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You can complete this 
questionnaire online at:

Alternatively, you can 
complete this sheet 

and return it to:

Generation Europe 
UK Limited
Craddocks, 
Brock Hill, 
Wickford. 

Essex SS11 7PB

School Code:    UK -

School Name:  www.generation-europe.org

About you:
 
k Which subject(s) do you teach? (Please indicate all that apply)
q Literature  q Foreign languages q Natural Sciences
q History  q Geography  q Personal & Social education
q Health/Nutrition q Religion/Philosophy q Mathematics
q Economics/Business studies   q Other

k With students of which age have you mostly used the Diary?
q 13   q 14   q 15
q 16   q 17   q 18
q Other

k Have you discussed the use of the Diary with your colleagues?
q Yes, we have coordinated our use of the Diary
q Yes, we have mentioned the Diary
q No, we have not discussed the Diary 

k Do you use other teaching resources published by the European Commission?
q Yes   q No

About this Teacher’s Guide:

k How many of the activities suggested in this Guide do you intend to carry out over 
 the course of the school year?
q None   q 1-2   q 3-5    q more than 6
 
k Please rank what you think are the three best activities proposed in this Guide 
 (please put the numbers 1, 2 and 3 next to your preferred activities):

Dear Teachers,
The purpose of this questionnaire is to find out how the  
Europa Diary has been used within your school and 
classroom, and what in your view we can do to improve it for 
next year. We thank you very much in advance for completing 
and returning it!
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______ The European Union
______ The Charter of Fundamental Rights
______ Enlargement
______ Complaining effectively
______ Budgeting and debt
______ Financial literacy

______ Cybercrime
______ Packaging
______ Personal safety and responsibility
______ Reduce, Reuse, Recycle
______ Smart consumption
______ International trade and aid
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This teacher’s guide is designed to complement the 
Europa Diary by suggesting activities, worksheets 
and lesson plans that can be used in conjunction with 
the editorial content of the diary. 

This year, the student diary covers a broader range of 
topics than has been the case in the past. In addition 
to European Union, consumer and environmental 
issues, the diary also addresses the role of Europe 
and the European Union in a global context, covering 
topics such as trade, external relations, development 
aid and enlargement, as well as fundamental human 
rights. 

This greater range of topics has been reflected in this 
teacher’s guide by the introduction of new suggested 
activities. Beyond addressing the issues covered in 
the Diary, the activities can be linked to citizenship, 
information and communication technology, business 
studies, economics, art and design, media studies, 
personal & social education and more. They address a 
range of skills such as critical thinking, communication 
and debate, problem solving and working with 
others.

It is suggested that when you familiarise yourself with 
the diary, you may wish to research some of the issues 
further using the Web sites provided in the diary. 
 
The worksheets can be photocopied and distributed 
to students. Every section of this pack points to 
the relevant reading in the student diary – we 
recommend that teachers encourage students to read 
this text critically and, if necessary, consult additional 
resources such as the recommended Web sites on the 
relevant topics. The issue of bias is one that students, 
as consumers and future decision-makers, should be 
addressing on a daily basis.

We hope this guide will be of great use to you and 
we are looking forward to hearing your perspectives 
on both this and the diary – so please remember to 
complete and return the questionnaire on page 1!

About the Diary:

k Please indicate the resources you and your students have used:
 Teacher Students
Calendar pages of the Diary  q  q
Editorial pages of the Diary  q  q
Web sites mentioned in the Diary  q  q
Teachers’ Guide    q  q

k What did you think about each section of the Diary? 
 Very Useful OK Not useful 
Europe and You    q  q  q
About the European Union   q  q  q
Your rights, your choices   q  q  q
Your environment    q  q  q
Your health, your safety   q  q  q
Beyond our borders   q  q  q

k In your opinion, which information is, or would be, most useful 
 (1) for your students; 
 (2) for you as a teaching resource?

Topic For students  As a teaching resource
The European Union   q     q
Environment    q     q
Consumer Issues    q     q
Travelling in Europe   q     q
Further Education    q     q
Entrepreneurship    q     q
Career guidance    q     q
Europe and the wider world  q     q
Culture and languages   q     q

k Would you like to receive the Diary again next year? 
q Yes   q No

k Any further comments?

..............................................................................................................................................................................

..............................................................................................................................................................................

..............................................................................................................................................................................

..............................................................................................................................................................................

..............................................................................................................................................................................

..............................................................................................................................................................................

..............................................................................................................................................................................

..............................................................................................................................................................................

.............................................................................................................................................................................. Produced by the Generation Europe Foundation in 
cooperation with Generation Europe UK Limited.

Funded by the European Commission.
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o The European Union

Suggested Activities

Reading

Students should read the diary texts The EU at a glance, Making mobile phones truly mobile, EU Timeline 
and Country Profiles.

Worksheet

The worksheet is a quiz designed to test students’ knowledge and understanding of the material contained in 
the texts. Answers to the questions and a brief explanation are provided below.

Discussion

Teachers may wish to engage in a classroom discussion on the following topics:

u The European Commission has the sole power to propose new laws, but any final decisions are taken by 
the European Parliament and the Council. What might be the reasons for this? Do students think this makes 
sense? 

u How does the law-making process in the EU compare to the law-making process in the UK?
u How are the EU institutions similar to, and different from, the governmental institutions in the UK?

Research Task

Teachers may ask students to conduct further research on the European Union. This could for example 
include:

u The origins and history of the European Union.
u The policy areas in which the European Union is active (these are listed at http://europa.eu, the teacher may 

wish to allocate one area to each student or pair of students to present to the entire class).
u Newspaper coverage of the EU: How is it portrayed? What issues are most frequently raised?

Objectives: To test students’ understanding of the European Union (EU), and to 
encourage students to consider the relationship between their country 
and the EU as well as how the EU affects their everyday life.

