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1. The Project Kids2Talk — Introduction

Approximately half of the children in Europe grow
up in bi- or multilingual environments. This includes
children of migrant families, children living in
border regions, children of binational marriages
and children of mobile parents. For Europe, this
constitutes a valuable reservoir of competences

and skills. The children’s linguistic competence

and skills have to be supported and developed
throughout their entire education — from nursery
school through to university or vocational training.

In Europe, national educational systems and
organisations for language training place only
little emphasis on early multilingualism. Kids2Talk
attempts to find a long-term solution for the socio-
educational issue of multilingualism.

With this in mind, Kids2Talk developed a “treasure
chest” with fun activities for small children growing
up in multilingual, intercultural environments in
Europe. The toolkit contains innovative game sets for
children and instructions for educators and parents.
The purpose of this targeted learning experience

is to awaken the children’s interest in language at

an early age and to promote multilingualism in a
stimulating and fun environment.

Kids2Talk developed materials for raising linguistic
awareness through innovative, playful teaching

of children of pre- and primary school age. The
methods are suitable for all languages and promote
the acquisition of linguistic competences and the
ability of multilingual communication. The goal is to
create an understanding of different cultures at an
early age and to lay the foundation for the children’s
future ability to work, compete and play an active
role not only in Europe, but globally.

Children from all social backgrounds are eager to
find out how their world works. The first contacts
are made through language. Kids2Talk promotes
multilingual skills from the early stages of
development. The activities of these games are
appropriate for children in the age groups of 3 to 4
and 5 to 7 years.

The concept of Kids2Talk is to have children
experience language skills as something exciting
and to pave the way for their later intercultural
communication and knowledge acquisition in a
global world and the management of immaterial
cultural assets.

As of summer 2009, 70% of the children in
nurseries, pre-school groups and primary schools

in the Kids2Talk partner countries Austria (AT),
Germany (DE), Greek (GR) and Romania (RO)

have a migration background (e. g. in the greater
Stuttgart area or in the region Evros in Northern
Greece). In the standard educational systems, their
multilingualism is rarely taken into account.

Instead, the objective is the teaching of the national
language. In addition, children with a migration
background experience problems with integration/
social exclusion and economic discrimination or
suffer as refugees from traumatic experiences.
Surveys conducted by the project partners and
results of national studies have shown that there
are not enough incentives for children to learn
languages. Nobody conveys to the children that
learning languages can be fun.

Therefore, educators demand the promotion of
languages and integration of continuous language
acquisition, starting with early childhood education.
This is the objective of the learning materials
developed by Kids2Talk.

Studies on the quality of the training of nursery
educators in Germany and Greece have shown that
the promotion of language skills in young children

is not part of the standard training programmes.
Changes in this area can only be expected on a long-
term basis. Surveys among parents in the partner
countries and experiences gained from the work
with children and adolescents lead to the conclusion
that directly applicable material is indeed needed.
The children themselves voiced their interest in
languages, but often did not know how to proceed
without help from parents, relatives and other
grown-ups. Kids2Talk’s “Treasure Chest” therefore
contains practical game materials for the promotion
of multilingualism in children.

Kids2Talk directly supports the political priority of
the European Union of promoting multilingualism
in Europe. In Germany, the project is integrated in
the “Drive for Excellence” initiative launched by the
Federal Minister of Education, Annette Schavan,
targeting early childhood education. In Greece, it is
part of the recent reform measures for mandatory
pre-school and improvement of the quality of
nursery education. In Austria, the project is part of
national programmes for the equal status of ethnic
and linguistic minorities, and in Romania, it is
integrated in political programmes for strengthening
families.



Within the framework of the EU’s Lisbon Process,
Kids2Talk supports children at the age of 0-14 years
participating in life-long learning. Indirect target
groups are also the many pupils in the process of
learning a foreign language at the lower secondary
school level.

With Kids2Talk games, children aged 3-7 can
playfully explore language and linguistic elements.
The game components are multilingual and
produced according the specific needs of a nursery
or children’s group. Basic components such as
“Word Salad” or the “Talking Map of Europe” are
identical, but can be adjusted linguistically for each
target group. The children thus are enabled to play
directly with language.

Important is that the individual children not only
play with their own language(s), but interact directly
with the linguistic diversity of theirimmediate
environment. The children thus experience other
children’s language as part of their respective
culture and as something of equal validity.
“Language Puzzle” and “Language Meal” promote
direct linguistic exchange among the children. From
a very early age on, the children experience their
own cultural background as well as the linguistic
diversity within Europe and, through the games, are
able to reduce fear of and anxiety toward foreign
languages and cultures.

The Kids2Talk “Treasure Chest” is supposed to
give children incentives to experience languages
as attractive and worthwhile learning — also in
their later lives. Surveys in language schools and
institutions of adult education show that many
adults in Europe are “afraid” of languages and
filled with anxiety when it comes to dealing with
the culture of that new language. Educationalists
believe that by tearing down such barriers already
during early childhood education, long-term success
is possible.

Kids2Talk is not a language course, and the kids
will not learn a second language with this program.
Kids2Talk is a tool to break down individual barriers
to other (“foreign”) languages. Particularly during
the so important phase of early childhood language
acquisition, playful activities and indirect, self-
paced learning (playing) are supposed to create

a foundation of positive experiences that will
permanently influence the children’s attitudes
towards language learning.?

The target groups of Kids2Talk are the following:

Children with multilingual backgrounds of migrant
families, border regions, binational marriages or
internationally mobile families

Children with multilingual backgrounds

Educators and teachers at nurseries, pre- and
primary schools

With Kids2Talk, children with multilingual
backgrounds experience their multilingualism

as something positive. Knowledge of a second
language will not be perceived as an obstacle to
learning and expanding a first or national language,
but as an enrichment and competence that should be
supported. Children with a monolingual background
gain access to the world of other languages, reduce
anxieties and develop, as first tests have shown,
the motivation to explore additional languages.

The decision to truly learn a language is made by
children with a positive attitude towards languages
often not before they start school. However, when
they do, they tend to be highly motivated. Many
children actually express a desire to learn several
additional languages.

The material is divided into two parts, one
addressing children at the age of 3 to 4 years, the
other one targeting children at the age of 5to 7
years. Between age of 4 and 5, specialists for early
childhood and child development observe a leap
in the development in the areas of personality
development, the formation of the individual as
well as the expansion of linguistic expression and
behavioural skills. The division of the material for
two separate age groups reflects this developmental
process.

Kids2Talk provides educators at nurseries and
teachers at pre- and primary schools with material
that enables them to overcome the shortcomings

of their own training in regards to the promotion of
multilingualism in their protégés. The teachers’ and
educators’ primary goal is, of course, the extension
of their training to include elements of multilingual
education and means of supporting multilingual
pupils. This, however, Kids2Talk cannot do. However,
Kids2Talk’s “Treasure Chest” can be a very useful
and meaningful educational tool.

1) Cf.: Thurner, Princeton 2004; Ruhrmann, Jena 2005; Blank, St. Gallen 2005.



© Tomasz Trojanowski - Fotolia.com




2. The European programme for lifelong learning
and the promotion of multilingualism



2. The European programme for lifelong learning and the promotion of

multilingualism

In 2006, a High-Level Group was established to
classify the characteristics of linguistic diversity in
Europe and to develop political recommendations
for the promotion of multilingualism in Europe.
Before describing the project Kids2Talk in more
detail, we will present the findings of this High-Level
Group on Multilingualism. Numerous requests and
recommendations made by this task force apply
equally to Kids2Talk or have been implemented by
Kids2Talk.>

2.1. High-Level Group on Multilingualism -
FINAL REPORT (Short Version)

Towards a comprehensive strategy for
multilingualism in the European Union

Multilingualism has been part of Community

policy, legislation and practices from the time

of the Treaties of Rome. In the early days, it was
exclusively associated with the language regime
put in place for the European institutions, including
their contacts with authorities and citizens in the
Member States. The very first regulation adopted by
the Council of the European Economic Community
(15 April 1958) confirmed the equality of the official
state languages of the Member States and their
status as official and working languages of the
European institutions. This principle was retained
at each accession; it can only be changed by a
unanimous vote of the Council.

Following the Maastricht Treaty (1992), the
promotion of language learning and of individual
multilingualism, combined with an emphasis on
linguistic diversity, became a corner stone of the
EU’s educational policy; whereas in the nineties
Community support was focused on the learning of
the official languages, the first decade of the new
century has seen the introduction of an inclusive
language education policy, seeking to promote
the learning of all languages, including regional or
minority, migrant, and major world languages.

For many years, the EU did not seek to establish

a coherent and comprehensive framework for

its various regulations, policies, practices and
initiatives regarding multilingualism. It was the
decision of President José Manuel Barroso to make
“Multilingualism” part of the portfolio of one

of the Commission members and to assign him
responsibility for multilingualism in education,
culture, interpretation, translation, and publications
that set the signal for the development of a coherent

and comprehensive EU language policy. The drive
towards the development of such a policy gained
considerable momentum when, on 1 January 2007,
“Multilingualism” was made a separate portfolio,
assigned to one of the new Commissioners, Mr
Leonard Orban.

The fact that multilingualism has been made an

EU policy area in its own right is a clear indication
of a heightened awareness on the part of the
Commission of the increasing importance of the
multilingual challenge for the European project.

As a result of enlargement, the Single Market and
increased mobility within the EU, the revival of

the regions, the advent of the knowledge society,
migration into the EU, and globalisation, this
multilingual challenge has reached a completely new
dimension — in terms of size, complexity, and policy
relevance. Nowhere is this more clearly visible than
in interlingual and intercultural communication.
Whereas this was formerly primarily seen in terms
of interpersonal exchanges between people residing
in different Member States, practically all EU
Member States have by now become multilingual
and multicultural societies themselves, requiring
strategies at local / regional / Member State level
for facilitating communication across language

and cultural boundaries. Today, no less than 450
languages are spoken and used in the territory of the
Member States.

The High Level Group regards the creation of a
portfolio for multilingualism as being more than the
uniting, under one Commissioner, of all Commission
services dealing with multilingualism in one way or
another, and also more than an acknowledgement
of the interdependence of the various multilingual
activities. Ultimately, it highlights the horizontal
nature of the issue of multilingualism, i.e. its
relevance to a wide range of policy areas, especially
policy areas at the heart of the Lisbon agenda.

The remit of the High Level Group on Multilingualism
(HLGM)

The High Level Group on Multilingualism (HLGM), set
up by Commission decision on 20 September 2006,
its rationale and remit are directly related to the
Commission’s drive towards a new comprehensive
strategy for multilingualism.

Its creation was first announced in the Commission’s
Communication “A new framework strategy for
multilingualism” (November 2005). The Group was

2) Short version of the Final Report of the High-Level Group on Multilingualism, European Commission, Publications Office,

Luxembourg 2007.



given the general remit “to provide support and
advice in developing initiatives, as well as fresh
impetus and ideas for a comprehensive approach
to multilingualism in the European Union”. Its
specific task was “to bring about an exchange of
ideas, experience and good practice in the field

of multilingualism and make recommendations

to the Commission for actions in this domain”. In
line with its general and specific remits, the Group
sought to develop ideas relevant to policies and
practices across the Union, as well as to make
recommendations for concrete actions at Community
level.

This Report aligns the outcomes of the Group’s
reflections with Commissioner Orban’s political
agenda, which centres around three objectives:

(i) economic competitiveness, growth, and better
jobs;

(i) lifelong learning, intercultural dialogue, and;

(iii) creation of a space for European political
dialogue, and communication with citizens.

As becomes clear from this summary, the two broad
strands of multilingualism considered by the Group
- language learning / multilingual competence, and
language mediation (translation and interpreting

in their various forms) — cut right across the three
objectives, just as they are themselves closely
interrelated.

The multilingual challenge in Europe has evoked
diverse responses, and contradictory trends in
thought and behaviour. Many of these opposing
responses and trends can be explained by the fact
that languages have different roles and perform
different functions. Languages are a means of
communication, but they are also an important
aspect of personal, social, and cultural identity

- and different people and groups attach greater
importance to one specific function than to others.
However, although these different functions are
interrelated, it is important not to get them mixed up
when dealing with concrete policy issues.

2.2 Lifelong language learning - raising awareness
and motivation

Raising awareness of the benefits of language
learning and multilingual competence

The recommendation of the European Parliament
and of the Council on key competences for
lifelong learning of December 2006 identifies
“communication in foreign languages” as one of
eight key competences “necessary for personal
fulfilment, active citizenship, social cohesion

and employability in a knowledge society”. In
addition, the HLGM would like to draw attention

to the intercultural value of and the cognitive
benefits attached to language learning. Language
learning supports attention, perception, memory,
concentration, concept formation, critical thinking,
problem solving, and the ability to work in teams.
Moreover, these benefits for the individual are of
major importance for the wellbeing of society at all
levels.

While these arguments in favour of language learning
are not new, they are not sufficiently well known
among parents, young people, organisations active in
the fields of education and culture, decision-makers
and policy-makers. It is, therefore, important to
launch information campaigns among these groups,
especially at local, regional and Member State level.
The Commission should take the initiative and consult
with Member States and stakeholder groups at all
levels about the best ways forward.

As regards language learning in formal educational
settings, it is important that education systems

in Member States should ensure the teaching /
learning of two languages in addition to the primary
language of instruction from primary to the end of
secondary education, including vocational training,
and that language learning should be encouraged in
tertiary and adult education.

Enhancing motivation

Motivation is a key, if not the key, to successful
language learning. Enhancing learner motivation

is the crucial element in achieving the desired
breakthrough in language learning across Europe.
Itis here that schools and teachers play a role of
paramount importance. Positive experience in
language learning at school is likely to encourage
people to take up and continue language learning at
a later stage. However, there is a limit as to what can
be expected of formal education, and because of this
additional learning opportunities should be created
and made available.

Language learning should be made part of leisure
activities, such as sports.

¢ Regarding children and young people at school
age, language learning should also become
a matter of extracurricular and out-of-school
activities. School partnerships, email tandems,
and language weekends are just a few activities
known to be effective in this respect. Moreover,
the range of languages offered can be extended
this way. The potential for language learning of
virtual border-transcending communities (“chats”)
should be further explored.



¢ Efforts have to be made to target adult learners,
especially in the wider society. This is all the more
important as the family - including grand-parents
- is known to be a major factor in motivating
children to learn languages.

As a Finnish experience shows, the media can
motivate people on a large scale to learn languages
in ways that are beyond the methods of formal
education (“edutainment”). The Finnish experience
also indicates the different roles that different
media can play in language learning outside formal
educational settings. While TV programmes and
series may stir up interest in other cultures as

well as motivation to learn languages or to take

up previously learnt languages again, the Internet
can provide support for language learning through
websites featuring learning materials, webquest
activities, activity books, educational portals etc.

e TV programmes with sub-titles can be effective
tools for language learning, in that they can
promote functional literacy and receptive
multilingualism, especially as they present
viewers / listeners with a given language as used
by speakers of that language. Because of that, TV
companies which normally use dubbing should
be encouraged to offer sub-titling in addition to
traditional dubbing, so that viewers have a choice.

¢ The remarkable revival of regional languages in
Europe provides evidence of the fact that people
are willing to learn languages when there is clear
motivation. Research should be undertaken
into language learning in regions of this kind to
explore ways in which successful practice in these
regions can be brought to bear on other learning
environments.

Two aspects of learner motivation deserve special
attention.

(i) Adistinction should be made between initiating
motivation and sustaining motivation, the latter
being particularly important for the lifelong
learning paradigm.

(i) The emphasis should be on motivating people to
learn languages rather than one language, and
people should be encouraged to develop their
own individual language profiles.

Recommendations

1) Community action programmes such as the
Youth in Action Programme, the Europe for
Citizens Programme, the Culture Programme and
exchanges under Lifelong Learning Programme
should be further developed with a view to
expanding contact with, and extracurricular

learning of other languages.

2) The Commission should encourage the creation
of local / regional language learning networks
in Member States, comprised of a variety of
providers, and support their collaboration at
European level.

3) The Commission should support projects
designed to make successful strategies for
initiating and sustaining learner motivation
known to stakeholders across Europe, and to
promote the development of innovative strategies.

4) The Commission and Member States should
explore the possibility of providing incentives
for the production of so-called edutainment
programmes designed to arouse interest in other
languages and cultures. One such possibility
would be an annual award for film/media students
for ideas which raise awareness of the value of
multilingualism.

