the typical educational
practices in the country.
For teachers in programme countries, eTwinning Plus extends the number of
countries they can cooperate with.
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They commented on other programmes
that involve cooperation between schools
including the other actions under
Erasmus+,
the
EU-level
projects
Scientix76 and Go-lab77, and Nordplus,
which provides grants for cooperation
between schools in European Nordic and
Baltic
countries.78
In
particular,
interviewees were interested in the potential synergies between eTwinning Plus
and other EU-level programmes.
‘I would like to find training
courses that would help me to
set up an Erasmus+ project in
the continuity of my eTwinning
project.’
(Teacher
survey
respondent, France).

In partner countries, eTwinning opens a new opportunity for cooperation
between schools of wider scope and different characteristics to pre-existing
initiatives. The number of participating countries would make it very difficult to
manage a similar initiative at national level. Also, it seems reasonable to think
that the leading role of the European Commission and its previous experience
managing eTwinning now for over 10 years, promotes trust among national
authorities and their interest in the initiative.

5.5

Conclusions and recommendations
The findings from the current evaluation suggest that eTwinning Plus is having a
positive impact mainly at the level of teachers and students, which are the main
target groups of the initiative. There seem to be limited spill-over effects on nonparticipant teachers and learners and at the school level. There is little concrete
evidence of effects at the level of families and the local community and these
seem to be highly dependent on the specific project and the decision to actively
involve community members. There are also few examples of impact at the
system level.
The level of impact of eTwinning Plus seems coherent with the European
Neighbourhood Policy aim of promoting people-to-people contacts. When it
comes to the objectives of developing intercultural skills and openness, and
introducing new approaches to education such as project-based learning, a more
student-centred learning and the use of ICT in the classroom, further impact at
the organisational level could be envisaged.
An involvement of a higher number of teachers in eTwinning Plus would likely
increase the chances of reaching school-level impact. However, the support and
engagement of head teachers is also of the utmost importance.
In a similar way, the impact on the local community and at system level would
require, respectively, a further engagement of local and national authorities.
However, one of the key characteristics of eTwinning Plus is its bottom-up
approach and teachers particularly value the freedom to decide on the content
and methodology of their projects. A further involvement of local and national
authorities is thus desirable provided it does not interfere with this fundamental
feature of eTwinning Plus.
This initiative should not be primarily regarded as a means for changes at the
system level, or even at the local community level. It has the potential to create
new approaches but the extent to which these are used beyond a specific school
will depend on national and local priorities.
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These considerations as well as other reflections collected throughout the
analysis allow to propose the following recommendations:
1. To clarify the expected impact of eTwinning Plus, be more specific
about the priorities for eTwinning Plus in the framework of the
European Neighbourhood Policy (ENP) and EU Education and Training
(ET) agendas
The policy framework of eTwinning Plus comprises the ENP and the ET agendas.
However, published documents concerning these agendas contain few specific
references to eTwinning Plus.
Making eTwinning Plus priorities more explicit in publicly available policy
documents, while highlighting the convergences of the previous two policy
agendas, would help clarify the expected impact of eTwinning Plus.
2. To further extend eTwinning Plus, increase the interest and
involvement of local and national authorities, while keeping the
bottom-up approach
Promoting the engagement of local and national authorities is crucial to further
extend eTwinning Plus in the countries where it has been implemented. Public
authorities can facilitate needed resources for the good implementation of the
initiative (e.g. provision of IT equipment and a good Internet connection) and
can have an important role in ensuring the buy-in of head teachers, simply by
showing their support for the initiative at public events.
Also, a rise in the interest of public authorities in eTwinning Plus increases the
chances that the initiative will have impacts beyond the school level.
However, as discussed above, a promotion of public authorities’ involvement
should not interfere with the bottom-up approach of eTwinning Plus.
3. To further extend eTwinning Plus, promote dissemination, capacity
building and support to (potential) participants.
The interest of teachers and learners in eTwinning Plus suggests that there is
room to increase the number of participants. For this to happen, it is necessary
to:






Increase the number of dissemination activities.
Develop activities to inform and engage school head teachers.
Increase the support given to participating teachers, including the delivery of
training and support in remote areas.
In particular, continue developing the ambassadors’ networks.
Promote peer support between experienced eTwinners and new participants.