Key words: Law making, European Union, participation

Lesson: Reading, worksheet, research and discussion

Curriculum links:  Citizenship, History

Skills: Knowledge, understanding and interpretation

Conclusion

In conclusion, the teacher may wish to bring the discussion around to the current status of the European Union 
and its role in everyone’s daily life:

u The European Union originated after World War II in order to avoid a new war between European countries. 
Do students feel that this is still a good reason for the European Union to exist?

u The European Union is now active in many areas – including consumer protection, the environment, research, 
world trade, international relations, development aid and justice. Do students feel this is a useful contribution 
to society and/or to their daily lives?

Answers to Worksheet

1. When was the European Union founded?
a) In 1951, with the signature of the Treaty of Paris and the founding of the European Coal & Steel 

Community. The name was changed to the European Economic Community in 1957, and finally in 1992 
became the European Union.

2. What is the population of the European Union?
c) 490 million. The European Union is the third most populous economic grouping in the world, and 

also the third richest in terms of PPS. (Purchasing Power Standards).

3. How many countries make up the European Union?
c) 27. Austria, Belgium, Bulgaria, Cyprus, the Czech Republic, Denmark, Estonia, 

Finland, France, Germany, Greece, Hungary, Ireland, Italy, Latvia, Lithuania, 
Luxembourg, Malta, the Netherlands, Poland, Portugal, Romania, Slovakia, 
Slovenia, Spain, Sweden and the United Kingdom. 

4. Which Member State has the largest population?
c) Germany (population: 82,437,995 as of 2006)

5. Which is the largest EU Member State?
d) France (547,030 km2)

6. Match each institution with its role:
A-c; B-a; C-b

7. Which European institution is responsible for drafting new laws?
a) The Commission. This institution represents the common interest. No other institution can propose 

a new law.

8. Which European institutions actually decide on the contents of new laws?
b)  The Parliament and c) the Council. The Parliament speaks for and represents the interests of European 

citizens; the Council speaks for and represents the interests of national governments.

9. What is ‘qualified majority voting’?
c) A voting system where countries have different numbers of votes depending on their size. 
 Further details at http://europa.eu.int/abc/eurojargon/index_en.htm.

10. If a national law and a European law conflict, which one applies?
b) The European law. This ensures that laws that have been adopted at EU level are uniformly applied 

throughout the 27 Member States. 
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1. When was the European Union founded?
 a) 1951 b) 1957 c) 1986 d) 1992

2. What is the population of the European Union?
 a) 150 million b) 260 million c) 490 million d) 740 million

3.  How many countries make up the European Union?
 a) 15 b) 25 c) 27 d) 30

4.  Which Member State has the largest population?
 a) Poland b) the United Kingdom c) Germany d) France

5. Which is the largest EU Member State?
 a) Poland b) the United Kingdom c) Germany d) France

6.  Match each institution with its role:
  Institution Represents
 A) European Commission  a) the people
 B) European Parliament   b) the Member States
 C) Council of the European Union c) the common interest

7.  Which European institution is responsible for drafting new laws?
 a) The Commission b) The Parliament c) The Council

8.  Which European Institutions actually decide on the contents of new laws?
 a) The Commission b) The Parliament c) The Council

9.  What is ‘qualified majority voting’?
 a) The same as absolute majority voting.
 b) A voting system where people can change their minds.
 c) A voting system where countries have different numbers of votes depending on their size.

10. If a national law and a European law conflict, which one applies?
 a) The national law
 b) The European law
 c) The European Court of Justice decides on a case-by-case basis

Worksheet – The European Union

Have your say about your future! 
www.generation-europe.eu.com

o The Charter of Fundamental Rights

Suggested Activities

Discussion

Teachers might like to begin this lesson by discussing with students their reactions when confronted with people 
who are “different”: who dress differently, speak differently, have a different colour of skin, a different nationality, 
a different ethnic background, a different religion, a physical disability, etc. The teacher might like to list on the 
white board the differences and associated reactions.

Following on from this, the teacher might lead the class into an analysis of these reactions: which differences 
cause the most negative reactions, which differences cause the most positive reactions? To what might these 
different reactions be attributed? (Varying levels of familiarity with each difference? Might a ‘fear of the unknown’ 
play a role?)

Finally, the teacher might like to address the question of whether laws are needed to ensure that all persons 
– regardless of their differences – are treated equally, not only by the general public but also by governments 
and employers.

Homework Assignment

Fundamental Rights can be divided into six major topics: (1) Dignity, (2) Freedom, (3) Equality, (4) Solidarity,  
(5) Citizens’ Rights, and (6) Justice. 
 
Teachers might like to assign students – individually or in groups – to write an essay on one of these topics, 
paying particular attention to:

u The rights and duties that fall under the chosen topic.
u What these rights and duties imply in every day life. 
u Whether they agree that such rights should be protected, and why or why not.
u Whether they feel these rights should be the same in all countries of the European Union, and why or why 

not.

Teachers might like to refer students to the Diary text You have fundamental rights for an introduction and links 
to more in-depth information on fundamental rights.

Objectives: To bring students to consider their own level of respect for others, and the 
role of a Charter of Fundamental Rights in ensuring the rights of all are 
safeguarded.

Key words: Fundamental rights, human rights, discrimination

Lesson: Discussion, homework assignment

Curriculum links:  Citizenship

Skills: Discussion, analysis, understanding
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o Enlargement

Suggested Activities

Reading

Students should read the Diary texts Country Profiles and How did we get here?
 
Worksheet 

The worksheet can be completed as a homework assignment. It asks students to identify the year of accession 
(of joining the EU) as well as the capital city of each EU Member State. A map, colour-coded according to 
enlargement date, is provided to assist them. 