2.3. Languages for intercultural dialogue and social
cohesion

Learning other languages has an intercultural value.
In addition to promoting openness to other people’s
cultures and attitudes, language education can raise
awareness of one’s own culture and values, and
stimulate the willingness and enhance the ability

to communicate and co-operate with people across
cultural boundaries.

The Group reflected on the challenges and
opportunities resulting from the presence of an
increasing number of different languages and
cultures within each Member State in a number of
contexts.

Language learning in the context of migration

The Finnish edutainment experience illustrates why
the media could and should play a major role in
pulling down barriers between different communities
living in our societies, and this in both directions.
Migrants outside education might be encouraged

to set aside stereotypes and learn the language of
the host country, while citizens of the host country
could be brought to appreciate the culture of a given
migrant community to the extent that they become
motivated to learn the language of that community.

All too often, migrants are only seen as a problem

— migrant children underperforming at school or
adult migrants with only a minimal command of

the language of the host country. What is often
overlooked is the fact that migrants constitute

a valuable language resource. By giving value

to migrant languages in our midst, we may well
enhance migrants’ motivation to learn the language



of the host community, and — indeed — other
languages, and enable them to become competent
mediators between different cultures.

Very often, young second- and third-generation
migrants possess well-developed aural/oral skills

in their heritage or community languages, but
cannot read and write them. Many of them are highly
motivated to become literate in these languages.

Schools, higher and adult education institutions
should make it their business to provide special
learning opportunities for these target groups.
This would be sound investment, as these people
could help to establish economic contacts in their
countries of origin, and could be brought to play an
active role in intercultural dialogue and integration
programmes for newly arrived immigrants.

2.4. Languages for economic competitiveness,
growth, and better jobs

Considerations evoked by a discussion of the ELAN
study

In its Communication of 2005, the Commission,

in line with the Lisbon strategy, confirmed its
conviction that skills in several languages are
important for the performance of the EU’s economy
as a whole, the competitiveness of individual
companies, and the employment prospects

of individual workers. Also in late 2005, the
Commission commissioned a study on the impact

g

on the European economy of shortages of language
skills - ELAN: Effects on the European Economy of
Shortages of Foreign Language Skills in Enterprise.
The Europe-wide study, which confirmed the
relevance of language and intercultural skills to
success in export, was the point of departure of the
Group’s discussion about languages for business.

The following points were regarded as being
particularly relevant to future policy development
and action.

e The ELAN study should be complemented by more
specific surveys at national or regional level,
designed to produce facts and figures that will
impress and convince both business associations
and public authorities.

¢ In many parts of the EU, education institutions are
now engaged in regular and structured dialogue
with enterprises and business organisations. Such
dialogue should include the issue of language and
intercultural skills, so that education institutions
can adjust their offerings to the requirements
of enterprise, while at the same time assisting
enterprises in gaining a clearer understanding
of their requirements. In assessing the language
needs of enterprise, one should not only address
the question as to which languages are required,
but also for which communicative situations a
given language is typically needed.

e Higher education institutions and other
organisations which undertake career




tracking surveys should include questions on
languages and language-related skills in their
questionnaires.
There is a growing demand for major world
languages such as Arabic, Chinese, Hindi,
Japanese and Russian, which is currently not
matched by provision. This calls for two types of
action:
(i) Education systems and institutions need to
diversify their offerings.
(ii) The training in these languages needs to
be professionalized, which includes the
development of pan-European benchmarks.
The presence of an increasing number of speakers
of other languages in Member State societies
represents considerable economic potential,
which needs to be fully exploited and further
developed. Many migrants belong to international
networks and are, therefore, able to establish
business contacts abroad and overseas.
The relevance of language skills to the economy
and the individual worker makes it necessary that
reporting instruments such as Europass and the
Diploma Supplement are properly applied.
In order to give impetus to language learning in
a vocational context, vocationally contextualised
multi-lingual resources need to be developed for
use in vocational training institutions.
Resources need to be developed for career
advisors which highlight the added value of
language skills in enhancing employability.
The rapidly expanding and diversifying language
industry is a major factor in the European
economy, with new job profiles and new
employment opportunities. It is important that
higher education institutions and other training
organisations prepare students for this new sector
of the employment market.

Social Fund and the Structural and Cohesion
Funds for supporting language learning with a
view to enhancing employability and economic
performance.

4) The European Commission, if possible in
cooperation with the Parliament and Council,
should develop a European label to be awarded
to SMEs which achieved export success through
exemplary language and culture management,
including effective staff development.

5) Research should be undertaken into the
relationship between multilingual competence
and creativity.

2.5. Concluding remarks of the group of experts

The Group believes that it managed to make
considerable progress in identifying and defining
relatively new aspects of the multilingual challenge
the Union is confronted with and to develop a
number of ideas as to how these aspects could

be addressed. The Group hopes that these ideas
will be taken up by the Commission and other
stakeholders.

The Group also came to realise that in a number of
areas new knowledge is needed, and it identified
a substantial number of topics that call for a
European research effort, for example under the
auspices of the 7th Framework Programme.

The topics identified relate to issues such as
changing patterns in multilingualism among
children and young people as a result of trans-
European mobility and migration into the Union;
the potential of language technology for non-
specialist users of other languages; opportunities
and limitations of the use of English as a lingua
franca; European linguistic diversity and its impact

Recommendations
1) The European Commission should encourage the

on knowledge production, transfer and application;
the relevance of multilingual competence to the

establishment of regional education enterprise
networks or platforms and their linking at
European level. To this end, a project or projects
should be launched designed to address issues
such as aims and objectives of regional networks,
ways of establishing them, membership, and
working modes. The added value of European
collaboration, incl. aims and activities, should be
given special attention.

2) The European Commission should support
research into or a study on ways in which

the linguistic resource available in migrant
communities can be exploited and further
developed with the specific aim of assisting the
export effort of enterprise.

3) The European Commission should explore
further opportunities for using the European

employability and mobility of European workers;
new language mediation needs; success factors
in language learning outside formal educational
settings; language learning at older age;
multilingualism as a means of comprehensive
integration.

Members of the HLGM would hope that their
deliberations and findings are of the kind that
policy-makers and decision-makers will find of

use in planning the way forward. In particular,

they hope that the outcomes of their reflections
can inform the ministerial conference envisaged
for early 2008 and provide input for the
Commission’s Communication on a new strategy on
multilingualism due to be presented in the second
half of 2008.
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3. Kids2Talk — Multilingualism in children in early childhood education
— language acquisition — with a special focus on children growing up

bilingually

The present state of research in regard to theories
and research methodology

Prof. Dr. loan Lazarescu, in cooperation with Dr.
Heide Flagner, University Bucharest

In today’s society, where it is nothing out of the
ordinary to be able to speak several languages,
children are confronted at an early age with two (or
even three) languages. The child may acquire both
languages since birth — a situation generally referred
to as bilingual first language acquisition —, or be
exposed to the second language successively, after
the acquisition of the first language has already
been completed in part or completely. This type of
language acquisition is known as successive second
language acquisition.

This leads to the following questions:

* How does language acquisition proceed when
two languages are acquired sequentially and with
irregular input at an early age (between 3 and 6)?

* Isthe successive acquisition of a second language
different from that of the first language?

® Does the first language influence the acquisition
of the second language? Are there linguistic
interdependencies between the two languages?

Two methods for the research of this phenomenon
suggest themselves:

e the influence of external factors on the acquisition
process such as motivation, learning situation,
social and psychological context,

e the way children process linguistic material in the
successive second language acquisition and the
Strategies they use in this process.

In the following, the two prevalent schools of
thought and their epistemological background will
be presented.

3.1. Epistemological positions towards language
acquisition

Language acquisition means that a child, within only
few years, adopts a system with symbols and rules
that enable it to communicate.

The question whether this is based on biological
or environmental factors has lead to the so-
called nature/nurture controversy or the nativism
(or mentalism) vs. behaviourism (or empirism)
controversy.




These are sociological terms describing the
differences between inherent internal and acquired
external development factors.

The fundamental question is: What is more impor-
tant — the environment or genetic predisposition?

Nativism, with Chomsky (1980) as its main
representative, assumes a species-specific ability
of humans to acquire and use language, which is
locked in their biogenetic structure. Language is
thus a species-specific area for which humans are
specifically predisposed.

Nativists see humans more as an acting than

a reacting organism. They do not deny that
certain human behaviours are learned or may be
learned, but do not interpret these behaviours as
a combination of stimulus-response, but against
the background of species-specific biogenetic
predispositions, which make the learning of skills
possible.

In the first phase of nativism, language acquisition
was explained by the presence of an inherent
language acquisition device. This LAD is a species-
specific ability of humans, which applies only to
the acquisition of languages, but not other forms of
behaviour or cognition. This inherent mechanism
consists of three elements: a process to formulate
hypotheses, language-related universals, and a
process to evaluate hypotheses. This mechanism is
activated for the reception of input on first contact.
In other words: The child formulates hypotheses

on linguistic structures, deducts predictions

and verifies these predictions against new
linguistic data. Correct hypotheses are validated,
contradictory hypotheses are discarded. In more
recent phases, greater emphasis is placed on the
inherent knowledge of language. Since every child
is able to learn a language, Chomsky (1980, 1986)
assumes that the inherent structures of language
must be shared by all languages. He groups these
inherent structures under the term Universal
Grammar (UG). UG has a very complex structure:

it consists of individual components — so-called
modules — working independently from each other.
Each module contains a number of biologically
determined principles, which are common to all
languages. In addition to those inherent principles,
there are a fixed number of options, which the child
needs to adjust in the course of language acquisition
to their language-specific parameters.

“The child does not learn dozens or hundreds of
rules - it just throws a couple of switches inside its
head” (Pinker 1996: 129). Which switches are set
is determined by the input language as an “either/
or” decision. Once the options have been chosen,

the interconnections are set and all parameters of a
language determined.

Thus, a parameter is a characteristic of a language,
whose degree can be different from language to
language.

It has been proved that children growing up without
language are unable to learn how to speak. This
leads to the conclusion that linguistic input and
interaction with the environment are necessary.

However, the mere disposition to linguistic input as,
for example, in the passive consumption of TV, does
not suffice for language acquisition. In the best case
scenario, it can activate the knowledge the child
already has a priori at its disposal, “the activation of
knowledge already available” (Meisel, 1998).

In short, nativism assumes that humans posses
an inherent and modular language ability that

is based on universal principles and language-
specific parameters. Within the framework of

a universal grammar, the universal principles
determine what constitutes human language. Each
language is determined by parameters, which in
turn are determined by their respective linguistic
environment.

The opposite school of thought, behaviorism
(Skinner 1957), denies such a biogenetically
inherent language ability in humans.

Behaviourists believe that the organism makes use
of certain mechanisms to recognize structures in
the environment. The mechanisms are of a general
cognitive kind and control not only language
acquisition, but also knowledge acquisition in
general. They emphasise the relationship between
environment and behaviour, in particular the
dependence of human behaviour on external
conditions.

According to behaviourists, humans are formed

by their environment, and their development is
triggered by certain events in their environment;
their behaviour is seen as the response and reaction
to some previous external event.

Behaviourists see humans less as an acting, but
rather as a reacting organism. Human abilities

and behaviours are learned, and learning is

defined as a systematic reaction of the organism to
environmental stimuli.

The acquisition and use of language is similarly
interpreted as a reflex to various stimuli present in
each individual’s environment, and language is one
of the manifestations of their general ability to learn.



According to the behaviourist interpretation, only
little inherent linguistic behaviour is present at birth.

Children possess only few inherent abilities: They
are able to produce sounds, and they are able to
process the sounds produced by other humans and,
most likely, to recognize similarities between those
sounds and their own and to associate a sequence of
sounds to a specific context (e. g. “mama” - mother).
Children possess instincts that motivate them to
establish associations. One of those instincts is the
instinct to eat. The associations between the word
Mother, the sensation of hunger and the person
Mother are the result of the child’s experience.
These associations are made possible by another
inherent ability, the ability to be conditioned.

In order to explain language acquisition from a
behaviouristic point of view, one needs to isolate
the external conditions motivating a child to identify
events and to associate them with internal states.
Proponents of extreme behaviorism view the infant
brain as tabula rasa and language acquisition as a
process of imitation. In their opinion, the ability to
communicate in a language is nothing but imitation.
Children absorb the sounds of language and deduce
rules and relationships. Based on these syntactic
principles, they construct by and by their own
linguistic utterances.

3.2. Language acquisition and general cognitive
development

Already at age 3, children have learned the most
important rules of morphology and syntax of

the first language and produce only rarely forms
different from the patterns of the target language
(cf. Weissenborn 2000: 142). This advanced
developmental stage is not present in other
cognitive areas: The three-year old does not know
what time it is, it cannot describe the way to its day
care centre, it cannot distinguish between physical
sizes, etc.

This correlates with the different stages of
development described by Piaget (1969, 1972,
1980):

¢ The first stage, the sensorimotor stage,
corresponds to the first 16-20 months
and is mainly activity-oriented. One of the
essential achievements during this stage
is the development of the concept of object
permanence3.

e The key characteristics of the second stage, the
preoperational stage, are the development of the
symbolical functions and the beginning of the
acquisition of the mother tongue. It should be
pointed out that children quickly go beyond the
object naming stage: Already at the age of 3-4
years, they are able to process complex syntactic
structures.

* In the third stage, the concrete operational
stage (7-11 years), children learn to recognize
logical relations and to build classes. During this
stage, the concept of conservation* is formed,
which, in Piaget’s psychology of development,
is an important indication of the child’s current
developmental state. However, the child is not yet
able to recognize and process abstract relations.

¢ The last of the four main developmental stages,
beginning shortly before puberty approximately
between 11 and 12 years, is the formal operational
stage. The key difference to the previous stages is
that the children - or rather adolescents — have
now developed abstract reasoning. Thinking
processes now not only involves real concepts, but
also potential concepts.

The nativistic assumption that language functions
independently from cognitive development and
human intelligence has been shown by research

e on people with low IQ and “normal” linguistic
development on the on hand and

e people with high IQ, i.e. normal cognitive abilities,
and disorders of language development on the
other hand

e as well as by the fact that all children of an average
degree of socialization take approximately equally
long to learn to speak.

The hypothesis that certain cognitive abilities may
be impacted without affecting linguistic abilities,
while in other people linguistic abilities may be
impacted without affecting cognitive abilities allows
the conclusion that knowledge of grammatical
structures develops independently from other

knowledge.

Examples: Yamada (1990) describes a mentally
handicapped young woman suffering from Williams
syndrome.’> She was unable to count or to tell the
time, did not know how old she was or what her
own name or the name of the country was where

3) The term object permanence describes the knowledge that objects continue to exist even when they are no longer visible or are no

longer touched.

4) The concept of conservation is considered present when the child has realized that quantity and shape of a substance are two
independent qualities. Children in the pre-operational stage perceive the quantity of water in a tall, narrow glass as more than the
same quantity in a wider glass. During the operational stage, children learn to perceive the relation between shape and quantity. For
different types of perception, the concept of conservation is formed at different phases. The perception of substance, for instance,

develops earlier than the perception of weight.



she lived. Neither was she able to perform simple
manual tasks such as tying her shoe laces. Her IQ
was 40, but nevertheless she was able to recognize
grammatical errors and to correct them. She was
able to build complex sentences, she used the
tenses correctly and marked congruence correctly,
she was aware of passive constructions, temporal
adverbs and used supplements and adjectives
correctly, etc.®

Smith and Tsimpli (1995) describe an equally
interesting case: Christopher. At age 34, he needs
constant care, but speaks several languages. His
English skills (English is his mother tongue) are
normal; in addition to English he speaks 15 foreign
languages — in spite of his mental handicap.

These cases provide proof of the statement that the.
process of language acquisition is not dependent on

general intelligence.

“Language is not a cultural artifact that we learn
the way we learn to tell the time or how the federal
government works. Instead, it is a distinct piece of

the biological makeup of our brains. Language is a
complex, specialized skill, which develops in the
child spontaneously, without conscious effort or
formal instruction, is deployed without awareness
of its underlying logic, is qualitatively the same

in every individual, and is distinct from more
general abilities to process information or behave
intelligently.” (Pinker 1995: 18)

3.3. Formalism vs. Functionalism, or the question:
“Form before function, or function before form?”

An additional central question for researchers

of language acquisition is the meaning of the
functionality for the process of language acquisition.
More precisely, researchers try to determine whether
the development of the functionality on which a
grammatical element is based is a prerequisite for
its acquisition or not.