The Commission and the PSAs could also envisage translating into national
languages some of the key documents or information needed to start
participating in eTwinning Plus (e.g. instructions of how to use the platform).
4. Consider the involvement of eTwinning Plus participants (teachers
and students) in more face-to-face international events
Teachers consulted as part of this assignment often referred to their interest in
participating and having their students participate in international events and
exchanges. Face-to-face exchanges are motivating and can be seen as a reward
for teachers and students who often devote extra efforts and their free time to
eTwinning Plus projects.
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Activities implying mobility have high costs. Still, the Commission could consider
increasing existing initiatives which already involve personal exchanges at
international level. For instance, it could support a higher number of bilateral or
multilateral contact seminars or invite a limited number of students to participate
in the eTwinning annual conference. It could also envisage links between
eTwinning (Plus) projects and Erasmus+ projects and encourage short visits of
EU countries’ teachers to partner countries and vice-versa.
5. Extend the initiative to a higher number of partner countries
The observed results suggest that it would be positive to involve other
neighbouring countries in the initiative as a way to further promote intercultural
dialogue. Also, some governments of these countries have expressed their
interest in increasing collaboration with the EU at the school level. Teachers in
partner and programme countries have also shown interest in cooperating with a
wider variety of countries and in particular with more Southern Mediterranean
countries. Some interviewees observed that school-to-school cooperation with
neighbour countries is ever more relevant in light of the current developments
around the world. There is an increased concern for the integration of
immigrants and the prevention of radicalisation, and the necessity for an
increased dialogue between the EU and the Arab world.
These findings support the initiative taken by the Commission of initiating
discussions with other neighbouring countries for their inclusion in eTwinning
Plus.
6. To improve the availability of information on ongoing projects,
streamline the template to collect information on projects and
provide information to participants on project quality.
The CSS currently collects information on eTwinning Plus projects through a
template which is completed by project coordinators. However, the template has
many open fields and the information provided for different projects is often not
comparable. A further standardisation of the template could help provide
valuable information on the projects. This would include streamlining subject
categories to avoid overlaps and, if possible, reduce the number of options, and
adding a new field on education level/s (with pre-defined options to choose
from). Other new fields with pre-defined options could also be envisaged: a field
on main competences and a field on themes. The latter could be based on the
categorisation proposed in this report (see Table 4.1). Another suggestion would
be to limit the number of options that can be selected for each category, namely,
project coordinators could be asked to select a maximum of three subjects that
are relevant to their project.
The ultimate aim would be to have a more user-friendly database that would
allow for quick searches of relevant projects in a certain subject, education level,
competence or theme. Ideally, such database or a simplified version of it –such
as the one used in eTwinning Plus website with examples of good practiceshould be publicly available.
As a way to support participants and promote the impact of eTwinning Plus, it is
also important to provide information to participants on project quality.
Participants could be given some guidance on what is expected in terms of
quality from an eTwinning Plus project (e.g. by providing a checklist and
examples of projects that comply with it). The criteria used for the selection of
projects for quality labels should also be public.
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7. To ensure efficiency, conduct an analysis of the needs in each PSA
and its budget absorption capacity before considering an increase in
country budget and defining criteria for budget allocation.
Evidence collected in this evaluation does not clearly indicate a need for further
funding of current PSAs. Budget absorption capacity has improved in recent
years but it is unclear whether further funding could be absorbed. The definition
of criteria for budget allocation and any decision regarding budget increase
should be preceded by an analysis of the needs in each PSA and its budget
absorption capacity
8. To facilitate eTwinning Plus management and administration, reserve
resources to respond to changes in PSA teams and their needs for
additional support.
One of the main difficulties regarding the management and administration of
eTwinning Plus is the lack of stability of PSAs in some partner countries and
the additional resources that are needed when a change of PSA team
happens (e.g. to provide training to a new team). As such, it is suggested
that some funds are reserved to respond to these situations were these to
occur again in the future.
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Annex 1

Subjects covered by eTwinning Plus projects

Table A1.1

Subjects covered by eTwinning Plus projects

Subject

Number of projects covering it

Foreign languages

1,888

Informatics / ICT

1,304

Art

1,286

Cross-curricular

976

Geography

895

Language and literature

834

Primary School Subjects

785

Music

783

History of culture

756

History

752

Citizenship

684

Environmental education

559

Technology

530

Drama

489

Natural sciences

437

Design and technology

429

Media education

367

European studies

359

Biology

328

Ethics

288

Health studies

283

Mathematics / Geometry

282

Pre-school Subjects

280

Religion

276

Physical Education

240

Economics

226

Special needs education

194

Psychology

154

Chemistry

147

Home economics

125

Physics

122

Astronomy

98

Geology

98

Politics

92

Philosophy / Logic

85

Classical languages (Latin and Greek)

58

Law

58

Social Studies / Sociology
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Annex 2
Number of projects that have at least 1 eTwinning
Plus partner per country
Table A2.1
Number of projects that have at least 1 eTwinning Plus partner per
country. Year 2016.
Country

2016

Turkey

247

Poland

225

Italy

141

Romania

135

France

78

Greece

77

Spain

63

Slovakia

54

Lithuania

53

Portugal

50

Serbia

44

Albania

29

Croatia

29

United Kingdom

29

Czech Republic

26

Germany

21

Bulgaria

20

Estonia

16

Slovenia

16

Latvia

15

Finland

14

Former
Yugoslav
Macedonia

79

Republic

of
11

Belgium

9

Hungary

9

Malta

9

Netherlands

7

Norway

7

Austria

6

Bosnia and Herzegovina

5
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Sweden

5

Denmark

4

Iceland

4

Cyprus

2

Ireland

2

Luxembourg

1

Liechtenstein

0

Switzerland

0
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