Discussion 

The teacher might wish to lead the students in a discussion on the growth of the European Union over the past 
half century. Questions to be raised might include:

u Has enlargement been a good thing (or not) for Europe as a whole? For the new Member States? For the 
Member States that were already members?

u Do students believe the European Union might give them greater opportunities for personal and professional 
development than they would have had if they had to stay in their home country? Why or why not?

Following this, the teacher might extend the discussion to the Balkan countries (Albania, Bosnia and Herzegovina, 
Croatia, the former Yugoslav Republic of Macedonia, Montenegro, Serbia, Kosovo*) and Turkey, who are all 
aspiring to EU membership: How much do students know about these countries? Teachers could, at this point, 
ask students to read the Diary text Looking at the map.

Research Assignment 

Finally, the teacher might like to ask groups of students to each research one of the aspiring countries, and to 
present their research to the class. This research should touch on:

u The country’s geographic location, population, capital city.
u Its historical context (middle ages, 17th-19th centuries as well as the 20th century).
u The current economic and political context.
u The cultural and “every day life” aspects.

Objectives: The aim of this lesson is to familiarise students with the enlargement of 
the European Union (EU) to 27 Member States, and to encourage them 
to consider the past and future EU enlargements.

Key words: European Union, enlargement

Lesson: Worksheet, discussion, and research assignment

Curriculum links: Citizenship, Geography

Skills: Analysis, research, understanding and interpretation

*The status of Kosovo had not been settled at the time of writing.

The European Commission has set up a website to enable European citizens to participate
 in a debate on the future of Europe: 

http://europa.eu/debateeurope/index_en.htm

Country

Austria

Belgium

Bulgaria

Cyprus

Czech Republic

Denmark

Estonia

Finland

France

Germany

Greece

Hungary

Ireland

Italy

Latvia

Lithuania

Luxembourg

Malta

Poland

Portugal

Romania

Slovakia

Slovenia

Spain

Sweden

The Netherlands

The United Kingdom

Capital

Vienna

Brussels

Sofia

Nicosia

Prague

Copenhagen

Tallinn

Helsinki

Paris

Berlin

Athens

Budapest

Dublin

Rome

Riga

Vilnius

Luxembourg

Valletta

Warsaw

Lisbon

Bucharest

Bratislava

Ljubljana

Madrid

Stockholm

Amsterdam*

London

Year of Accession

1995

1957

2007

2004

2004

1973

2004

1995

1957

1957

1981

2004

1973

1957

2004

2004

1957

2004

2004

1986

2007

2004

2004

1986

1995

1957

1973

* The Hague is also an acceptable answer, as it is the seat of government.

Answers to Worksheet
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1957 1973 1981 1986 1995 2004 2007

Since 1951, the European Union has grown 
from six to 27 Member States. How well do 
you know the European Union’s geography 
and the enlargement timeline? – Complete 
the gaps in the table.

Worksheet – Enlargement

What comes next?
Participate in a debate on the future of Europe at http://europa.eu/debateeurope/index_en.htm

Have your say about your future! 
www.generation-europe.eu.com

Country

Belgium

Czech Republic
Denmark

Finland
France

Hungary

Latvia

Luxembourg

Poland

Slovakia

Spain

The Netherlands
The United Kingdom

Capital
Vienna

Sofia
Nicosia

Tallinn

Berlin

Budapest
Dublin
Rome

Vilnius

Valletta

Lisbon
Bucharest

Ljubljana

Stockholm

Year of Accession

1957
2007

1973
2004

1981
2004

1957
2004

1986

2004

1995
1957

Legend:

Objectives: To encourage students to recognise their rights as consumers. 
 To help students develop their skills in exercising those rights and 

articulating complaints.

Key words: Complaining, consumer rights

Lesson: Reading, discussion, worksheet task, letter-writing

Curriculum links:  Personal, social and health education, citizenship

Skills: Formal letter writing, communication and discussion

o Complaining effectively

Suggested Activities

Reading

Students should read the Diary text Be an informed consumer – know your rights.

Discussion

Students should discuss the contents of the text in pairs. The following questions could guide their discussion:

1) Do students understand their rights as consumers?
2) Do they know where they can go if they have a question about their rights?

Activity

The worksheet is to be used as practice for formulating complaints. It helps students:

u assemble their facts and documents;
u analyse their complaint and what they expect the seller to do.

Following completion of the worksheet teachers should ask students to write a formal letter of complaint. It is 
suggested that students swap and analyse each others’ letters (see below).

Follow-on activity

Students should discuss the writing of the letters either in pairs or as a whole class activity. The following 
questions may guide this discussion:

1) What were their strong points and weak points? 
2) Were there significant differences between what a writer wanted to say, and what the reader understood? 

Why might this be?
3) If you are particularly angry about something, what would be a sensible course of action?
4) What other ways can a complaint be made and which method is most appropriate?

If any letter is actually sent out to a seller, the classroom could keep track of the progress of the complaint.
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Worksheet – Complaining Effectively

Have your say about your future! 
www.generation-europe.eu.com

Think of a real complaint you have, or have had, against a seller. Use this worksheet to formulate your complaint 
and assert your rights!

1.  Which product or service are you unhappy about?

 What is it (item name/producer)? .....................................................................................................................
 What is its model number, if any? ....................................................................................................................
 What is its serial number, if any? .....................................................................................................................
 When and where was it purchased? ................................................................................................................

2. What is the problem?
...............................................................................................................................................................................
...............................................................................................................................................................................

3. What have you done so far to solve the problem? 
 (Include name and position of whomever you might already have spoken to.)
...............................................................................................................................................................................
...............................................................................................................................................................................

4. How would you like the problem resolved? (e.g. Repair? Replacement? Refund? Apology?)
...............................................................................................................................................................................
...............................................................................................................................................................................