This question has led to a dispute with opposite
sides taken by the Functionalists and the Formalists.

The Functionalists claim that progress in the
development of grammatical structures is triggered
by the expansion of knowledge in the child’s lexicon
(Bates & MacWhinney 1989), or rather, that the
functionality needs to be present for grammatical
elements to form.

The Formalists on the other side (Meisel 1986,
Weissenborn 2000) believe that the acquisition
of a grammatical structure rather depends on the
presence or accessibility, respectively, of formal
linguistic means.

The child’s need of communication results in

an interaction with its linguistic environment.
Consequently, children acquire linguistic forms
because they need them for specific communicative
purposes (cf. Bates/MacWhinney 1989).

3.4. First language acquisition vs. second language
acquisition

In this context it is of importance that the
terminology used in relevant publications be
defined as there are overlaps in use (same terms
used for different concepts), which might lead to
misunderstandings.

5) People suffering from Williams syndrome have an 1Q of about 50, cannot tie their laces, have problems with finding their way,
distinguishing left and right, doing simple math, reading and writing, are unable to draw well, but are very good conversion partners.
They talk more fluently than normal children of their age group and have a propensity to rarely used words and expressions, which
they do not use in simple imitation, but whose meaning they are able to explain. They understand complex sentences, understand
and use passive constructions as well as conditional and relative clauses.

6) Laura’s case is not only of interest since it supports the view that language is an exclusively human ability guided by principles not
present in other cognitive areas, but also because it shows that the different aspects of language (syntax and morphology on the
one hand, semantics and pragmatics on the other) constitute separate abilites and are linked in different ways with non-linguistic
abilities. In addition, Laura’s case indicates that the acquisition of syntax and the acquisition of lexical semantics are two separate
processes and that the command of one area does not necessarily result in the command of the other.



DErINITION

According to numerous authors, there have to be
clear dividing lines between bilingualism and the
ability to speak two (or more) languages:

Bilingualism is the umbrella term for any form of
acquisition involving more than a single language.

The “touchstone” is the language competence
reached at the end of the acquisition process, which
is what Bloomfield (1933) refers to as “native-like
control of two languages™.

This is contrasted with MacNamara’s (1967) rather
broad definition: “I shall consider as bilingual a
person who, for example, is an educated native
speaker of English and who can also read a little
French.“

Competence is also at the centre of the distinction
between balanced bilingualism and dominant
bilingualism.

® Balanced bilingualism occurs when the speaker
possesses skills and knowledge in two languages,
enabling him or her to communication in any
situation in each of the two languages with equal
ease, and

e dominant bilingualism occurs when the
competence in one language is higher than in the
other (cf. Grosjean 1982).

Competence is often seen as dependent on the time
of acquisition.

Bilingual or double first language acquisition (or
simultaneous acquisition of two languages) occurs
according to DeHouver (1990, 1996) when a child is
disposed to the input of two languages on a regular
basis (daily) since birth based on the principle of
“one person, one language” (Ronjat 1913).

Second language acquisition describes an
acquisition situation in which the acquisition of the
second language only starts after the first language
has already been acquired completely or to a large
extent (i.e. after two years of age).

Genesee (1989 162) maintains: “Bilingual
development/acquisition will be used to refer to
simultaneous acquisition of more than one language
during the period of primary language development.
First language development/acquisition will be used
when acquisition from only one language from birth
is in question. Second language acquisition will be
used to refer to acquisition of a second language
after the period of primary language development”.




Second language acquisition can be divided into
natural, directed and successive second language
acquisition:

e Natural second language acquisition: L2 is the
dominant language in the country the child lives.
Not age is the decisive factor, but the type of
input: Essential for a natural L2 acquisition is that
the type of acquisition is comparable to that of the
L1 acquisition — the language is acquired through
the communicative situations of everyday life,
without systematic help from “outside” or formal
teaching aids.

This type of acquisition occurs, for instance, with
children of immigrants or with guest workers
acquiring their second (or, as Felix calls it,

the “foreign language”) exclusively through

the contact with L2 native speakers in the
communicative situations of everyday life.

* Directed second language acquisition: The type
of situation in which adults learn the second
language with the help of formal teaching aids.

® Successive second language acquisition and
foreign language acquisition.

While the acquirer of a second language applies
his/her language skills in the daily interactions
with his/her environment, the student of foreign
languages learns the new language in order to
make contact with environments foreign to his/her
own,

Barkowski (1995): German classes with work
migrants fall into the category “German as Foreign
Language” (GFL), whereas the process of the
acquisition of German by a child of migrants — be it
undirected in the play ground or (semi-) directed in
the school environment — can be defined as second
language acquisition.

Roughly speaking, the term second language
acquisition refers to the acquisition of an L2 during
childhood, foreign language acquisition to the
acquisition of a second (or additional) language
during adulthood.

This is where the term successive second language
acquisition applies: The acquisition of a second
language occurs after the acquisition of the first
language has already been completed in part or
completely.

PREREQUISITES FOR THE SECOND LANGUAGE ACQUISITION COMPARABLE
10 THE L1 AcquisITION

The following criteria are of importance: (1) age (or
biological factors, respectively), (2) the importance
of the first language for the acquisition of the second
language and (3) the role of the input and the way
the languages are presented to the child.

AGe

Many experts and lay people alike believe that
younger learners learn better than older ones.
Their explanations focus on social and motivational
factors. They see identification with the second
language, interest in communication, motivation,
linguistic unselfconsciousness, adaptability as the
main factors facilitating language acquisition.

It has been found that the ability of language
acquisition tapers off as we grow older and that
younger speakers learn better than older ones.
Other explanations are based on biological and
anatomical reasons:

During the first two years, the child’s brain
experiences the largest growth — about 350%.
After that, the growth rate slows down; until age
13, the weight of the brain increases by only 35%.
At puberty, the brain has reached the weight of the
normal adult brain.

3.5. The importance of the first language for the
acquisition of the second language

In the context of identical or similar structures, one
talks about positive transfer (i.e. they are acquired
relatively easily); the acquisition of contrasting
structures, on the other hand, is much more difficult
due to negative transfer or interference.

Thus, the acquisition of any foreign language follows
the same logical sequence that guides the language
acquisition of monolingual children.

In reference to foreign/second language teaching of
very young children, Ritterfeld (2000: 423) points
out that “not only too little, but also too much
input might impact the development. This might
occur in situations where the attachment figure’s
monologues dominate and the child does not have
enough opportunities to produce language on its
own.” In a partially directed learning environment,
an interactive method is used that encourages the
children to speak by asking them many questions
and motivating them to speak and tell stories.
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4. The Project Kids2Talk

Kids2Talk developed a toolbox with games for small
children growing up in a multilingual, intercultural
environment in Europe. For the children, the toolbox
is called the “treasure chest”.

More and more children in Europe grow up
multilingual. This is particularly true for children
with a migration background, children from border
regions, children of binational families and children
whose parents actively support bilingualism.
National educational systems and organisations

for language training place only little emphasis on
early multilingualism. Kids2Talk attempts to find a
long-term solution for the socio-educational issue of
multilingualism.

The target groups of Kids2Talk are primarily
nurseries and facilities for of early childhood
education. Partner countries of Kids2Talk are
Austria, Germany, Greece and Romania. In many
nurseries of those countries, up to 70% of the
children have a migration or other bi- or multilingual
backgrounds.

40 nurseries in the partner countries took part in the
test phase of the Kids2Talk games. Those tests were
observed and evaluated. The children were directly
involved in the development of the games. For that
purpose, the partner countries created “advisory

boards” with multilingual children as members.
Those children’s advisory boards tested the games
before their official trial deployment in nurseries.

Kids2Talk developed ten games in total. Objectives
of those games are to motivate children to speak
different languages in a fun environment, to

convey that all languages are equally “good” and
acceptable and to explain some functional elements
of language. Target groups are children ages 3-5 and
5-7, respectively, as these two age groups differ in
their degree of linguistic ability.

All games were produced using non-poisonous
and environmentally safe materials appropriate for
children.

Some games are rather simple, using dice to
construct sentences or a map of Europe with
information on language and culture, while others
focus more on the children’s creative powers and
deal with topics such as “language food” or fairy
tales. A third variety takes advantage of technical
tools such as a walk-on map of Europe with barcodes
where the children can use a scanner to listen to
different languages, inviting them to imitate and to
communicate — in multilingual groups — in those
languages.




4.1. Project objectives of Kids2Talk

Target groups of Kids2Talk are children with a

bi- or multilingual background aged 3-5 and 5-7
in European nurseries and preschools. With them
in mind, Kids2Talk developed and tested games
that encourage language and multilingualism in a
fun and motivating environment, building on the
children’s existing language skills. An additional
target group consists of educators.

In this context, it should be pointed out that studies
on the quality of the training of nursery educators in
Germany and Greece have shown that the promotion
of language skills in young children is not part of
the standard training programmes. However, in
their daily tasks, the educators are confronted with
multilingual and multiethnic children groups. During
the test phase of Kids2Talk, educators embraced

the games and the new approaches gratefully and
responded very positively to the material.

The target groups were always directly integrated in
the project. In the four partner countries, children
established “advisory boards” to provide input
during the development and testing of the games.
The games were tested with immediate feedback
and quality assurances in more than 40 nurseries.
Regular surveys ensured the quality of the games
and provided the bases for changes, fine-tuning and
adaptation based on the children’s needs during
the test phase. Also the parents of the participating
nursery children were informed on Kids2Talk during
parents’ nights. More than 600 children took part in
the project.

Kids2Talk fills the need for “language games” of
children as well as nursery educators and teachers at
pre- and primary schools. The material can be used
under pedagogical guidance (to meet the needs of
teachers) or used by the children independently.

The children embark on a discovery journey into the
world of languages. The game elements manage to
reach target groups that were only rarely addressed
in the past. This way, people of all ages are included
in the efforts of lifelong learning, in particular the
learning of languages, including people with specific
needs, migration background etc., independent of
their socio-economic background. The acquisition of
languages is encouraged, linguistic variety in Europe
supported.

4.2. Methodology

Starting point of the Kids2Talk project partners
was the current situation in nurseries in the four
Kids2Talk partner countries. Starting point for
the development of the Kids2Talk games were
discussions with educators and experts in early

childhood language acquisition as well as current
linguistic research and the current theoretical
debate on the role of multilingualism.

It is important to note that: Kids2Talk is not a
language course! The kids will not learn a second
or foreign language with this program. Kids2Talk
is a tool to break down individual barriers to other
(“foreign”) languages. Particularly during the

so important phase of early childhood language
acquisition, playful activities and indirect, self-
paced learning (playing) are supposed to create
a foundation of positive experiences that will
permanently influence the children’s attitudes
towards language learning.

Kids2Talk implements the educational concept of
explorative learning, i.e. the learning by playing and
discovering. For children aged 3-4, the materials
provide opportunities for creating analogies,
learning by repetition and hands-on experience,
learning through various kinds of verbal input,

the sense of achievement through performing

small tasks and solving gameplay problems as

well as role playing. For the 5-7 year olds, more
concrete linguistic elements are provided. Here,

the educational concept of immersion is applied,
i.e. the children are encouraged to immerse
themselves in a language through games. However,
it is not necessary that they actually understand
that language. The objective is to learn to accept

a language as such, to overcome the feeling of
distance or anxiety when confronted with languages
and to embrace other languages with an open and
curious mind. Activity-based games and games
within more extensive tasks build on the foundation
of the activity-based educational model and also
include elements of content-integrated learning.

Prior to testing the games, Kids2Talk established

a network of partner nurseries participating in the
trial phase. The selected nurseries represent a wide
variety: Included are nurseries run by the state or
the church as well as independently and privately
operated facilities. Surveys were conducted with the
educators at all facilities in order to determine needs
and structures of each nursery, the composition

of the children’s groups, etc. This guaranteed a
successful trial run, and special needs could be
integrated into the development of the games from
the start. For bilingual games, the offered languages
could also be adjusted to the requirements of the
facilities.

In Greece and Romania, officials in charge of the
operation of nurseries showed interest to integrate
the Kids2Talk games into the normal operation of
day care facilities immediately after the end of the



test phase or even already during the project. In
Stuttgart, Kids2Talk is integrated in projects such
as “Einstein in the Nursery”, resulting in an added
value and the combination with existing measures
for the promotion of early childhood education.
“Einstein in the Nursery” targets primarily the
introduction of natural sciences to children aged
between 3 and 7. In combination with the Kids2Talk
games, this learning experience can be enriched
with a linguistic component.

4.3. Kids2Talk products

The results of the Kids2Talk project are the
following:

10 games promoting multilingualism in early
childhood education:

Language Dice — Several sets of six and seven dice,
respectively, encourage the children to assemble
sentences. Once a sentence has been assembled,
the dice can be turned over so that the same
sentence is displayed in another language. In
addition, the large dice can be kicked around and
thrown or used to build forts. Suitable for children
aged 3 and older.

EU Puzzle Map with Scanner — A map with the
European countries, large enough for the children
to play on. Each country has a barcode. Using the
scanner to decode this barcode, the children hear
different sentences, songs, words and terms in the
language of each country. In total, 41 countries

Andreas Zwettler of the Spielzeugschachtel AT
at the presentation of the Europe Quiz
at the Salzburg Games Days

and 38 languages are represented on the map.
This game also includes wooden puzzle pieces. The
children can assemble those pieces into the map of
Europe. The puzzle pieces also have barcodes with
lots of information on Europe. Suitable for children
aged 3 and older.

CD ROM Euro Game - A PC game for a laptop or
desktop computer: When the children click on a
European country, they get to answer questions.
Tasks include guessing the nationality of head wear,
locating famous monuments or sorting different
foods according to country. During the game, words
in many different languages are played. If the
answers are correct, the children are praised in the
EU languages. If they make a mistake, they can try
again until they get all answers right. The “good
fairy” of the game helps them with their tasks.
Suitable for children aged 5 and older.

Picture and Colouring Book “My name is Europe”

— A ship leaves Constantia harbour in Romania for
its voyage to Finland. This adventure involves lots

of encounters with the many European languages.

In addition to the picture books, there are CDs, a
colouring book and lots of information on languages
and countries. Suitable for children aged 3 and
older.

Part of my Body - In this game, the body parts have
to be arranged correctly. The language of the parts
has to match as well, and of course there will be
problems since the body parts belong to an alien
visiting the planet Earth. He wants to know what
the body parts are called in the different languages.
This game is a board game with lots of accessories.
Suitable for children aged 3 and older.

We build Europe - A wooden board game with
CD-ROM. Lots of entertaining audio material and
information. Songs and stories can be retold by the
children. Some stories stop in the middle, and the
children have to finish them; other stories contain
mistakes, which the children need to correct in their
version. This game motivates children to actively use
many languages. Suitable for children aged 5 and
older.

Language Food — A colourful mix of ingredients
necessary for language. The children hear examples
in many languages, correct mistakes or mix the
languages. Just as in a supermarket, there are
ingredients that can be mixed in order to get the
correct linguistic results. The ingredients in this
game bring back memories of the old-fashioned

toy grocery shop. Vegetables, cooking utensils and
much more — everything you need to prepare and eat
food. Suitable for children aged 3 and older.



Word Salad - In this game, the focus is on sentence
structure and comparative grammar of different
languages. The children experience how the words
are assembled correctly in one language and
compare this with another language they know.
Word Salad promotes the children’s linguistic
intuition. Suitable for children aged 3 and older.

The Sound Game - In this game, the children

learn about the different sounds of languages. Not
everywhere is the letter “A” pronounced like “A”,
but one can find it in many words in many different
languages. Part of the game is a set of cards.
Children collect and combine cards and are thus
introduced to language and its different sounds.
Suitable for children aged 3 and older.

The Inhabitants of Europe — A card game on
European national costumes and clothing styles.

The children learn the names of different parts of
clothing and see national costumes from various
European countries. Goal of the game is to associate
the clothes with the corresponding inhabitants and
place the cards with images correctly. If everything is
done correctly, European couples will find each other
and are able to understand each other’s language.
Suitable for children aged 4 and older.