5. What documentation do you have?
 Not all these documents are necessary, but the more you have, the better. Assemble as many as you can 

and keep them together.

u Advertisement u Delivery Note
u Original packaging u Store Receipt or Invoice
u User manual u Guarantee or Warranty

6. To whom should you submit your complaint?

 Name and/or position of the person: ................................................................................................................
 Company/Store: ...............................................................................................................................................
 Address: ...........................................................................................................................................................
 Telephone/E-mail: ............................................................................................................................................

7. Prepare your complaint

 On an A4 piece of paper, write your letter of complaint, using the information gathered in points 1, 2, 3 
and 4. Keep it short, stick to the facts, and remain calm and polite. Do not forget to include your name, 
address, telephone number, and any account number you might have with the company. Attach copies of 
the documentation you have assembled, keeping the originals.

8. Test your complaint
 Now exchange your letter with the person sitting next to you in class. 

u Do you understand what your classmate’s problem is, and what is expected? 
u Are his/her demands reasonable? 
u If you were really working for the company or store in question, would you try to solve the problem? Why or 

why not?

o Budgeting and Debt

Suggested Activities

Reading

Students should read the text It’s your money! Prompt questions for this reading are:

a) What is an interest rate? 
b) What are the implications of debt?
c) How well do you think you manage your money? Have you ever been in debt? Have you ever sat down 

and worked out your own budget? 

Worksheets

Worksheet �
Here students are asked to analyse an example of a university student’s budget. The teacher might like to 
engage in a discussion at this point. Prompt questions are:

u What choices does this student, Anna, make? 
u What are her fixed expenses? 
u Do students think she is making any unnecessary payments? 
u Should people be told what to/not to spend their money on?

Worksheet �
Worksheet 2 contains a blank budget grid for students to compose their own budget, which could be:

u Their family’s household budget.
u The part of the family’s budget allocated to them (school supplies, food, clothes, housing, allowance...)
u Their own personal budget.
u A budget for a school activity or event that they may be organising. 

There are three columns, the first for the income source or expenditure item, and the second for the students’ 
estimate of what that item amounts to.
 
The teachers could ask the students to keep track of their budget’s actual income and expenditure over the 
course of one month (or over the course of the school activity or event). Students can then complete the third 
column with the actual figures and compare these figures to their estimates.

Conclusion

To conclude, the teacher might like to engage students in a discussion on:

u How the university student might reduce her debt.
u Whether it is difficult to stick to a budget and why this might or might not be.

Objectives: To encourage students to consider issues relating to debt and budgeting.

Key words: Budget, financial planning

Lesson: Reading, worksheet/activity and discussion prompts

Curriculum links:  Personal and Social Education, Business Studies/Economics, Maths

Skills: Analysis, problem solving, application of numbers
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Source

Total Income

Items

Total expenditure

£

790

£

964

Worksheet 1 – Budgeting & Debt

Below is an outline of a university student’s monthly budget. 

Income

Expenditure

How should Anna make ends meet?

At this rate Anna will run a debt of £174/month, every month:
u Which expenditure items can she diminish?
u Is she making any unnecessary payments?
u Can she increase her income?

Until Anna has balanced her income and expenditure, from whom should she borrow the difference?
u Borrow from friends?
u Charge it to her credit card?
u Obtain an overdraft from her bank?

This worksheet is for you to work out your own budget. 

In the left-hand column, write down all the main income sources or expenditure categories. In the middle column, 
write down your estimate of the figure you think these amount to. In the right-hand column, there is room for you 
to fill in the actual figures after you have verified them.

Worksheet 2 – Your Budget

u Do the actual figures match your estimates?
u Did you forget any major category?
u Does the income match the expenditure?
u Are there expenditure categories that you would like to change and if so how would you go about doing so?

Have your say about your future! 
www.generation-europe.eu.com

Income

Source Your estimate
£

Actual figure
£

Actual figure
£

Your estimate
£

Total income

Item

Total expenditure

Expenditure320

14

72

107

21

21

36

143

72

36

36

50

36

Accommodation

Insurance

Food shopping

Lunch @ university restaurant

Bus pass

General Travel

Sports club

Eating out

Going out (cinema/clubs)

Books/stationary

Cigarettes

Clothes/CDs etc.

Unforeseen

180

180

430

Parents

Grant

Part time Job



�� ��

o Financial Literacy

Suggested Activities

The flashcards provided on the next two pages should be photocopied or pasted recto/verso on heavy cardboard 
paper.

Reading

Students should read the Diary text It’s about your money!

Flashcards

The flashcards can then be used to test students’ understanding of key terms related to debt, in small groups 
or as a whole classroom activity: one person shows one side of the card (either the word or its definition) to the 
others, who then have to name the contents of the other side of the card. Teachers might like to create more 
flashcards. 

Discussion

Following on from this, teachers might like to review with students the different ways of obtaining credit: bank 
overdrafts (authorised and unauthorised), credit cards and store cards, bank loans as well as borrowing from 
parents or friends.

The teacher might then like to discuss with students:

a) Which types of credit cost more? 
b) Which types of credit would be used in which types of 

circumstances?
c) Is it better to borrow from friends, or from a 

financial institution? What are the reasons for 
this? 

Objectives: To test students’ understanding of borrowing and debt.

Key words: Debt, borrowing

Lesson: Reading, flash cards, discussion

Curriculum links:  Business Studies/Economics

Skills: Vocabulary, analysis

Credit limit To default

Credit history
Check your last card 

statement for the number 
to call or call your Bank, 
Building Society or card 

issuer immediately

Credit Card Debit Card

APR Bank overdraft

Interest Creditor

c Flashcards - Financial Literacy
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o Cybercrime

Suggested Activities

Reading and Worksheet

Students should first read the Diary text Protect yourself against cybercrime. Following this, they should 
complete the worksheet on the following page. The worksheet aims to help students analyse whether their 
use of the Internet is as safe as it can be, and to assess their understanding of the safety tips suggested in the 
text. 

Discussion

Once students have completed their worksheets, the teacher might like to ask students about their scores: do 
students apply all safety tips or are there some that they are less likely to use? Why might this be the case? 
 
The teacher might also like to ask students which safety tips they understand the least. For example, do they 
understand:
u What happens to information they submit in web forms?
u The purpose of having a “neutral”, web-based e-mail address?
u What cookies and pop-ups are and how they work?
u How to install and use anti-virus and firewall software?
u What a credit report is and where they can obtain it?
u What makes a “good” password and why?
u Why online mates should be kept online?

Homework Assignment

Following on from this, the teacher might like to ask students to conduct research on the safety tips they 
understood the least, highlighting in particular:
u The main security threat that is addressed by the safety tip.
u The potential consequences of this threat.
u The technical aspects of the safety tip.
u Examples of good and bad practice. 

Conclusion

To conclude, the teacher might like to engage their students in a discussion on how cybercrime differs from 
”street” crime. Prompts might be:
u Are the criminals readily identifiable?
u Is cybercrime as visible as street crime?
u Does cybercrime cause as much damage as street crime?
u Have the students been the targets of cyber-criminals or do they know someone who has? Have they read 

or seen any news stories about cyber-criminals or their victims?

Objectives: To test students’ understanding of cybercrime and the different ways 
they can protect themselves from it. To bring students to consider how 
cybercrime differs from “street” crime.

Key words: Cybercrime, safe Internet, safe surfing

Lesson: Reading, worksheet, discussion, homework assignment

Curriculum links:  ICT, Citizenship, Personal and Social Education

Skills: Self-evaluation, analysis, research

To not pay back 
borrowed money 

as agreed.

Maximum amount of 
money you can borrow 
under an agreement.

What to do if you need 
to cancel your debit and 
credit cards in case of 

loss or theft.

Your previous loan 
requests, loans and 

loan repayments.

Card used to make 
payments, money is 
directly debited from 
your bank account.

Card used to make 
payments, money is 

reimbursed on a 
monthly basis.

To withdraw more 
money from your 
account than you 

have in it.

Annual Percentage Rate: 
Standardised measure 
of the cost of a credit 

agreement

Person to whom 
money is owed

The cost of 
borrowing money
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Worksheet – Cybercrime

Have your say about your future! 
www.generation-europe.eu.com

Name two types of “cybercrime” and explain what they are:

1. _________________________________  is   _______________________________________________ 

 ____________________________________________________________________________________
 

2. _________________________________  is   _______________________________________________ 

 ____________________________________________________________________________________ 
 

Underneath are ten things you can do to help protect yourself against cybercrime. Tick the box to the left of 
each item that you already do; and underneath explain how each tip will help to protect you.

o Be careful about giving out personal details

 ____________________________________________________________________________________

o Use a ‘neutral’, web-based e-mail address

 ____________________________________________________________________________________

o Be careful about accepting ‘cookies’

 ____________________________________________________________________________________

o Block pop-ups in your browser

 ____________________________________________________________________________________

o Shred all personal papers before putting them in the bin

 ____________________________________________________________________________________

o Check your credit report

 ____________________________________________________________________________________

o Use anti-virus and firewall software

 ____________________________________________________________________________________

o Use different and “difficult” passwords

 ____________________________________________________________________________________

o Do not put personal information on-line

 ____________________________________________________________________________________

o Keep online mates online

 ____________________________________________________________________________________

Your Score:
How many boxes did you tick? ____ /10

How many tips do you understand?  ____ /10

o Packaging

Suggested Activities

Reading

Students should read the Diary texts What’s in a label? and Reduce, Reuse, Recycle.  

Discussion

Following on from reading the texts, the teacher could discuss with students possible answers to the question 
– “What are some important elements to consider when creating packaging?” – writing keywords on the 
whiteboard.
Prompts include:

u The packaging itself: The “look” it will give to the product, the message it will convey about the product, as 
well as product requirements – is it fragile, perishable, light-sensitive, etc.

u What should appear on the packaging: Origin, contents, ingredients, allergy/safety information, use-by 
date, contact information, etc.

u Other issues: What language(s) should be used and why, whether any particular words should be used for 
advertising purposes.

Worksheet

In this worksheet, students should draw on the discussion to analyse the packaging of a product of their choice. 
They are asked to:
u Provide basic information on the product.
u Describe how the product is packaged and the information provided on the packaging.
u Evaluate the packaging. 

Conclusion

Teachers might ask students whether they feel they better understand why products have the packaging they do 
and whether they feel that the packaging, and the information on it, is all necessary.

Extension Activity

Students could also use this worksheet to guide them through the process of creating their own packaging, for 
a real or imaginary product of their choice. Once the packages are complete, students could gather into small 
working groups to analyse and evaluate the packages produced by the group members: does the packaging 
convey the messages and information their creators intended to convey?

Objectives: To encourage students to critically engage with the literature, meaning 
and significance of the packaging of products, especially those used on a 
regular basis.

Key words: Packaging, product, production, labelling, allergies

Lesson: Reading, discussion, worksheet, extension activity

Curriculum links:  Personal, Social and Health Education, Design

Skills: Critical thinking, location, collection and interpretation of relevant 
information, evaluation
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Worksheet – Packaging

1.  Information about the product

What is the product?.............................................................................................................................................

Who are the intended buyers?

 Men/Women/Both? .........................................................................................................................................  

Target age group? ...........................................................................................................................................

 Target social group? .......................................................................................................................................