Animal Sounds Game - What sound does the rooster
make in Romanian? What sound does a dog make
in Austria? And a sheep in Italy? Cards with animals
and animal sounds have to be combined correctly
so that in each country, the animals “speak” the
correct language. In this game, the focus is on the
equality of all languages, including languages from
small countries and languages with a small number
of speakers, but that are nevertheless part of the
linguistic variety in Europe. Suitable for children
aged 3 and older.

Fairy Tale Game - Story tellers read European fairy
tales. Included is a CD-ROM. The fairy tales are
available in several languages. The game trains
listening comprehension and encourages the
children to retell the stories, to continue the stories,
to compare fairy tales with each other, to listen

to different accents and dialect and to listen to
themselves telling a story. Included are puppets with
which the children can re-enact or accompany the
stories. Suitable for children aged 3 and older.

Animal Babies in Europe — What are the words for
puppy and kitten in the different European languages?
The game comes with a set of cards and a CD-ROM
und trains the formation of sounds. The game is
based on phonetic and phonological research on

the language development in multilingual children.
Suitable for children aged 3 and older.

Kids2Talk walk-on map of Europe
(2.50 x 2.00 m, printed plastic sheet)

Games developed for educators:
Knowledge Game Europe

Supplementary material - A manual for educators
on methodological and pedagogical approaches

for the promotion of multilingualism in small
children. For each game, there are directions

and recommendations. In addition, there is a
reference list with literature and scientific material,
but also numerous practical tips for the direct
application in the daily nursery activities. Additional
recommendations include information for decision
makers on how to better support linguistic variety in
nurseries.

4.4, Partner

The Kids2Talk consortium consisted of the following
four partner organisations:

e |EIE in Stuttgart, Germany

e Spielzeugschachtel in Salzburg, Austria

e Office of Mobility and European Programmes of
the Prefecture Pieria in Northern Greece

e ANUP with ANUP International in Bucharest,
Romania

The consortium members complemented each
other well for the Kids2Talk purposes. The
Spielzeugschachtel in Salzburg is a cooperation

of toy stores. The Spielzeugschachtel team has
over 20 years’ experience in the development of
games and educational material for small children.



Every day, the Salzburg experts work with children
between 2 and 7. The children’s parents are closely
involved in the concept. The Spielzeugschachtel
also organises projects in schools and preschools.
The state-subsidized Games Days in the state of
Salzburg organized by the Spielzeugschachtel were
the perfect platform to introduce Kids2Talk to a wide
audience. For Kids2Talk, the Spielzeugschachtel

is responsible for the development of the material
and the evaluation of the test phase as well as for
the coordination during the production of the final
material. The Spielzeugschachtel attends regularly
all major toy fairs (e.g. in Nuremberg) and presents
on those occasions the Kids2Talk findings to the
larger public.

IEIE in Stuttgart was responsible for the project
management and coordination. IEIE has been
working with youth, young adults and adults with a
migration background for a long time and develops
programmes supporting existing skills that were
acquired formally or informally. One of their focus
areas is the promotion of multilingualism found

in many migrants — a skill rarely seen as positive

by the public. In Stuttgart, IEIE works closely
together with state school authorities, municipal
authorities in charge of nurseries, the main research
area Multilingualism of the University Mannheim,
regional initiatives such as “Mama lernt Deutsch”
(Mom is learning German), “Einstein in the Nursery”
and “Migranten machen Schule” (a pun on the
concepts of migrants being involved in teaching and
support children of migrants as well as migrants
setting an example).

The Office of Mobility and European Programmes
within the government agency for primary education
of the Prefecture Pieria in Northern Greece was
responsible for administration and represented

the governmental point of view. This agency is in
charge of the nurseries, pre- and primary schools
of the region Pieria near Thessaloniki and tries new
concepts, introduces new teaching methodologies
into the established educational systems, is
responsible for the further education of educators
and teachers, develops methods to include parents
in school activities and discusses measures to
promote lifelong learning. This region is heavily
influenced by immigration. Many of the children’s
groups and primary school classes are multilingual,
multi-religious and multicultural.

The agency for primary education made possible
the official testing of all products in numerous
multilingual children’s groups in primary school
classes. Their administrative efforts and ministerial
guidance provided the foundation for an extensive
evaluation of the experiences and findings. All

Kids2Talk children’s advisory board in DE, testing the
language dice

positive products and methodologies developed by
Kids2Talk were directly integrated into the standard
educational system of the Prefecture and later on
into the national educational system.

ANUP Bucharest is Romania’s largest organisation
for adult education in terms of adult education
centres, facilities for remote learning and “open
learning”. Based on structures developed during
the socialist era, ANUP offers child care facilities
(starting at age 2), parental education and school
preparatory programmes for small children in many
cities and communities. In addition, ANUP is the
official organisation in charge of the training of
educators and pedagogues.

With more than 600 staff members in all of Romania,
ANUP is the largest organization of the Kids2Talk
partnership model. ANUP evaluated all tests
nationwide. As a national organisation, ANUP was
able to combine the child-oriented work on the
practical level with bidirectional communication
with government officials and public administration
on a national level. The linguists working for ANUP
developed games with a strong focus on grammar
and phonology.

In addition to the partner consortium, in all four
partner countries local and regional networks
developed among the project nurseries, the
children’s advisory boards and involved parents. By
attending toy fairs, conferences and discussions,
these networks also included politicians, media and
decision makers. In addition to the support during
the test phase and for the later use of the products,
these networks provided the partner consortium



also with many valuable suggestions, many of which
were incorporated into the games. The children at
the test nurseries told their parents excitedly about
the games and their participation in a “Project for
Europe”. This lead to a number of informative events
on Europe and the work of European institutions as
part of Kids2Talk parents meetings.

4.5. Importance for Europe

Kids2Talk introduces children to early forms of
lifelong learning, learning motivated by curiosity
and the experience that learning is fun. Kids2Talk
directly promotes key competences as formulated in
the Lisbon Declaration:

e Kids2Talk helps children to learn through games

e Kids2Talk promotes communication in the native
language

e Kids2Talk promotes communication in a foreign
language

In addition, Kids2Talk promotes the following
concepts:

e All children and people are equal; there is no
reason for racism and discrimination

e All languages and cultures in Europe are equal
in value and dignity; no language is superior or
inferior to others

e The exchange among different cultures is
meaningful and stimulating

e Cultural and linguistic diversity is something
positive, which does not result in disadvantages,
but is something to enjoy and cherish

Indirectly, Kids2Talk supports the Bologna process:

e Employability and mobility of young people in
Europe

e Lifelong learning as an aspect of the quality of life
and the educational background of Europeans

e Inclusion of previously excluded target groups
(parents of minority groups) in the European
dialogue

¢ Promotion of an active civil society in Europe

e Demonstration of the added value of Europe as
community

¢ Encouragement of the participation of young

people between 0 and 14 years in lifelong learning

4.6. Further aspects

In the multicultural Kids2Talk nursery groups,
communication between children of different regions
and ethnic groups increased and improved very
quickly during the test phase of the games. It also
became easier to get parents involved. Since the
children talked at home about the games and the
projects, their parents became curious and attended
parents’ days at the nursery. This paved the way

for the dialogue between different parent groups,

in Romania, for instance, between parents of the
German-speaking minority and Roma groups. In
Greece, the collaboration between government-

and church-run nurseries improved as educators
exchanged opinions about and experiences with the
games, creating open dialogs previously unheard of.

In Germany and Austria, educators and linguists
responded very positively to Kids2Talk. They praised
the project’s courage to promote multilingualism

in small children using games. Since the success

of learning can only be observed and scientifically
measured on a long-term basis, the material
gathered during the test phase can provide valuable
information on forms and standards of behaviour

in multilingual children. It was recommended to
continue the observation and scientific study of
some of the children participating in Kids2Talk
during their future educational development.
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5. Comparison of early childhood education in
Germany, Greece, Austria and Romania



5. Comparison of early childhood education in Germany, Greece,

Austria and Romania

Kids2Talk compared basic data on early childhood education in the four partner countries of the project in
order to gain insights into the current state of language promotion:

o

The Child and Youth
Services Act entitles
all children to a place
in a day care facility
between their third
birthday until they
start school.

Starting
age

Nursery In Germany, the
nursery is the
traditional form of
institutionalized
preschool education
for children between
three and six years of

age.

Care and
super-
vision

One nursery teacher
and one assistant
teacher

|
| -

Attending a day

care facility is not
obligatory.

Nursery groups take
care of children under
the age of three. In
Austria, nurseries
generally provide for
children aged 3 to 6.

With the start

of compulsory
education, children
leave the nursery.
Nurseries are not
considered schools.
Compulsory
education covers
several types

of schools:

Grade 1 through 4.

Each group is under
the supervision of a
nursery teacher and
has its own room.
Often, a second
person (nursery
teacher or assistant
teacher) helps with
care and supervision.

o

m——GR

Compulsory
education in Greece
lasts from age 5 to
age 15.

School education
can, however, start
as early as at 2.5
years in private and
public nursery and
preschool facilities.

One nursery teacher

B o

In Romania, nine
years of school are
mandatory.

Grades 1 through 4
of the primary level
are compulsory.
During the year
before starting
school, nursery
attendance is
mandatory. Just as
school in Germany,
nursery is free, with
the exception of
private schools.

One nursery teacher
and one assistant
teacher



Other
types of
facilities

Grades and
classes in
nurseries

Develop-
ment-
promoting
activities
for children
aged

3to6

Y

See chapter regarding
preschool classes,
school-affiliated
nurseries and special-
needs nurseries.
Children under three
years can be placed

in nurseries or mixed
day care groups
together with children
atthe age of 3 to

6 or 6 to 12 years,
respectively.

Preschool education
is generally not
divided into grades/
years; children of
different ages are
grouped together.

e lLanguage, writing,
communication

e Personal and social
development,
ethics/religion

e Mathematics,
natural sciences,
(information
technology)

¢ Music/media
education

¢ Body, exercise,
health

e Natural and cultural
environments

AT

Nursery groups take

care of children under

the age of three.

In addition to
standard primary
schools, schools for

children with special

needs are available.
There are also
bilingual schools.

In Austria, nurseries

generally provide for
children aged 3 to 6.

These children are
either placed into

»age groups“ (e.g.
only four year olds)
or ,,mixed groups“

(children of different

ages together).

e Support and
supplement of
family education
(focus on the
necessary

collaboration with

parents)

¢ Development
support of
the individual
child through
appropriate
measures and
the community of
same-year olds

e Introduction to

| |
=GR

There are

private facilities
and nurseries
comparable to the
government-run
nurseries.

Preschool
education is
divided into
grades/years.

e lLanguage, writing,
communication

e Personal
and social
development,
ethics/religion

e Mathematics,
natural sciences,
(information)
technology

e Music/media
education

¢ Body, exercise,
health

e Naturaland
cultural

B B

The majority of
facilities is public
and funded from
numerous sources,
but private funding
is also possible.
There are also
bilingual schools.

Age and skills
determine to which
group each child
belongs: infant,
middle or junior

group.

® lLanguage, writing,
communication

e Personal
and social
development,
ethics/religion

e Mathematics,
natural sciences,
(information
technology)

e Music/media
education

* Body, exercise,
health

e Natural and
cultural

religion and ethics
Promotion of school
readiness (with the
involvement of both
parents and school)

environments

environments



Preschool

Primary
school

Day
schools

Y

In Germany,
preschool education
in nurseries is not
part of the state-run
school system

The primary school
generally covers the
ages 6 to 10. The
children are divided
into grades/years.

Among other
things, the federal
investment
programme Future
Education and
Care promotes
the construction
and extension of
day schools at the

primary level. In close

cooperation with
the head teachers,
subjects offered
at these schools

during the afternoon

hours complement
conceptionally the
curriculum of the
morning hours.

AT

Preschool
classes are
intended for
school-aged
children not
ready or mature
enough for
school.

Special-needs
school and
primary school/
lower level
secondary
school (grades
5 through 9)

n.a.

I

There are no
preschools in GR.

Primary school
education generally
lasts for six years.
In addition to
state-run schools,
there are private
and special-needs
schools.

In addition to state-
run nurseries and
primary schools,
there are day
schools offering
more class hours
and a variety of
additional subjects.

BB~

Preschool education is
considered the entry step
into the school system.
Children at the age of 3 to
6/7 years are prepared for
primary school.

In so-called preparation
groups, children aged 5 to
6 (7) are prepared for first
grade.

Primary school covers
grades 5 through 8/9.

12 or 13 years of school,
respectively, are required
for the college entrance
qualification. Grades 9/10
through 12/13 are offered
at so-called lyceums or
higher schools.

n.a.



Funding of
the Child
and Youth
Services

Training of
Educators

Y

Local self-
government.
Responsibility of the
municipalities in each
state.

Educators have
graduated from
universities of
applied sciences
(Fachhochschulen)
or technical schools
(Fachschulen).

AT

Since 2000, the
Federal Ministry for
Education, Science
and Culture is
responsible for all
areas. In addition,
numerous other
ministries — on
federal and state
level — are in
charge of educational
matters.

Educators have
graduated from
vocational schools
and facilities.

In Austria, there is no
nationwide uniform
curriculum; however,
under the scientific
supervision of the
Charlotte Biihler
Institute of Applied
Early Childhood
Research, a team of
experts developed an
extensive catalogue
of educational goals.

| |
=GR

In Greece, free
educationis a

constitutional right

of all citizens.

The educators
have graduated
from universities,
academies or
universities of
applied sciences.

B B

The educational
system, in particular
the buildings and
their maintenance,
is funded by the
Romanian national
budget or by local
authorities.

The state-run
educational system
is free.

The educators
have graduated
from universities,
academies or
institutes.
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6. Recommendations for educators

The children’s linguistic competence and skills have
to be supported and developed in innovative ways
throughout their entire education — from nursery
school through to university or vocational training.

To preserve the innovative aspect of the game
materials, the educator instructions aim to
arouse the children‘s interest in language and to
promote multilingualism in a stimulating and fun
environment.

The practical implementation of the material is
supposed to raise the awareness of language
through creative, playful methods and to promote
multilingualism in children of pre- and primary
school age.

The methods are suitable for all languages and
promote the understanding of different cultures,
thus increasing future competitiveness and
employability of European citizens not only within
the countries of the European Union, but globally.

Children from all social backgrounds are eager to
find out how their world works.

Not only multilingualism is promoted, but also the
interest in intercultural communication.

© Yvonne Bogdanski - Fotolia.com

In order to prevent the social exclusion of children
whose native language is different from the national
language, the games provide incentives to learn
other languages and convey that learning languages
is fun. Therefore, educationalists should demand the
promotion of languages and continuous language
acquisition starting with early childhood education,
and educators should implement these aspects into
their daily activities.

Children are interested in languages and motivated
to learn, but often do not know how to proceed
without help from parents, relatives or other grown-
ups.

In addition to the present game instructions,
educators can make use of the games in many
different ways. They can let their creativity run free.

The games can easily be integrated into the
educational daily routine of the nursery groups.

We hope that nursery educators enjoy these game
materials.
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8. Instructions for the Kids2Talk games

8.1. Dice game

Set of 7 dice with cards

Game components:

Duration: 15 to 30 minutes

Number of players: 2 or more; as a group

game up to 15 children
Age recommendation: 3+
Game variation 1:

Set of 6 dice
Game variation 2: 1 die

Notes:

The Kids2Talk language dice promote the linguistic
development of children aged 3 to 7 growing up
bilingually.

The dice are made of non-poisonous foam plastic
material. They can be wiped off with a moist cloth. In
addition to their function as language learning tools,
the dice can be kicked around and thrown or used to
build forts.

The symbols on the dice sides are removable,
interchangeable cards. Additional cards are included
in the game, which can be exchanged as needed.

The Kids2Talk language dice set consists of 7 dice:

¢ 1 die with 9 symbols on each side
® 6 dice as a set with one symbol on each side

The die with 9 symbols on each side is particularly
suitable for children at the beginning stage of their
bilingual development. The age recommendation for
this game is 3 years and older.

The set of 6 dice with one symbol on each side
promotes linguistic expression skills as well as

the naming of the different symbols and their
association with each other. This set of dice
promotes primarily linguist expression skills, the
ability to tell stories and vocabulary in children
growing up bilingually. The age recommendation for
this set of dice is 4 to 5 years.

Instructions for the die with 9 symbols

The die with 9 symbols on each side targets
primarily nursery groups with children speaking
different languages. Recommended is a group size of
6 to 9 children.