 Target geographical group? ............................................................................................................................
 
2. How is the product packaged?

What materials are used?.....................................................................................................................................

Does the graphic design deliver? .........................................................................................................................

3. What information is provided on the packaging?

Origin?  .................................................................................................................................................................

Contents/ingredients? ..........................................................................................................................................

Allergy information?  .............................................................................................................................................

Safety information? ..............................................................................................................................................

Use-by date?  .......................................................................................................................................................

Producer’s contact details?  .................................................................................................................................

Anything else? ...................................................................................................................................................... 

4. Your evaluation of the packaging

Why do you think this packaging was chosen for this product? ...........................................................................

  ........................................................................................................................................................................

Is the product “over-packaged”?........................................................................................................................... 

 Yes / No and why? ..........................................................................................................................................

  ........................................................................................................................................................................

Is the information provided on the packaging accurate and sufficient? ................................................................

  ........................................................................................................................................................................
  
Would you change the packaging?  ..................................................................................................................... 

 Yes / No and why? ..........................................................................................................................................

  ........................................................................................................................................................................
  

Have your say about your future! 
www.generation-europe.eu.com

o Personal Safety and Responsibility

Suggested Activities

Reading

Students should read through the orange section of the Europa Diary, making a note of the main safety messages 
contained in these texts.  

Classroom Activity

Following on from this, the teacher might like to ask the students to think of all the different ways in which 
public and private organisations try to ensure personal safety. Prompts for this include: safety mechanisms; 
safety equipment; notices in the media; signs (on fences, over doors, on roads…); safety notices and labels; 
pamphlets, books, or web sites. The teacher might like to list these on the white board.

Discussion

The teacher could engage the classroom in a discussion on the increase in safety messages and mechanisms 
compared to 100 years ago. Prompt questions include:

u Has life become more, or less, dangerous? 
u Has concern for safety grown?
u Has the ability of public and private organisations to communicate with the public increased?
u Has the technical ability of public and private organisations to ensure safety increased? 

Worksheet

Students should then use the worksheet to categorize the different safety measures that were mentioned during 
the classroom activity, and should  also be asked to reflect on their reactions to these measures and on how 
they would act if these did not exist. 

Homework Assignment

To conclude, the teacher might like to ask students to reflect, in a written assignment, on their own attitudes to 
personal safety, highlighting in particular:

u The extent to which they feel safety measures are useful to them personally;
u Whether they feel there are certain categories of the public for which safety measures might be more, or 

less, important;
u Generally, to what extent should people be warned of potential risks and dangers, and to what extent should 

people watch out for themselves? 
u Is the balance between personal and public responsibility the same for all types of risks? Why or why not?

Objectives: To encourage students to consider the balance between “public” and 
“personal” responsibility for personal safety.

Key words: Safety, warning signs, instructions

Lesson: Discussion, worksheet, homework assignment

Curriculum links:  Personal, Social and Health Education, Citizenship

Skills: Information gathering, self-assessment, critical thinking
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Worksheet – Personal Safety and Responsibility

Have your say about your future! 
www.generation-europe.eu.com

Think of as many public safety measures as you can. These include safety mechanisms, safety equipment, 
notices in the media, signs (on fences, over doors, on roads…), safety notices, safety labels, etc. Organise 
these in the first column below each category – there is room for you to add more categories if needed.
 
Emergency Situations
 Safety measure How do you react? How would you have acted?

__________________________        __________________________        __________________________  

__________________________        __________________________        __________________________  

__________________________        __________________________        __________________________  
 

Injury Prevention
 Safety measure How do you react? How would you have acted?

__________________________        __________________________        __________________________  

__________________________        __________________________        __________________________  

__________________________        __________________________        __________________________  

Specific Potential Danger
 Safety measure How do you react? How would you have acted?

__________________________        __________________________        __________________________  

__________________________        __________________________        __________________________  

__________________________        __________________________        __________________________  

Health Promotion
 Safety measure How do you react? How would you have acted?

__________________________        __________________________        __________________________  

__________________________        __________________________        __________________________  

__________________________        __________________________        __________________________  

Other
 Safety measure How do you react? How would you have acted?

__________________________        __________________________        __________________________  

__________________________        __________________________        __________________________  

__________________________        __________________________        __________________________  

Once you have finished organising the various safety measures into their categories, consider how you react 
to each type of safety measure: do you notice them? Do you glance at them? Do you pay attention? Are you 
irritated? Are you grateful for the information? Complete the second column. Finally, consider how you might 
have acted had the safety measure not existed: complete the third column.

o Online Consumer Education Tools for Adults

DOLCETA exists in 22 languages and 27 versions. It is a useful tool for teachers designed by the European 
Universities Continuing Education Network (EUCEN). It contains interactive consumer education modules on 
two topics and can easily be used in class online or offline. A teacher’s guide is available on the web.

u A generic module on basic consumer rights, the advantages of the internal market and redress 
possibilities. 

u A specialised module on financial services (comparing prices, asset allocation, understanding products and 
services, personal financial services, context for consumers).

It’s on-line at www.dolceta.eu 

From July 2009, the site will also offer a special training module containing ready-to-use lesson plans, pedagogical 
methods and tips as well as background material for teachers on consumer issues.

Funded by the European Commission.
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o Reuse, Reduce, Recycle

Suggested Activities

Activity

Ask students to bring into the classroom a day’s worth 
of recyclable rubbish: paper, carton, cardboard, well-
cleaned drinks cartons, plastic containers, aluminium 
cans and tin cans.
 
Assemble this rubbish at the front of the classroom 
and estimate the total weight and volume.  

On a whiteboard, calculate together with the students how much rubbish this would represent over one week, 
one month and one year for every family that has a child in the school. Then, using the information provided in 
the box, calculate the amount of energy that would be saved by recycling one year’s worth of tin, steel and glass 
into new containers, as opposed to creating them from new materials.