Game variation 1

One child throws the die and picks one of the
symbols on the top side. It points to the symbol so
that all children are able to see the selected symbol.
The child names this symbol in its own language.
The other children are then asked to say the name
in their own respective language. After all children
have named the symbol in their own language, the
next child throws the die and picks a symbol.

Alternatively, each child able to name a symbol in
its own language may be given a token or a piece

of candy. Winner is the child with the most tokens
or candy at the end of the game. In a group of 6 to

9 children, each child should throw the dice three
times. Another variation is to eliminate children
unable to name the symbol in their language. Winner
is the last remaining child. Due to its impact on
social and group-building aspects, the merits of this
variation, however, have to be weighed carefully by
the educators.

Game variation 2

One child throws the die and picks one of the
symbols on the top side without showing it to the
other children. The child names the symbol in its
own language and the other children are then asked
to guess or point out the symbol and say its name in
their own respective language.



Directions for the set of 6 dice with 1 symbol on
each side

This game uses 6 dice. Each die has a semantic
function so that ALL six dice combined make up a
sentence. The children throw all six dice and build a
sentence or a little story with the symbols (pictures)
on the top. They can let their fantasy run free.

The story can be told by one child in a language of
its choice, or for bilingual groups, first by one child
in one language and then by a second child in the
second language. The children learn to transfer and
translate a story from one language into another
one.

The six dice belong to the following semantic
categories:

* agents: boy, girl, family, grandma/grandpa,
physician, police officer

* objects: phone, car, computer, flower, bed, cup

e places: ocean, house, school/nursery, hospital,
train station, airport (swimming pool)

e situations: clouds/rain, sun, traffic jam, waiting at
a train stop, supermarket, accident

e conditions: cold, warm, dark, bright, slippery, wet

e actions: talking, swimming, running, eating,
fighting, sleeping (playing)

Game variation 1:

If the thrown dice, for instance, show the following
symbols: family, car, airport, traffic jam, wet and
food, the following story could be made up: A family
is driving in their car to the airport, but get stuck

in traffic. It is raining and the roads are wet. The
traffic is very slow, and all are hungry and would like
something to eat. This story can be told by bilingual
children in both languages. The educators should
pay attention that the children use the correct names
in both languages and that the plot of the story is
not changed. With advanced linguistic skills, these
stories can be told in present, past and future tense.

Game variation 2:

This game uses 6 dice with exchangeable cards
with pictures AND WRITTEN WORDS. Each die has

a semantic function so that ALL six dice combined
make up a sentence. In contrast to the first set of
dice, each die has also a grammatical syntactic
function so that the dice can be combined to build a
grammatically correct sentence.

The first step of the game is to have the children take
a good look at the dice to figure out that the sides
of the dice are marked with little flags for different

languages. Each symbol shows in printed letters a
word in its basic form. Conjugated or declined forms
have been avoided consciously.

The children place all six dice with all symbols in
the same language facing up. Then they arrange
the dice into a meaningful sentence with a correct
grammatical structure for the selected language.
They read the sentence out loud.

The bilingual aspect of this set is that the children
can now turn around the dice to display the reverse
sides. The sentence is now displayed in a second
language.

The language pairs can, of course, be adapted to
the languages used in the bilingual group. At the
moment, Kids2Talk provides 18 sentences with
six words each in four languages (German, Greek,
Romanian and Turkish).

The dice have the following syntactic functions:

Die 1: noun (subject die)
Die 2: noun (object die)
Die 3: verb (verb die)

Die 4: adjective (adjective die)
Die 5: adverb  (situation die)
Die 6: noun (place die)

Altogether, the six dice represent three different
sentences in two different languages, with the same
sentence in a different language on the opposite
sides.

Example:

The children of a bilingual Greek-German group
selected the German language and turned those
following words and symbols marked by the German
flag face up:

physician - examine - hospital — stethoscope -
cry — child

With those words, the children could, for example,
build the sentence: “In the hospital, the physician
examines the crying child with the stethoscope.” Or
the sentence: “The physician examines the crying
child in the hospital with the stethoscope.”

Once the dice, which at first display the German
version, are reversed to display the opposite sides,
the following words appear:

Matpdg — EEetdlw — Noookopeio — ZtnBookomio —
Khaiw — Naidi



The Greek version is shown in Greek together with a
transcription in Latin characters. Now, the children
can construct the sentence in Greek.

If the syntax is different in the second language (e.g.
if the order of noun and adjective is reversed), the
dice can be arranged in the applicable order. This
allows bilingual children to perceive the differences
in the syntax of different languages.

Additional Game variations

The six sides of the dice are marked in different
colours. These six different colours can be used for
additional language games. For instance, educators
can assign a specific colour to a specific language
and place the cards accordingly.

The dice can be used to construct pyramids, towers,
snakes or other three-dimensional objects. Initially,
the linguistic functions of the dice can be completely
ignored. In a second step, educators can point

out the different cards/sides of the dice. Now,

the children can try to line up sides with identical
colours to create a story or a sentence.

More games can be invented such as guessing
games, translation games or games involving texts
with semantic/syntactic gaps.

Size, ease of handling and appearance of the dice
has been adapted for children aged 3 to 7. The dice
are intended to stimulate the children’s creativity.
They also allow the children to develop their own
games, possibly with some reference to their
language.

8.2. Map of Europe with language scanner

Game components: e 1 map of Europe (cloth,

240 x 200 cm)

1 CD-ROM

e 1 Scanner

® Puzzle set Europe with
31 wooden puzzle pieces

Duration: approximately 45 min./
open
Number of players: 2 or more;

groups up to 15 children

Age recommendation: 3/4+

Notes: This game requires a
laptop or desktop with the
scanner software installed.
Laptop or desktop

must be equipped with
loudspeakers.

Objective of the game is to familiarize the children
with the linguistic variety in Europe. The game is
based on a map of Europe, which can be spread out
on the floor. The map shows the countries of the
European Union and its neighbouring countries.
Each country has a printed barcode.

Using the scanner to decode this barcode, the
children hear different information and sentences

in the language of each country. The idea is that the
children hear the same sentence or the same content
repeated in different languages. The easiest way

is to simply scan one country after the other. Each
sentence is transmitted through the loudspeakers of
the laptop or desktop.

This game also includes wooden puzzle pieces. The
colours of the countries represented on the floor
map correspond to the colours of the puzzle pieces.
The matching colours facilitate the use of the puzzle.
For each coloured area, there is one puzzle piece. For
individual, greyed-out areas such as North Africa or
Russia, there are no puzzle pieces. The large size of
these pieces would make production and use by the
children too difficult.

Technical installation

The CD-ROM of the game must be inserted into the
CD or DVD drive of the computer. Normally, the CD
starts automatically. Answer the question regarding
the installation of new software with “Yes” or “OK”.
The software is installed automatically. If the CD
does not start automatically, the file can be opened
manually on the CD. With the Setup function, the



installation can be started manually. The CD requires
Windows® 98, XP or Vista. The CD can also used on
an Apple® computer with OS 10 or higher.

The scanner connects via the USB interface with

the computer. At the bottom side of the scanneris a
button. After pressing this button, a beep sounds,
confirming that the barcode was read. The distance
between barcode and scanner should be 10 to 20
cm.

Using the CD-ROM software

After the installation, the programme “EU Scanner
Game” can be launched. A dialog box appears. The
educator can select the Ul language for the software.
Ul languages offered are German, Romanian, Greek,
Turkish and English.

After the selection of the Ul language, a menu with
10 menu items is displayed. These 10 options
describe which sentences or information can be read
by the scanner for each country:

name of the country in its national language

name of the capital in its national language

national anthem of the country

My name is [typical name of that country] and |

come from [name of the country].

5. My name is [typical name of that country] and |
go to nursery school.

6. Children, come inside. Time for dinner!

7. Peter, Maria, time for bed! It’s late. Sleep well!

8. This is my family: Mom, Dad, Grandma and
Grandpa, my brother and my sister.

9. Mom, quick! | have to go to the bathroom and
tinkle.

10. One, two, three, four, five, six, seven, eight,

nine, ten
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Select one of these categories by clicking on it.
When the children now scan a barcode, they hear the
selected information in the language of the scanned
country. When they scan in another barcode, they
can hear the next sentence. If the same barcode is
scanned repeatedly, the same sentence is repeated.

Game variation 1

The EU map can be spread out on the floor. The
children try to identify countries they know or name
the country they are from.

The educator can now explain the scanner and select
a category on the computer. We recommend starting
with sentence #3. The children can listen to the same
sentence in different languages by scanning in the
barcode of each country.

Afterwards, the children can pick another category
and scan the sentences or anthems for each country.

Game variation 2

Depending on the edition, this game also includes
wooden puzzle pieces. The colours of the puzzle
pieces correspond to the colours of the countries
on the floor map. Some countries are combined into
one puzzle piece. Islands — with the exception of
Malta and Cyprus — are not represented by separate
puzzle pieces but together with the larger countries
they belong to, i.e. Italy or Greece in these cases.

The children put the puzzle pieces together.
Afterwards, the children can scan the codes on the
puzzle pieces just as they did with the floor map.
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Game components: ¢ 1 wooden puzzle of
Europe as game area
1 die with different
colours

40 action cards in the
4 categories: Listening,
Talking, Knowledge,
Pantomime (10 cards
per category)

1 game CD with
language examples

Duration: 15 to 30 minutes
Number of players: 2-4
Age recommendation: 6+

Notes: A CD player is required.

Preparations:

The players select a game piece and a pink field
(starting position) on the map of Europe. They place
their game piece on their starting position. The
action cards, divided by category into four piles, are
placed face down on the map. The youngest player
starts.

Game description:

The players travel to the different European
countries. For each new country they visit, they add
another piece to the puzzle. But before they can
visit a new country, they have to pick an action card

and perform the requested task. If they succeed,
they are allowed to visit that country and place the
corresponding puzzle piece onto the map.

The game:

The players take turns (clockwise). With each turn,

the player performs the following actions:

* The player decides which country s/he would like
to visit

e The player throws a dice to determine the category
of the task (the colour of the die represents the
task category).

¢ The player answers a question. If the answer is
correct, the player is allowed to place a puzzle
piece. If the answer is incorrect, the player is not
allowed to move to the new country.

Die with different colours:

The colours of the die determine the category of the
question to be answered by the player. It can also
happen that the player can visit a country without
having to answer a question or loses a turn. The
colours represent the following categories:

Yellow: listening

Green: talking

Red: knowledge

Blue: pantomime

White:  free move (no question needs to be
answered)

Black: loose one turn

Action cards:
There are four different types of action cards:

1. Listening (yellow)
The players have to recognize a spoken European
language.

2. Talking (green)
The players have to repeat simple sentences in a
foreign language.

3. Knowledge (red)
The players have to answer questions on Europe

4. Pantomime (blue)
In this category, the active player mimes the
concept. If the others guess correctly, the active
player can move into the new country. If one of
the other players knows the mimed concept in
another language, he or she can move into a new
country as well.



Variation:

The colour of the die determines the destination
country:

The game can be made more difficult and/or longer
by having the die determine the destination. For
example, if the die shows the colour green, the

8.4. Language Food

Wooden material: the

different ingredients

¢ Food stories: For each
meal, there is a short
description and a story.

e 4 wooden containers

® Language-CD with food

stories in 4 languages

Game components: °

Duration: 15-30 min

Number of players: 2-4 or in groups

Age recommendation: 4-10 years

Notes: A CD player is required.

Game description:

At the beginning, the children chose together with
the educator one or more languages for the game.
Then, allingredients are placed in the middle of

the table so that all players can be easily reached
them. Educator and players clarify the names of the
ingredients so there are no misunderstandings later
on during the game. (The names of the ingredients in
other languages might be discussed concurrently.)

player has to answer a question from the category
“talking” and can only move into an adjacent country
marked in green. Pink countries are considered
jokers and can be used for all colours. If the player
cannot move to a country in the corresponding
colour, s/he loses a turn.

Each player receives a shopping basket, in which
s/he can place the ingredients. To start, all players
place both hands on the table so that all have the
same chance at “snatching” the ingredients.

Now the game proper starts, and everybody has to
pay close attention.

The educator reads a story. In this story, some

of the ingredients from the table are mentioned.
Whenever the educator reads the name of one of
the ingredients, all players try to grab the correct
game piece. Whoever is the fastest, can place the
ingredient in his/her basket. Only the ingredient

a player touches first counts. That is, if a player
touches the wrong ingredient, s/he loses a turn and
has to put the ingredient back. If 2 or more players
touch the ingredient at the same time and it is
impossible to decide who was first, the ingredient is
placed back on the table.

The game is over when the educator has finished
reading the story. The player with the most
ingredients wins.

Variation:

1. Selection of stories:
“Language Food” comes in two versions, a short
one with only few sentences, and a long one
with an entire story. Depending on the age of the
players and the intended duration of the game,
both versions can be played with all variations

2. Change of language:
Instead of telling the entire story in one language,
the educator may switch the language after each
correctly identified ingredient. The games jumps
back and forth between 2 (or more) languages and
is thus made more difficult.

3. Ingredients:
In order to make the game easier or harder, all
ingredients or only those actually mentioned in
the story can be placed on the table. The second
easier option may be better when a new language
is used.



Additional variations:

“Listening and comprehension” —
as team work (for 2 teams)

“Language Food”

At the beginning, the entire story is read in one
language. Team 1 then has to pick out from all 20
ingredients those they believe are part of the meal.
Talking and discussing among the team members is
important. Afterwards, Team 2 has to say for each
of the selected ingredients whether it was correctly
picked or not. The correct ingredients/answers of
each team are recorded. Now, the story is read a
second time in the second language. Team 1 can
adjust their selection of ingredients, team 2 can
evaluate their selection again. Again, the correct

8.5. Picture book: “My name is Europe”

Game components: e Multi-purpose book,
Din A3 (for the
educators)

e Activity book, Din A4
(master copy)

e 10 cards with the
countries and harbours
of Europe (for the

children)
Duration: approximately 20 min.
Number of players: 1-10

Age recommendation: 4-8 years

Notes: none

ingredients/answers of each team are recorded. The
team with the most points wins (at least 2 rounds
should be played so that each team gets to select
and to evaluate).

This variation can also be used as a discussion or
cooperation practice.

“Language Food” as foreign language exercise:

“Language food” can also be played completely

in a foreign language in order to practice fluency
and individual words. In this case, the story is
repeated several times until all ingredients have
been selected correctly. This variation is suitable for
directed language instruction.

Instructions:

The educator deals the 10 cards to the players. Each

player gets the same number of cards. Then, the

educator begins to narrate the voyage of the ship

called “Europe”, using the book as support.

The book deals with a ship on a voyage around

Europe. The ship was built in Constance, Romania,

and it starts it voyage in the harbour of Thessaloniki,

Greece. Final destination is the Helsinki harbour in

Finland.

In between, the ship stops at a number of European

harbours. At each stop, the educator asking: “Who

has the card with .... harbour?” The player with the

card for this harbour introduces him/herself.

The pages of the book contain sometimes

descriptions of the geographical voyage of the ship

with the names of the countries, and sometimes

photos with typical landmarks or scenes as well as

greetings and expressions in the language of that

country, presented by animal characters (e.g. a little

bee, a calf, etc.).

The progress of the ship is marked by a sequence

of red dots. During the game, the educator asks the

players various questions on the country visited by

the ship. For example:

® Where are we now, children?

What do you know about this country?

Have you ever been to this country?

How do you get there? By car? By train? By plane?

By ship?

¢ Do you recognize some of the photos of this
country?

* Do you have friends or relatives living in this
country?

¢ Do you know any words of that language?



* Do you know any typical names (girl’s or boy’s
names)?

e What food or products are typical for this country?
etc.

The educator is not obliged to finish the voyage
within the normal class period. They can stop
atany place in the book and continue with the
accompanying work book.

The voyage of the ship can be completed within 5 to
6 periods.

Children’s activity book:

The activity book contains exercises with hidden
words, matching games, labyrinths, colouring
activities, etc. The educator makes copies of the
planned activities to hand out to the children.

With arrival of the ship in Helsinki harbour, the story
of the book is finished. Within one school year, the
voyage can be repeated as often as the children like,
or if the educator thinks it is a useful exercise to
improve linguistic and/or geographic skills.

8.6.Alien — The Body Parts game

e 1 board with a picture of
the alien

e 13 cards with pictures of
different body parts and
their names in Greek,
German, Romanian, and
French.

e 1 card with the picture
of PIXI (little worm),
personifying the
mischievous JOKER

e cards with questions
and instructions in four
languages

Game components:

Pronunciation of foreign words and expressions:
KaAnpépa! Tu kavete;

Buongiorno!

Ciao amici! Come state?

Bonjour! Salut les enfants! Cava ?
Buenos dias ! Hola ! Como estas ?
Boa manha! Comovai?

Welcome to London!

Hello kids! How are you?
Goedenmorgen! Hoe is het met U?
Guten tag! Hallo Kinder!

Hyvaa huomenta! Kuinka voit?

Duration: 30 minutes

Number of players: up to 8 children

Age recommendation: 3+

Objective:

The Game “Alien - Body parts” is a board game.
Objective of the game is to familiarize the children
with foreign languages, in this case with the names
of different body parts in four languages.

During the game, children aged 3 and older learn
vocabulary for different body parts. With the help of
the educator, they learn those words in four different
languages.

Description of the game:

The children sit around the 4 sides of the board. The
educator deals the cards with the body parts and the
mischievous JOKER. The educator is in charge of the

cards with questions/instructions.

This game contains four levels of difficulty.



Level 1: in one single language (preferably the Goal is to get rid of all cards. To do that, the
native language) players have to answer the questions or follow the
Level 2: in two languages (native language plus instructions correctly, place the cards on the correct
choice of one foreign language) body parts of the alien, and avoid the joker card.
Level 3: in three languages (native language plus The player with no cards left wins the game.
choice of two foreign languages)
Level 4: in all four languages Note: After a number of rounds, the educator can

asked the children to repeat the foreign words after
him/her.
Good luck!!!

The educator can, of course, pick any of the
language combinations. Depending on the language
combination, the shuffled cards with body parts are
divided among the children.

List of foreign words:

Mépn Zmparog
Xépt— Heri
Moot — Podi
Ke@dAi - Kefali
Mdtt — Mati
MUtn - Miti
Ztopa - Stoma
Auti — Afti
Kotid - Kilia
Aaipog - Lemos
MaAAud - Malia
XtnBog — Stithos

®pUdL - Fridi

Aovtt - Donti

Body parts

hand - Xavt

leg — Mndwv
head — Komip
eye — AOUYKE
nose — Nade
mouth — Mouvt
ear-0a
stomach — Mnidoux
neck — XdAtg
hair - Hdape
chest — Mmpouot

eyebrow — Aouykevumpdaoue

tooth — Toav

Partile corpului
Méana - Mdva - Mana

Picior- Mito16p -Pitsior

Cap — Kam - Kap
Ochi — 'Okt - Oki
Nas—Nag-Nas

Gura- NkoUpa- Gura
Ureche - Oureke
Burta-Mnoupta - Burta
Gat-Tkat- Gat

Par-Nap- Par
Piept-Mémnt- Piept

Sprancene - IMpavicéve-
Sprantsene

Dinte - Dinte

Parties de corps
Main —Mev
Pied- Me

Téte — Tet

@il - Eiy

Nez- Ne

Bouche — Mmnioug
Oreille — Opéety
Ventre — Bavtp
Cou - Kou
Cheveux — ZeBé
Poitrine — Mouatpiv

Sourcil — ZoupaiA

Dent — Ntav



8.7. Europe game

Game CD-ROM for
computer, including
instructions

Game components:

Duration: 15-30 min. (variable)

Number of players: 1-4

Age recommendation: 5-10 years

Notes: A computer is required.

OBJECTIVE:

Primary and most important objective of the game is
to increase the linguistic fluency of the players. They
will be working in a pleasant environment, with fun
and creativity, colours, movement and sketches. In
a very user-friendly game, they will learn simple and
fun activities.

Secondary objective of the game is to familiarize
the children with the latest technologies. In our

age of information technology, all children need to
learn from an early age on how to use a computer.
In all professions, computer skills are a must. This
game encourages those skills, and the children
learn how to use a computer in a fun and exciting
environment. The multimedia material of the Europe
game promotes interaction (texts, sounds, images,
animations, etc.).

The language of the written texts and the sound
samples can be selected by the user. Thus, the
children can learn the names of object in different
categories independently of their own nationality.

The game targets children between 3 and 7 years,
and is played by a single user.

MAIN GAME WINDOW:

In the middle of the screen, there is a map of Europe
with the names of the countries and their capitals.
The countries being part of this game are displayed
in various colours; the other countries are displayed
in grey. In the top left corner of the screen are
characters. The player can chose one of them as
protagonist of the game. Next to the characters, the
name (logo) of the game is displayed. And in the

top right corner, there are flags, representing the
languages available for this game. In the middle

of the right side are the categories with pictures.
The player can select one of the categories. At the
centre of the bottom area is the textbox for sound
messages. At the left lower corner of the window, all
selected options will be displayed.

DESCRIPTION:

Before the game begins, the preloader appears.
After the game is loaded, the main game window
displays. A greeting sounds; the corresponding text
is displayed on screen. Now the user can selecta
language (flag), a character and a category. After
clicking with the mouse on one of the flags, the
flagis displayed in the larger window below. After
clicking on one of the characters, the character is
displayed in the larger window below. Language
and character can be changed at any time during the
game.

Each category contains a number of pictures. Each
picture corresponds to one of the game countries.
Altogether, 10 countries are represented in the
game. The categories are “monuments” and

“food”. The player’s task is to match each picture

on the screen with the correct country by clicking

on the country. If the match is correct, a typical
sentence with the name of the object in the picture
is displayed in the text box. There is applause

and some animation, and the typical sentence is
played in the selected language. If the match is
incorrect, there is an audio message and the player
is prompted to try it again. If the player is tired of
this picture, s/he can change to the previous or next
picture with the arrow buttons.

In the category “Monument”, for instance, is a
picture of the Parthenon. After clicking on Greece,
the text box displays the sentence “The Parthenon is
in Greece”. There is applause and an animation.
The displayed text (countries, capitals, categories,
etc.) and the spoken messages are in the selected
language.

If the player clicks on one of the categories, a picture
from this category is displayed. Below the larger
picture are arrows with which the user can move to
the previous or next picture of the active category.
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8.8.Inhabitants of Europe - card game
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54 cards (27 x 2 inhabitants
plus 1 Jolly Joker)

The number of players is
open, minimum number is
two. The cards are shuffled
and dealt equally to the
players.

The game can be played in
German, Greek, Turkish or

Game components:

Romanian.
Duration: 15-30 min. (variable)
Number of players: 1-4

Age recommendation: 5-10 years

Objective:

Getting to know the names as well as flags and
national costumes of the various inhabitants of
Europe in German, Greek, Turkish and Romanian.

Variation A:

After all cards have been dealt, a player with one or
more matching pairs of cards in his/her hand, i.e.
two cards with the same flag, puts them down on the
table.

e.g.: A German couple (man and woman), a Greek
couple, a Romanian couple, a British couple, etc.

Now, the player to the left of the dealer draws one
card from the person sitting to his/her left and adds
it to his/her hand. If the drawn card completes a
couple from a country, the player puts these two
cards down on the table.

Now, the child to the left of the first player gets to
draw a card from the person to his/her left.

The game continues until all couples have been
matched and put on the table and one player is
left holding the jolly joker. This player receives a
“penalty”.

Variation B:

After all cards have been dealt, a player with one or
more matching pairs of cards in his/her hand, i.e.
two cards the same flag, puts them down on the
table.

e.g.: A German couple (man and woman), a Greek
couple, a Romanian couple, a British couple, etc.

Now each player tries to get the missing cards from
the person sitting to his/her left. The first player
asks his left neighbour:

“l have the German woman; do you have the German
man?

He wears a green hat with a feather in it.

The German flag has three horizontal stripes: red -
black - gold.”

If the player to the left has the correct card, s/he
replies: “Yes, here you go!”” The asker receives the
card and puts the complete couple down on the
table.

If the player to the left does not have the correct card,
s/he replies: “No, sorry.” Now it is his/her term.

It is possible that the player formulates the question
incorrectly:

“l have the Romanian woman; do you have the
Romanian man? He wears a white shirt with a
pattern.

The Romanian flag has three vertical stripes: red -
green - blue.”

If the other players spot the mistake (if necessary
with the aid of the educator), they call out:
“WRONG!” The player who spotted the mistake gives
the correct answer (in this case: red - yellow - blue)
and hands the corrected player a card from his/her
own hands s/he no longer needs or, of course, the
jolly joker.

Now, the player to the left of the corrected player
gets to ask the person to his/her left. The game
continues until all couples have been matched and
put on the table and one player is left holding the
jolly joker. This player receives a “penalty”.
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Countries in English

Belgium
Bulgaria
Denmark
Germany
Estonia
Finland
France
Greece
Great Britain
Ireland
Italy

Latvia
Lithuania
Luxemburg
Malta
Netherlands
Austria
Poland
Portugal
Romania
Sweden
Slovakia
Slovenia
Spain
Czechia
Hungary
Cyprus

Countries in Romanian

Belgia
Bulgaria
Danemarca
Germania
Estonia
Finlanda
Franta
Grecia
Marea Britanie
Irlanda
Italia
Letonia
Lituania
Luxemburg
Malta
Tarile de Jos
Austria
Polonia
Portugalia
Romaénia
Suedia
Slovacia
Slovenia
Spania
Cehia
Ungaria
Cipru

Inhabitants in English

Belgian man/woman
Bulgarian man/woman
Danish man/woman
German man/woman
Estonian man/woman
Finnish man/woman
French man/woman
Greek man/woman
British man/woman
Irish man/woman
Italian man/woman
Latvian man/woman
Lithuanian man/woman
Luxemburgish man/woman
Maltese man/woman
Dutch men/women
Austrian man/woman
Polish man/woman
Portuguese man/woman
Romanian man/woman
Swedish man/woman
Slovakian man/woman
Slovenian man/woman
Spanish man/woman
Czechian man/woman
Hungarian man/woman
Cypriot man/woman

Inhabitants in Romanian

Belgian/Belgianca
Bulgar/Bulgaroaica
Danez/Daneza
Neamt/Nemtoaica
Eston/Estonianca
Finlandez/Finlandeza
Francez/Frantuzoaica
Grec/Grecoaica
Englez/Englezoaica
Irlandez/Irlandeza
Italian/Italianca
Leton/ Letona
Lituanian/Lituaniana
Luxemburghez/Luxemburgheza
Maltez/Malteza
Neerlandez/Neerlandeza
Austriac/Austriaca
Polonez/Poloneza
Portughez/Portugheza
Roman/Romanca
Suedez/Suedeza
Slovac/Slovaca
Sloven/Slovena
Spaniol/Spaniola
Ceh/Ceha
Ungur/Unguroaica
Cipriot/Ciprioata
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Countries in Turkish

Belgika
Bulgaristan
Danimarka
Almanya
Estonya
Finlandiya
Fransa
Yunanistan
Inglitere
irlanda
Italya
Letonya
Litvanya
Liksemburg
Malta
Hollanda
Avusturya
Polonya
Portekiz
Romanya
Isveg
Slovakya
Slovenya
Ispanya
Cek cumhuriyeti
Macaristan
Kibris

Countries in Greek

BéAyio
Boulyapia
Aavia
leppavia
EcBovia
®dwvAavéia
faAAia
EANGBa

AyyAia / MeydAn Bpetavia

IpAavéia
ItaAia

Aetovia
ABouavia
Nou&epBoupyo

MdAta
OAAavdia
Auotpia
NoAwvia
NoptoyaAia
Poupavia
Zoundia
IhoBakia
IAoBevia
lonavia
Toexia
Ouyyapia
Kumpog

Inhabitants in Turkish

Belgikali
Bulgar
Danimarkali
Alman
Estonyali
Finlandiyali
Fransiz
Yunanli
Ingiliz
irlandali
Italyan
Letonyali
Litvanyali
Liksemburglu
Maltali
Hollandali
Avusturyali
Polonyali
Portekizli
Rumen
Isvecli
Slovak
Slovenyali
Ispanyol
Cek

Macar
Kibrisli

Inhabitants in Greek

BéAyog/Belyida — Velgos/Velgida

BouAyapoc/ BouAyapa — Voulgaros/Voulgara
Aavag/ Aavi — Danos/Dani

leppavog/ Meppavida — Germanos/Germanida
EaBovdg / EaBovn — Esthonos/Esthoni
®Aavdog/ dihaven - Filandos/Filandi

FaANog / FfaAAida — Galos/Galida

‘EAAnvag/ EAAnvida - Elinas/Elinida

‘Ayylog/ AyyAida - Bpetavog / Bpetavida
Aglos/Aglida — Vretanos/Vretanida

IpAavdog / IpAavdéda — Irlandos/Irlandeza
ItaAdg/ ItaAida - Italos/Italida

Netovdg/ Aetovi — Letonos/Letoni

AiBouavdg / Aitbouavn - Lithouanos/Lithouani
Nou&eppoupylavog / NouEeppoupylavi —
Louxemvourgianos/Louxemvourgiani
MaAtéZog/ MaAtéda — Maltezos/Malteza
OA\avdog / OAAaven — Olandos/Olandi
Auotplakog / Auotplakn — Afstriakos/Afstriaki
NoAwvoc/ NoAwvn —Polonos/Poloni
MoptoydAog / NoptoyaAida — Portogalos/Portogalida
Poupdvog / Poupdva — Roumanos/Roumana
Youndog / Zoundn — Souidos/Souidi
YAoBdkog / ZAoBdka — Slovakos/Slovaka
IAoBévog / ZhoBevi — Slovenos/Sloveni
lonavég / lomavida — Ispanos/Ispanida
Toéxog / Toéxa — Tsechos/Tsecha

0Uyypocg / Ouyyapéa — Ougros/Ougareza
Kumpiog / Kumpia — Kiprios/Kipria



8.9. Letter Salad
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cards. The front of the
cards shows some type
of vegetable; at the
back, the names of that
vegetable are presented
in the four languages.
For Greek, there is also
a transliteration (the
transcription in Latin

Game components:

characters).
Duration: 15-30 min. (variable)
Number of players: up to 8 children

Age recommendation: 4+

Step 1 - Reception/listening and remembering

At the beginning, the children are shown cards with
various vegetables,

e.g.: cabbage, tomato, onion, cucumber, etc.

The educator asks the children for the name of the
vegetable in German, and if the children do not know
it, s/he gives them a hint by telling them the first
letter:

e.g.: Casin cabbage, T as in tomato, O as in onion, C
as in cucumber

Together, the educator and the children describe
the vegetable. In addition, the educator can ask
questions such as the time of the year in which
this vegetable is harvested, review colours, etc.
Depending on the linguistic mix of the group, s/he
can also ask for the names of the vegetable in Greek,
Romanian or Turkish.

(For completely unfamiliar languages, only a
selection of vegetables may be introduced in the
different languages; not all types of vegetable have
to be introduced in all four project languages.)

If the children cannot think of the names, the
educator gives them a hint by telling them the first
letter (using the printed information on the back of
the cards):

e.g.:vasinvarza, rasinrosie, casin castravete,
etc.

Step 2 - Reproduction

The children are divided into two or more teams
(based on their native language: German vs.
Romanian, Greek or Turkish).

Cards of vegetables are shown to the first team, a
member of that team says the name in the national/
native language, and, if necessary, the educator says
the first letter of the name in German.

The children then have to say the entire German
name or pronounce it correctly, respectively. The
team that can correctly name most vegetables wins.
The direction can be German » Romanian as well as
Romanian » German, depending on the objective
and the composition of the group.