Reading

Following this activity, students should read the diary texts Reduce, Reuse, Recycle, and The earth: enjoy it 
– but leave some for later….

Discussion

The teacher might like to lead the classroom in a discussion on topics such as:

u Are students surprised by the volumes involved?
u How many students’ households sort rubbish for recycling?
u What are the obstacles to recycling? 
u How, when and where have students found 

out about recycling? (school/home/local youth 
groups).

u How could more people find out about 
recycling?

Objectives: To encourage students to critically reflect upon how they deal with waste. 
To inform students about alternative disposal methods for used items and 
rubbish.

Key words: Waste disposal and reduction, recycling

Lesson: Collection and analysis of waste, discussion, quiz

Curriculum links:  Maths, Citizenship, Geography, Science

Skills: Numeracy, problem solving

Compared to the energy required to work with 
new materials, recycling:

u Tin saves c. 2,600 kilowatt hours per ton.
u Steel saves c. 4,300 kilowatt hours per ton.
u Glass saves c. 860 kilowatt hours per ton.

Worksheet
The worksheet is aimed at encouraging students to think about strategies that they could employ to reduce 
the amount of rubbish they send to landfill sites or incinerators. Possible answers are as follows:

What is meant by “reduce”?
Reduce the quantity of goods you purchase by first asking yourself whether you really will use it. Give 
preference to items with less packaging, use reusable carrier bags instead of paper or plastic bags that 
will be thrown away.

To what second use could you put the following items:
Old but functioning computer Can be given to charity or sold
Frayed jeans Can be converted into shorts
Shoes that turn out to be too small Can be given to charity, to a friend, or sold
Stained & ripped tablecloth Can be converted into cleaning rags
Broken television Can be fixed, or sold to a person who can fix it and sell it on.

How would you dispose of the following items:
The following items should be sorted for recycling:
u Aluminium and tin cans, drinks cartons, Plastic containers, separated from
u Carton, paper, cardboard

The following items should be deposited in special collection points:
u Batteries
u Electronic equipment
u Oil
u Medicine 
u Paint

Food can be composted. 
Thin plastic carrier bags should not be used as these cannot be recycled and take 200 years to 
decompose!

Discussion

If students implemented all of the above steps, by how much do they estimate their weekly volume of household 
waste would diminish?

Extended activity

Teachers may wish to encourage students to take this one step further. They could:

u Make a poster explaining where, how and when each of the above categories of items can be disposed of.
u Start a campaign to implement recycling in their school, sports centre or youth club.

c Further recycling resources at:

www.recycle-more.co.uk 
www.recyclezone.org.uk 
www.recyclenow.com
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What is meant by “Reduce”?

...............................................................................................................................................................................

...............................................................................................................................................................................

...............................................................................................................................................................................

To what second use could you put the following items:

Old but functioning computer.................................................................................................................................

Frayed jeans ..........................................................................................................................................................

Shoes that turn out to be too small ........................................................................................................................

Stained & ripped tablecloth....................................................................................................................................

Broken television ...................................................................................................................................................

How would you dispose of the following items:

Aluminium and tin cans .........................................................................................................................................

Batteries ................................................................................................................................................................

Carton, paper, cardboard.......................................................................................................................................

Drinks cartons........................................................................................................................................................

Electronic equipment .............................................................................................................................................

Food ......................................................................................................................................................................

Medicine ................................................................................................................................................................

Oil ..........................................................................................................................................................................

Paint ......................................................................................................................................................................

Plastic containers ..................................................................................................................................................

Thin plastic carrier bags ........................................................................................................................................

If your family reduced, re-used and recycled, by how much do you estimate your weekly trash volume would 
be diminished?

27 PET bottles = 1 new sweater
670 aluminium cans = 1 bicycle

19,000 tin cans = 1 car
100 tonnes recycled glass = 100 tonnes new glass bottles

Quiz – Reduce, Reuse, Recycle

Have your say about your future! 
www.generation-europe.eu.com

o Smart Consumption

Suggested Activities

Reading
Students should read the Diary texts The earth: enjoy it – but leave some for later…, and Reduce, reuse, 
recycle.  

Discussion
The teacher might write the following words on 
the whiteboard: “The Environmental Cost of 
PRODUCTION – PACKAGING – TRANSPORT 
– CONSUMPTION – DISPOSAL”, and  then ask 
students to brainstorm and identify the various 
environmental costs that can arise at each of these 
stages of the product life cycle.

Worksheet
Teachers should then assign the completion of 
the worksheet to individual students or groups of 
students. This should be done as a homework 
assignment.

Activity
Following on from this, the teacher might like to ask 
students to prepare a classroom presentation on 
their pairs of products that would include:
u A comparative analysis of the two products.
u A presentation of the “preferred” product.
u An explanation of the reasons why the “preferred” 

product was chosen.

Follow-on activity
Following on from this, the teacher might try to 
organise a visit to a local factory to allow students to 
witness the inputs into the factory (of raw materials 
and packaging materials), as well as how production 
waste is handled.

Objectives: To bring students to consider, analyse and discuss the many factors 
involved in everyday purchasing decisions.

Key words: Environment, purchasing, budget

Lesson: Reading, discussion, worksheet, activity, optional follow-on activity

Curriculum links:  Personal and Social education, Environment, Economics

Skills: Research, group work, analysis, presentation

Production
Many factors come into play, among them the 
number of manufacturing steps involved, whether 
items are made from recycled material, how much 
industrial waste is produced and whether this 
is recycled, the steps taken by the producer to 
minimise the environmental impact of production.

Packaging
Is the product over-packaged? Can the packaging 
be recycled?