German/English  Romanian
1. Tomate /tomato  rosie
2. Kartoffel / potato  cartof



®

Appendix: Pictures of vegetables

N A .
Elﬁ English

PONOWEWN R

tomato
potato
cabbage
onion
lettuce
bean

egg plant
bell pepper
carrot
radish

pea
cauliflower
zucchini

I I Romanian

rosie
cartof
varza
ceapad
salata
fasole
vanata
ardei
morcov
ridiche
mazare
conopida
dovlecel

Turkish

domates
patates
lahana
sogan
salata
fasulye
patlican
biber
havug
kirmizi turp
bezelye
karnabahar
yesil kabak

I

Greek

Topdta — Tomata

Natdta - Patata

Adxavo — Lachano
Kpeppddi — Kremidi
MapoUAL — Marouli
®agoA - Fassoli
MeAitddva — Melitzana
Mmepid — Piperia

Kapdto - Karoto
Panavdki — Rapanaki
MmiZéA — Bizeli
Kouvoumidt — Kounoupidi
KoAokuBdakt — Kolokithaki

Note: For Austrian nurseries, it is linguistically correct to replace the following Austrian names:

mmmm Austrian
B German

P ONONWNRL

der Paradeiser

die Erdapfel
das Kraut
die Fisole

die Melanzani

die Karotte
der Karfiol

I I Romanian

rosie
cartof
varza
fasole
vanata
morcov
conopida

Turkish

domates
patates
lahana
fasulye
patlican
havug
karnabahar

Greek

I

Topdta — Tomata

Matdta — Patata

Adxavo - Lachano
daooAt — Fassoli
MeAtddva — Melitzana
Kapoto — Karoto
Kouvoumidt — Kounoupidi



8.10. Interjections - typical (language-specific) sounds, animal sounds
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Cards with animals, CD

Game components:
Duration: 15-30 min. (variable)
Number of players: up to 8 children
Age recommendation: 3+

Notes: CD player is required.
Step 1 - Activating existing knowledge

The educator shows cards with (domestic) animals
that children are likely to know and asks the
children:

What is on this card?

e.g.: cat, dog, cow, rooster, donkey, goose, chicken.

Appendix: Onomatopoeic words

Animals:

English  Romanian
cat pisica
dog cdine

Step 2 - Reception

The educator shows the cards and asks the children:
What does the rooster say in German?

(similar: in Romanian/Greek/Turkish)?

The educator plays animal sounds on the CD for all
applicable languages.

Animal  English Romanian
sounds sounds

cat meow miau

dog bowwow  ham ham

Step 3 - Question/Answer game

The children are shown cards with animals and are
asked what sound each of the animals makes. They
take turns to demonstrate the sound to the others.
Children making the correct sound for that particular
language are sent to the “winners’ group”, children
making wrong sounds are sent to the “losers’
group” and have to perform an additional task (e.g.
cackle 5 times like a chicken, or imitate n-times the
incorrectly pronounced animal sound).

Greek

Animals %'% English I I Romanian
cat meow miau

dog bow wow ham ham

cow moo mu

rooster cock-a-doodle-doo ' cucurigu

donkey ee-aw i-a

goose gak-gak ga-ga

chicken cluck-cluck cotcodac

I

Nitdou / Niaou
fap-yap / Jav-Jav
Mouou / Mouou
Kikipikou / Kikirikou
lkap-ykap / Gar-gar
Na-ma-ma / Pa-pa-pa
Ko-ko-ko / Ko-ko-ko

Turkish

miyav

hav hav

mo

U-trd-uda

a-i a-i a-i

ga gak ga gak
git git gidak



8.11. Animal babies

Game components: e Cards with animal
babies,
e CD with animal sounds

Duration: 15-30 min. (variable)
Number of players: up to 8 children
Age recommendation: 3+

Notes: CD player is required.

Step 1 - Activating existing knowledge

The children repeat the names of animals using the
cards; the educator asks for the name of the young
animals. The children realize that young animals
often have special names.

Appendix:

ﬁ|§ English names Diminutive

dog — doggie

mouse - little mouse
bird - birdie

mouse - little mouse
hare - little hare

I I Romanian names Diminutive

catel - catelus
pisica — pisicuta
soarece — soricel
rata — ratusca
iepure — iepuras

In German, often the suffix “-chen” is used, but
there are also additional names for young animals
(=heteronyms). In English, adjectives such as “little”
are used in front of the word. In some cases, the
suffix “-ie” is used.

Diminutive with “little” /”-ie” vs. heteronyms
(different words)

e.g.:
Diminutive (Heteronym) different words
mouse - little mouse dog - puppy

Step 2 - Application

The children are divided into two teams. Both teams
have to perform the same tasks:

Each child in each group gets a number (assigned or
by drawing a card) to determine the order. The first
child of each group selects a card with a baby animal
from a box and places it in one of the pots.

(Only one language pair at a time!)

* EN: little/-ie words or others or EN with
® RO: -utd words or other options e GR...
(typical Romanian diminutives) or EN with
e TR...

The game can be played in English paired in turn
with one of the other three languages, Romanian,
Greek or Turkish (players #1 from both teams play in
English, players #2 in Romanian, etc.)

The educator selects the pairs. The team that
finishes first wins.

(Heteronym) different words

dog - puppy
cow — calf
horse - foal
cat — kitten
sheep - lamb

(Heteronym) different words

capra - ied
vaca - vitel
gaina — pui
cal — manz
oaie — miel
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8.12. Typical/language-specific sounds

el

&,
&

Game components:

Duration:

Number of players:

Greek names
Diminutive

IKUAoGg — ZKUAdki / Skilos - Skilaki

ldta - latakt / Gata - Gataki

Movtiki- Movtikdkt / Podiki — Podikaki
Ndama - Mandxi / Papia - Papaki

Aayoc — Aayouddki / Lagos - Lagoudaki

Turkish names
Diminutive

kopek - kopek enigi
kedi- kedi enigi
fare-fare yavrusu

kaz- kaz yavrusu

ordek — 6rdek yavrusu
tavsan — tavsan yavrusu
keci — keci yavrusu

f—'
l."l.' L
3 > -

‘ -‘-q-'lln....-_

D qf&
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Large cards (DIN A5) for
each language plus 1 CD

(with recordings in German,
Greek, Romanian, Turkish).

The cards represent
concepts from different
areas, the recordings
promote listening
comprehension.

15-30 min. (variable)

up to 8 children

(Heteronym) different words

EAG@t - EAagax / Elafi - Elafaki

AyeAdda - Mooxapdaki / Agelada - Moscharaki
Kéta — KotomouAdkt / Kota - Kotopoulaki
‘AMoyo — Moulapdkt / Alogo - Poularaki
NpbBato — Apvaki / Provato - Arnaki

(Heteronym) different words

karaca - ceylan

inek - buzagi

tavuk - civciv

domus — domus yavrusu
at - tay

koyun - kuzu

Age recommendation: 4+

Notes: CD player is required.

Step 1: Typical German sounds — Reception

The first step is to make the children become aware
of the fact that each language uses typical sounds
not everybody can pronounce correctly at first. But
practice makes perfect!

For German, for instance, words with au/eu and
du/ei, i/l, e/6 are pronounced so that the children
become aware of the particular German sounds.

GERMAN:

6 and ii and eu/du and ei, respectively, au - ch,
vocalized R (at the end of words), e=Schwa (at the
end of words)

Step 2: Listening and repeating — Reproduction

For each sound, example words are played from the
CD. The children listen and then repeat afterwards
(initially, all together, then one at a time).

With the recordings, the children not only have

the possibility to listen to other speakers, not

just the educator, but also to practise listening
comprehension skills.



Step 3: Production

The children are shown cards with different pictures.
They are asked to pronounce each word and identify
the characteristic sound.

Step 4: Transfer

The same procedure for the “special” sounds in
Romanian, Greek and Turkish.

Appendix:

I I Romanian

typical sound word

a cireasa
a capsuna
a tantar

a fantana
$ sarpe

[ cocos

t maimuta
t telina
I German

typical sound

5

5

ii

ii

eu

eu

ai

ei

au

au

ch (Ich-Sound / frontal ch-sound)
ch (Ich-Sound / frontal ch-sound)

corresponding
German word

Kirsche
Erdbeere
Miicke
Brunnen
Schlange
Hahn
Affe
Sellerie

word

Méhre
Mowe
Miitze
Tiir
Feuer
Feuerzeug
Mais
Eidechse
Bauer
Baum
Madchen
Pfirsich

ch (Ach-Sound / gutteral ch-sound) | Bach

ch (Ach-Sound / gutteral ch-sound)
r (vibrating R at word end)
r (vibrating R at word end)

e=Schwa-Sound
e=Schwa-Sound

Kuchen
Uhr
Ohr
Tasche
Wolke

Step 5: Practical application

The educator names German words or shows
pictures; the children say the words in both
languages and classify them according to their
characteristic sounds.

The educator may pronounce words incorrectly on
purpose, so that the children can correct her/him.

Turkish

typical sound word

corresponding
German word

C cay Tee

C corap Socke

G agiz Mund

G Igne Nadel

S Sise Flasche

S Afis Plakat

I Irmak Fluss

| Ispanak Spinat

T— Greek .
—_— corresponding

typical sound word German word

\ ayopt Junge

\ yaidapog Esel

) nodt Fuss

) Kapdid Herz

0 KaBpéping  Spiegel

0 KaAdo1 Korb

114 tlitdikag Grille

114 mrddpa Schlafanzug



8.13. Fairy tale game

Game components: * 11 puppets,

e 5 game pieces,

e CD,

e 7 stories
Duration: 15-30 min. (variable)
Number of players: 4 or more

Age recommendation: 3+

Notes: The game can be played in
German, Greek, Turkish or
Romanian.
Objective:

Getting to know the fairy tales characters from the
German, Greek, Turkish and Romanian cultures.

Step 1 - Activating existing knowledge

The educator shows the puppets to the children, one
at a time, and asks:

Who is this puppet? (e.g. a princess, a fisherman, a
mermaid...)

Puppets:

English Romanian
princess printesd
fisherman pescar

Step 2 - Reception

The educator shows the puppets and asks the
children what those characters typically do or wear:

What does ... wear?
What does ... do?

e.g.: The princess wears a beautiful dress/a crown...
The fisherman catches fish.

Step 3 - Practicing listening comprehension

The educator reads a fairy tale to the children.

Or:

The educator plays a fairy tale on the CD for the
children.

Afterwards, the educator asks questions regarding
the events of the story:

What does ... do?
Who comes...?

How does the story end?
Step 4 - Solidification

The children re-enact the stories.
Each child gets a suitable part.

At first, the educator is the narrator and the children
mime the action.

Depending on age and language skills, the children
can then take over the dialogues as well.
One of the children can take over the role of narrator.

Step 5 - Variation

As variation, the children can be asked to

e invent a different beginning

e continue the fairy tale

e improvise a different story with the puppets



Appendix:

I I 1. Romanian fairy tale

PUNGUTA CU DOI BANI

Era odat-o baba si un mosneag. Baba avea o gdina

si mosneagul un cucos. Gaina babei se oua de cate
doua ori pe zi, si baba manca o multime de oua, iar
mosneagului nu-i da nici unul. Mosneagul intr-o zi
perdu rabdarea si zise:

- Mdi baba mananci ca in targul lui Cremene. la da-
mi si mie niste ouad, ca sa-mi prind pofta macar.

- Da’cum nu, zise baba, care era foarte zgarcita. Daca
ai pofta de oua, bate si tu cucosul tau sa faca oud,
si-i manca; ca eu asa am batut gdina, si iacata-o cum
se oud.

Mosneagul pofticios si hapsan, se ia dupa gura
babei, si de ciuda prinde iute si degraba cucosul si-i
da o bataie buna, zicand:

- Na! ori te oua, ori du-te de la casa mea, ca sa nu
mai strici mancarea degeaba.

Cucosul, cum scapa din mainile mosneagului, fugi
de acasa si umbla pe drumuri, bezmetec, si, cum
mergea el pe un drum, numai iaca gaseste o punguta
cu doi bani. Si cum o gaseste, o siiain clont si se
Tntoarna cu dansa Tnapoi spre casa mosneagului.

Pe drum, Tntalneste o trasura c-un boier si cu niste
cucoane.

Boierul se uitd cu bagare de sama la cucos, vede n
clonfu-i o punguta si zice vezeteului:

- Mai! ia da-te jos si vezi ce are cucosul acela in plisc?
Vezeteul se da iute jos din capra trasurii si c-un feliu
de mestesug prinde cucosul si, ludndu-i punguta din
clont, o da boierului. Boierul o ia fara pasare, o pune
n buzunar si porneste cu trasura Tnainte. Cucosul,
supdrat de asta, nu se lasa, ci se ia dupa trasura,
spuind neincetat:

Cucurigu” boieri mari,
Dati punguta cu doi bani!

Boierul, inciudat, cand ajunge in dreptul unei
fantani, zice vezeteului:

- Mai! ia cucosul ist obraznic si-l da in fantana ceea.
Vezeteul iarasi se da jos din capra trasurii, prinde
iarasi cucosul si-l azvarle n fantana. Cucosul,
vdzand aceastd mare primejdie, ce sa facd? incepu a
Tnghiti la apa; si-nghite, si-nghite, pana ce inghite el
toatd apa din fantana... Apoi zboara de-acolo afara si
iardsi se ia in urma trasurii, zicand:

Cucurigu” boieri mari,
Dati punguta cu doi bani!

Boierul, vazand aceasta s-a mirat cumplit si a zis:

de lon Creangad

- Ma! Da’al dracului cucos i-aista! Ei, las’ ca t-oi da eu
tie de cheltuiala, mai crestatule si pintenatule!

Si cum ajunge acasa, zice unei babe de la bucatarie
sa ia cucosul, sa-l azvarle Tntr-un cuptor plin cu
jaratic si sa puna o lespede la gura cuptorului.
Baba, cdnoasa la inima, de cuvant, face cum i-a
spus stapanu-sau. Cucosul, cum vede si asta mare
nedreptate, incepe a varsa la apa; si toarna el toata
apa cea din fantana pe jaratic, pana ce stinge focul
de tot si se racoreste cuptiorul; ba inca face s-o
apdraie prin casa, de s-a indracit de ciuda harca

de la bucatarie. Apoi da o bleanda lespezii de la
gura cuptioriului, iese teafar si de-acolo, si fuga

la fereastra boierului si incepe a tranti cu ciocul Tn
geamuri si a zice:

Cucurigu” boieri mari,
Dati punguta cu doi bani!

- Mai, ca mi-am gasit beleaua cu dihania asta de
cucos! zise boierul cuprins de mierare.

Mai sta boierul cat mai sta pe ganduri, pana-i vine
jardsi Tn cap una:

- Am sd-l dau Tn haznaua cu banii; poate va nghiti la
galbeni, i-a sta vreunul Tn gat, s-a Tneca s-om scapa
de dansul. Si cum zice, umfla cucosul de-o aripa si-l
azvarle in haznaua cu banii, caci boierul acela, de
mult banarit ce avea nu-i mai stia numarul!...Atunci
cucosul inghite cu l[dcomie toti banii si lasa toate
[azile pustii. Apoi iese si de acolo el stie cum si pe
unde, se duce la fereastra boierului si iar Tncepe:

Cucurigu” boieri mari,
Dati punguta cu doi bani!

Acum dupa toate cele intamplate, boierul, vazand ca
n-are ce-i mai face, i-azvarle punguta.

Cucosul o ia de jos cu bucurie, se duce in treaba lui
si lasa pe boier in pace.

Atunci toate paserile din ograda boiereasca, vazand
voinicia cucosului, s-au luat dupa dansul, de ti

se parea ca-i o nunta si nu altaceva; iar boierul,
ntristat, se uita galis cum se duceau si paserile sale,
si zise oftand:

- Duca-se si cobe si tot, numai bine ca am scapat de
belea, ca nici lucru curat n-a fost aici!

Cucosul insa mergea tantos, iar paserile dupa
dansul. Si merge el cat merge, pana ce ajunge acasa
la mosneag, si de la poartd Tncepe a canta:
»Cucurigu!!! cucurigu!!!”



Mosneagul, cum aude glasul cucosului, iese din casa
cu bucurie, si cand Tsi arunca ochii spre poarta, ce

sa vada? Cucosul sau era ceva de spariet! Elefantul

ti se parea purice pe langd acest cucos! S-apoi in
urma lui veneau carduri nenumarate de paseri, care
de care mai frumoase, mai cucuiete si mai boghete.
Mosneagul, vazand pe cucosul sau asa de mare si de
greoi, inconjurat de atata mare de galite, i-a deschis
poarta, atunci cucosul i-a zis:

- Stapane, asterne un tol aici in mijlocul ograzii.
Mosneagul, iute ca un prasnel, asterne tolul. Cucosul
atunci se asaza pe tol, scutura puternic din aripi si
Tndatd se umple ograda si livada mosneagului, pe
langad paseri, si de cirezi de vite, iar pe tol toarnd o
movild de galbeni care straluceau la soare, de-ti luau
ochii! Mosneagul, vazand aceste mari bogatii, nu
stia ce sa facd de bucurie, sarutand mereu cucosul si
dezmierdandu-L.