Transport
Does the product come from far away? Was it 
transported by air, by sea, by truck, by rail? 

Consumption
Does the product require a lot of energy to run? 
Does it have energy-saving features? Are there 
less energy-intensive alternatives?

Disposal
Is the product destined for long-term use or is it a 
fad, a disposable item or likely to break quickly? Are 
there more durable alternatives? Can the product 
be recycled, re-used or composted?
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Choose a product. Any product – food, clothes, lotions, a piece of equipment, a consumer good, a vehicle… 
Once you have chosen a product, visit a store or market – or several, if necessary – in order to find a “typical” 
example of this product, and one that is either “eco-friendly”, fair trade-branded, or locally produced. Now 
compare the two items.

 Item A Item B 
Features
Describe each item together with any special features it may have.

 ___________________________________ ___________________________________

Which item has the better features? _________
Price
Note the price of each item.

 ___________________________________ ___________________________________

Which item costs less? _________
Quality
How would you assess the quality of this product? Durability? Taste? Look?  

 ___________________________________ ___________________________________
Which item is of better quality? _________

Environmental cost 
- Production
Try to find out about the production of each item, and note the salient points.
   
 ___________________________________ ___________________________________

Which item has the smaller environmental cost in production? _________
- Packaging
Describe the packaging of each item.
 ___________________________________ ___________________________________

Which item has the least packaging? _________
- Transport
Note down each item’s country of origin.
 ___________________________________ ___________________________________

Which item has travelled the shortest distance? _________
- Consumption
If applicable, note down each item’s energy requirements.
 ___________________________________ ___________________________________

Which item has the smaller energy requirements? _________
- Disposal
Note down how you would dispose of each item and/or its packaging.
 ___________________________________ ___________________________________

Which item can be disposed of in the most environmentally friendly way? _________
Other
Are there other aspects of these two products that should be compared? If so, which ones?   
 ___________________________________ ___________________________________

Which item compares more favourably? _________
Overall,
Which item would you purchase?  ______________________________________

Which item do you think is better for the environment? ______________________________________

Worksheet – Smart Consumption

Have your say about your future! 
www.generation-europe.eu.com

o International Trade and Aid

Suggested Activities

Worksheet

As a homework assignment, teachers should ask students to read the Diary text Trade makes our world 
go ‘round’ and then to complete the worksheet. The worksheet helps students to consider the importance of 
international trade in their daily life, and verifies their understanding of a few key terms mentioned in the Diary 
text.
 
The answer to the last question in the worksheet – “Would it be possible for your country to unilaterally ban 
imports from any of the countries listed above?” – is no. EU Member States are part of a common market; 
unilaterally banning imports from a particular country would not only be against EU rules, but impractical as the 
goods could be sent to a neighbouring EU Member State and simply transported over the border.

Discussion

This last question can serve as a starting point for a class discussion on international trade. Discussion prompts 
can be:

u What is the common trade policy? 
u What are its advantages and disadvantages for individual EU Member States? (For example, countries 

cannot reach their own bilateral agreements with third countries, but through the EU they do have a greater 
weight on the world stage and can therefore reach better deals with third countries).

u What are the advantages and disadvantages for the European Union’s trading partners? (For example, 
trading partners cannot try to negotiate better tariffs with one particular Member State – but any agreement 
reached will apply to the EU’s common market of almost half a billion people).

u Are there environmental aspects to be considered when choosing to purchase items from abroad? Any 
social aspects? Product safety aspects?

Follow-on activity

Following on from this discussion, teachers might like to ask students how many of the items they have listed 
come from Africa. Students could then be asked to read the Diary texts Working for a better world, and 
Fighting Poverty – Europe leads the way and to research and prepare a classroom presentation on one of 
the following topics:

u African exports to the European Union;
u Development in Africa;
u The relationship between trade and development.

Objectives: To bring students to consider the importance of international trade in 
every day life and to explore basic concepts in international trade.

Key words: International Trade, WTO, Common or Internal Market

Lesson: Reading, worksheet, discussion, follow-on activity

Curriculum links:  Economics, Business, Personal and Social Development

Skills: Analysis, critical thought, research and presentation

A database of import tariffs is available at 
http://ec.europa.eu/taxation_customs/dds/tarhome_en.htm.
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Identify five items in your everyday life that have been “Made in” a country other than your own. You might like 
to look for these in your bag or in your pockets, among your clothes, on your desk, in your kitchen or your living 
room. Next to each item, write down the country of origin.

 Item  Country of Origin

1. ___________________________________ ___________________________________  
  
2. ___________________________________ ___________________________________  
  
3. ___________________________________ ___________________________________  
  
4. ___________________________________ ___________________________________  
  
5. ___________________________________ ___________________________________  
  

Could the same items have been purchased from a national producer?
 q Yes   q No   
If yes, why did you purchase the items from abroad? ..........................................................................................  
 
..............................................................................................................................................................................

Do you have any concerns regarding the safety of these products? Why or why not? ........................................

.............................................................................................................................................................................. 

..............................................................................................................................................................................

Please define the following terms:

Trade deficit and surplus ...................................................................................................................................... 

.............................................................................................................................................................................. 

World Trade Organisation ..................................................................................................................................... 

.............................................................................................................................................................................. 

Bilateral Trade Agreements .................................................................................................................................. 

.............................................................................................................................................................................. 

Trade Barriers ....................................................................................................................................................... 

.............................................................................................................................................................................. 

Import Duties ........................................................................................................................................................ 

.............................................................................................................................................................................. 

Do you think it would be possible for your country to unilaterally ban imports from any of the countries listed 
above? Why or why not? ......................................................................................................................................

..............................................................................................................................................................................

..............................................................................................................................................................................

Worksheet – International Trade 

Have your say about your future! 
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