Atunci iaca si baba venea, nu stiu de unde; si cand a
vazut unele ca aiestea, numa-i sclipeau rautacioasei
ochiiTn cap si plesnea de ciuda.

- Mosnege, zicea ea, rusinata, da-mi si mie niste
galbeni!

- Ba pune-ti pofta-n cui, mdi baba. Cand ti-am cerut
oua, stii ce mi-ai raspuns? Bate acum si tu gdina sa-ti
aduca galbeni, c-asa am batut eu cucosul, stii tu din
a cui pricina...si iata ce mi-a adus!

B 2. German fairy tale

Die Prinzessin auf der Erbse.

Es war einmal ein Prinz, der wollte eine Prinzessin
heiraten, aber es sollte eine wirkliche Prinzessin
sein. Da reiste er in der ganzen Welt herum, um eine
solche zu finden, aber {iberall war da etwas im Wege.
Prinzessinnen gab es genug, aber ob es wirkliche
Prinzessinnen waren, konnte er nicht herausbringen,
immer war etwas, was nicht in der Ordnung war. Da
kam er wieder nach Hause und war ganz traurig,
denn er wollte doch gern eine wirkliche Prinzessin
haben.

Eines Abends zog ein furchtbares Wetter auf; es
blitzte und donnerte, der Regen stiirzte herunter, es
war ganz entsetzlich. Da klopfte es an das Stadtthor,
und der alte Konig ging hin, aufzumachen.

Es war eine Prinzessin, die draufen vor dem Thore
stand. Aber, wie sah sie vom Regen und dem bdsen
Wetter aus! Das Wasser lief ihr von den Haaren

und Kleidern herunter, und lief in die Schnabel der
Schuhe hinein und aus den Hacken wieder heraus,
und sie sagte, daf sie eine wirkliche Prinzessin sei.
»Ja, das werden wir schon erfahren!« dachte die

alte Konigin, aber sie sagte nichts, ging in die
Schlafkammer hinein, nahm alle Betten ab und legte

Atunci baba se duce Tn poiata, gabuieste gaina o
apucad de coada si o ia la bataie, de-{i venea sa-i
plangi de mila!

Biata gdina, cum scapa din mainile babei, fugea pe
drumuri. Si cum mergea pe drum, gaseste siea o
margica s-o Tnghite. Apoi repede se intoarce acasa la
baba si incepe de pe la poarta: ,,Cot, cot cotcodac!”
Baba iese cu bucurie Tnaintea gainii.

Gaina sare peste poarta, trece iute pe langa baba si
se pune pe cuibariu; si dupa vreun ceas de sedere,
sare de pe cuibariu, cotcodacind. Baba atunci se
duce fuga sa afle ce i-a facut gdina...Si cand se uita
n cuibariu, ce sa vada? Gaina se ouase o margica!...
Baba, cdnd vede ca s-a batut gdina joc de dansa, o
prinde s-o bate, s-o bate, pan-o omoara in bataie!

Si asa, baba cea zgarcita si nebuna a ramas de tot
sdraca lipita pdmantului. De acu a mai mancat si
rabdari prdjite Tn loc de oua, ca bine s-a facut ras

de gadina s-a ucis-o fara sa-i fie vinovata cu nimica,
sarmana!

Mosneagul era insa foarte bogat. El si-a facut case
mari si gradini frumoase si traia foarte bine. Pe
baba, de mila, a pus-o gainarita, iar pe cucos il purta
n toate partile dupa dansul, cu salba de aur la gat si
incaltat cu ciubotele galbene si cu pinteni la calcaie,
de ti se pdrea ca-i unirod de cei frumosi, iar nu
cucos de facut cu bors.

eine Erbse auf den Boden der Bettstelle. Darauf
nahm sie zwanzig Matratzen, legte sie auf die Erbse,
und dann noch zwanzig Eiderdunenbetten oben auf
die Matratzen.

Da sollte nun die Prinzessin die ganze Nacht liegen.
Am Morgen wurde sie gefragt, wie sie geschlafen
habe.

»0, schrecklich schlecht!« sagte die Prinzessin.
»lch habe meine Augen die ganze Nacht nicht
geschlossen! Gott weif3, was da im Bette gewesen
ist. Ich habe auf etwas Hartem gelegen, sodaf} ich
ganz braun und blau {iber meinem ganzen Kérper
bin! Es ist ganz entsetzlich!«

Nun sahen sie wohl, daf} es eine wirkliche Prinzessin
war, da sie durch die zwanzig Matratzen und die
zwanzig Eiderdunenbetten die Erbse verspiirt hatte.
So empfindlich konnte niemand sein, auBer einer
wirklichen Prinzessin.

Da nahm der Prinz sie zur Frau, denn nun wufte er,
dass er eine wirkliche Prinzessin besitze, und die
Erbse kam auf die Kunstkammer, wo sie noch zu
sehen ist, wenn sie niemand genommen hat.

Sieh, das ist eine wahre Geschichte.



A— 3. Greek fairy tale

H lopyodva kat o Yapdg.

Mia @opd Couaoe e éva omitdkl kovid otn 6dAacoa
évag Papdg mou tov éAeyav Mavoin. O MavoAng
ntav opop@o malikdpt, Pnio, duvatd kat moAu
Ikavo otn douAeld Tou. Kabe Bpdadu €Byaive pe tn
BapkoUAa tou va pi&el ta dixtua otn BAAacoa kal to
npwi yupvoUoe pe mavépla yepdta Aoylwv- Aoylwv
Jdpia rou ta pooxomouloUoe atnv ayopd Tng
noAng. O1yoveig Tou ntav moAU mepngavol yia autov
KL 6A0 TOV Taiveuav oToug YEITOVOUG.

« 0 MavoAng pag eivat moAU d§lo maAikdp» €Aeyav.
Eixav 0pwg ki éva mapdmovo:

«Movo mou 3 Aé€l va VOIKOKUPEUTEIL, va Bpel

pla yuvaika va ote@avwbei», EAeyav. « Tov €xel
Eepualioel n 6dAacoal»

Npaypati, 60a mpo&evid KL av Tou £€kavav tou
MavoAn, doeg koméAEG KL av Tou Epepvav va
yvwplioel, 0poppeg 6Aeg oav ta kpua vepd, autog
Oev Tig nBeAe.

«Eyw glpaitng 8alacoag, pava» €heye. « Tuva Ty
Kdvw Tn yuvaika;»

Ki €101 mepvouoe o Kalpog, péxpl mou meBavav

ol yoveig Tou MavoAn Kal EPEIVE POVOG OTOV

KOopOo — autdg kat n Balacoa. Kai mepvoloe ma
6Ao Kal TEPIOCOTEPO XpOVO 0Tn BApKA TOU, TIOTE
Japelovtag Kal mOTe EEEPEUVOVTAG TA MAPAALD TWV
YUpW VNolwV.

Mia pépa, exei mou €Paxve yia kaBoupla ota Bpdxia
€VOG £pnpou vnoloU, AKOUGE Jid YAUKLA Qwvn va
Tpayouddel évav urmépoxo okomd. To Tpayoudt
ptlouaoe yia ta maAdtia Tou Bubou, yia Ta kKOppata
TOU WKEAvoU, yia Td 60Tpaka kat ta deA@ivia, yia
papyapitdpla kat koxuAa.

Ta éxaoe 0 MavoAng. MAnoiaoe pe tn Bdpka TNV aKIN
amoé 6mou akouyotav to Tpayolsdt Kal TOTe Tnv £(de.
'Htav pia lopydva. Eixe paAlid pakpid mou

Eneptav AItd oTouG WHOUG, TPOGWIO AEUKO

pe pdtia opapaydévia, putn Aemtn Kat xeiAn
Tplavta@uAirévia. Ot wpol TG NTav oTpoyyuAol, pe
xapn opiAepévol. Tkl av T0 owpa tng KAatéAnye o€
pla oupd Yapiou;

Tétola opop@id dev eixe Eavadei o MavoAng, tétola
YAUKLIA pwvn Sev eixe Eavakouoel!

KaBdtav Aoimdv o MavoAng kat tnv xaleue
fapnwpévog, 6tav, £Eagva, XTUTNoE n BApka o€
évav Bpaxo. H lopyova otapdtnoe 1o tpayoldl,
YUPLOE TIPOG TO PEPOG TOU KAl TOV Kolta&e ota
patia. Aiywénke o MavoAng, AUBnkav ta nodia

ToU Kal mnpe va tpaulilet. Na tng piAnoel nBele
aAAd dev eixe Adyla va tng met. Na tng el mwg yia
yuvaika tou tTnv NOeAE, Mwg TNV ayamnd Kal mwe
auTnv ovelpeudTav mava aAld o Aaipdg tou ixa

OTEYVWOEL KAL ATOMELVE va TNV Koltd oav xapévog. H
fopyova dev piknoe, alld apéowg BoltnEe oto vepod
Kat xaenke oto KUpa.

« Mn @elyeig lopyovar» pwvage o MavoAng. « Mn
QeUyeg!»

AM\G n Topyova eixe e§agaviotel.

0 MavoAng yUploe otn otepld aav aAlomappévog
Kal 1o EMOpEVO Tpwi Eavamnye 0to vnodki va
napa@uldgel. Ze Aiyo Bynke kat mdAt n fopyova and
Td KUPAta Kal €mace 1o payouldt. Kat o MavoAng
KpUpHEVOG KaAd iow amd ta Bpdxia Tnv KOITouoe
Kkat éviwbe va ofnvel. ‘EEagva, kdmou mapandinoe,
éva metpadaxi kKUAnoe and PnAd, yupioe n fopydva
Kat tov koita&e {oa ota patia. Ta €xace maAl o
MavoAng kat mdAL dev mpoAafe va tng plAnaet. Autn
OpwG Tou XapoyéAhaoe kal émetta Boutne ota vepd
Kat xadnke.

Tnv emopevn pépa, maAL ekei o MavoAng, oto

{610 onpeio, mapapoveue tnv fopydva. Auti tn
Qopd 6pwe n fopydva Bynke amo to vepo, Kat dev
Tpayoldnoe mapd Tou piAnoe:

« TuB€AeLg, MavoAn amo péva; Nati pe mapa@uAdg;»
0 MavoAng palede 6Aeg Tou TG SUVApELG Kal €iTe
amoQaoloTIKA:

«Ze 0€Aw yuvaika pou, fopyova. Na mavipeutoUpe,
va gnooupe pali, va kavoupe matdid mou va xouv
O1KN ooU opoPPLaY

réAace n fopyova.

« Katmou 6a Znooupe pali, Mavoin; Ztn 6dAacaa
nou €aU dev Zelg N oTn oTePLd Omou dev {w EYw;» TOV
pPWINCE.

0 MavoAng 6ev katalape.

« Na navtpeutoUpe lopyova pou. Na kdvoupe
nadd!l» éheye kat Eavaleye kat 6Ao tnv mAnoiace
va tnv aykaAldoel.

'Otav 6pw¢ é@taoce dimAa tng, n fopyova €kave pia
BouTtid kat xdBnke ota kKUpata.

«Z€xvd 10 MavoAny», Tnv AKouoe va pwvalel and
pakpld. «Agv mavipeletal n 6GAacoa pe tn otePLd
napd povo otnv akpobaAaootd!»

0 MavoAng 6pwg to ixa BdAel meiopa va tnv
KAEPeL. To emdpevo Mpwi Aotmov oTAvVEL KapTEpl

Kat poAig Byaivel n fopydva otnv akpoBalacoid va
Tpayoudnoel oppdEL KATAMAVW TNG VA TNV TIACEL.
Tou EeyAlotpdel n fopyova amo Ta Xxepla Kat xavetat
Kat TdAt ato BuB0. « Aev mavipelUetal n 6aAacoa pe
Tn oteptd MavoAn mapd povo otnv akpobaiaoaoid!»
NV dKouaoe Kal mAAL va A€el.

0 MavoAng 6pwg dev émaipve amo Adyia. Tnv dAAn
pépa maAL ng €oTnoe KaptépL kat maAt n fopydva
Katd@epe va tou EeyAloTpNoEel. Auti T Qpopd OpwWG



0 MavOoAng Tng MNPE £va Papyapltapévio XTEVL TTOU
€ixa yla otoAidt ota paAAid ng.

« Awoe pou 1o xtévt MavoAn» dkouoe tn fopyova va
Tou Aéel amo ta Badid.

« Movo av pe mavipeuteig» Tng pwvage o MavoAng.
«Agv navipeletal n 6dAacoa pe Tn otepLd mapd
povo otnv akpoBalaooid!» Tnv AKouoe va AEEL Kal
MAAL KAl TNV €xaoe amd ta pdtia tou.

Tnv dAAn pépa, o MavoAng anopdoioe va BAAel oe
€Qappoyn 1o mo ToApnpo Tou ox£J10. Oa €mave Tn
fopyova pe ta dixtua tou ki €101 € Ba pmopoloe va
Tou EgyAlotpnoel. Metd Ba tnv mavipeuotav kat 6a
€kave moAAdG maidid padi ng, Opoppa onwg autn!
Ki éto1 ékave o MavoAng. ‘Eotnoe kaptepl and

10 Mpwi, Bynke n lopydva otnv akpoBaiaaoaid,
néta&e 1o 8ixTu 0 MavoAng Ki €MECE TTAV® TNG

va pnv tou §eyMiotpioel. Mdtaia mdAgue n

fopyova va Eepuyel, pdtala onkwve KUPata Kat
QouokoBalaoaolEg, patala €Kave Tov oupavo va
oKoTeIvIadel, pdtala Toug agpndeg va o@upifouv
datpgoviopéva. O MavoAng to eixe mapel andépaon
va tnv kdvel yuvaika tou kat timota dev Tov £KAVE

4. Turkish fairy tale

Mavi Boncuk

Nasrettin Hocanin iki kiyi varmis. ikiinide cok
severmis, birbirlerinden ayirt etmemis. iki kiz fakat
cok kisganiyorlarmis birbirlerini, en ¢ok ilgi benim
olsun diyorlarmis. Nasrettin Hoca bunu fark etmis,
birbirlerini kiskanmasinlar diye, ikisinede birer
mavi boncuk hediye etmis. Tabi, kizlar ikisinede

va Atyouxnoel. ‘Etol ndAeuav péxpt 1o dAho mpwi,
wotou n fopyova KoupdoTnke Kal EMece EEnvon
otnv akpoBalaooid.

«Niknoeg, MavoAn,. tou ine. « Oa peivw pali cou,
aAAd pe €va 0po. « Aev BEAw va pabel TOTE Kavévag
Tou €1 0€ AUTN Tn yn 0TI £€pxopal amod tng 6dAacoag
1a Ba6n, 0t adéA@ia pou givat ta Ydpua, eilot pou
Ta koxUALa kal ta kopdAAia.

¥’ aydnnoa 1600 oAU, mou 6éxopatl va anapvnbw
TOV UYPO LoU KOO0, va Pnv Eavaaviikpuow ToUG
dkoUg pou, va pn Eavanai&w pe tov appo ng
BdAaooag kat ta BalacoomnouAia. Av mapapeig
auTov Tov 6po, OHWG, va EEpelg 0Tt euBUG Ba xabw
anod ta pdria oou, padi pe ta naidid pag kat dev 6a
pag Eavadeic moté!»

réAace o MavoAng pe ta Adyta tng fopyovag kat
oupQwvnoe. Tnv €0@IEe oTnV ayKaAld Tou TpEAOG
amo eutuxia kat ap€owg, oav and Balpa, n Yapiola
oupd tng fopyovag xadnke kat otn B£€on Tng MNpav
duo mavépop@a, Aentd modapakial

Kal amno tote €é{noav autol EUTUXIGPEVOL PHEXPL TA
Babid toug yepdparalll

mavi boncuk verdiginden habeleri yokmus. Bir giin,
kizlardan biri sormus: ‘Babacim, dogru sdyle,en ¢ok
beni seviyorsun degilmi?’

‘Hayir, en ¢ok beni seviyor! Oyle degilmi babacim?’
Nasrettin Hoca ikisinede sevgi dolu bakip : ‘Mavi
boncuk kimdeyse en ¢ok onu seviyorum’ demis.
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