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Self-regulation and Media Literacy 
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Subject: Media education in Malta 
 
 
Presentation by Joseph Borg and Mary Anne Lauri. 
 
 
 

1. Introduction.  
 
1.1 My country is a small island, which – like all other islands is totally surrounded by 

sea. A Maltese proverb says that the sea has a tender belly but a hard head. What 
should we do to prevent people falling victim to its hard head? Should we build a high 
wall surrounding the Island? That is hardly feasible; besides it will prevent people 
from enjoying the sea’s tender belly. Wouldn’t it be wiser and more practical to teach 
people to swim? That would empower them to avoid the dire consequences of the 
sea’s hard head but enable them to enjoy its tender belly.  

 
1.2 The comparison with the subject of this conference is very clear. We are surrounded 

by a media saturated environment. Should we build walls? This, in my opinion, is as 
practical and as fruitful as surrounding Malta with a wall. Or should we teach people 
to swim, i.e. should we have an empowerment strategy through media education?   

 
 
2. The present situation. 
 
2.1 In October 1981 Church schools in Malta took the second option.  Presently thirty five 

schools – twenty at primary level and fifteen at secondary level – teach media 
education as a subject which forms part of their regular curriculum. It is formally 
taught in Grades 4, 5 and 6 of the Primary level (ages 8 to 10) and Forms 1 and 2 of 
the secondary level (ages 11-12). Almost 80% of church schools teach media 
education. 

 
2.2 In government schools there is an emphasis on using media for education as the 

Department of Education runs a cable television station. There is also a limited 
element of media education as part of other subjects, mainly personal and social 
development. One hopes that the situation will get better as in December 1999 the 
Ministry of Education approved the new National Minimum Curriculum. Objective 8 
of the Curriculum concerns the teaching of media education and outlines the 
knowledge, skills and attitudes that such a programme should help students acquire 
(cf. Appendix 1). 

 
 
 
3. Basic aims: Empowerment and enjoyment 
 
3.1 The programme builds on the belief that media usage:  
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• is an enjoyable experience for children. This enjoyment should be enhanced, not 

attacked or in any way ridiculed. They should be helped to analyse the root of their 
enjoyment, assess it critically and enhance it. 

 
• The children’s citizenship credentials of the audiovisual civilization in some areas 

tend to be stronger than that of their teachers. They learn media languages in a way 
similar to how German children learn German and Maltese children learn Maltese. 
When teachers look at them as hopeless victims or blotting papers they are 
oversimplifying and making a superficial assessment of a complex situation. 
Example: I remember some years ago I was watching TV in my sister’s house. All of 
a sudden the picture turned to black and white. My sister reached our for the remote to 
adjust the colours. My four year old niece told her “No need mummy. They are 
thinking.” She had discovered on her own the convention we call a flashback. 
Children’s acquired “expertise” should be respected. A non-directive or problem 
posing approach should be adopted. The teacher takes the role of a facilitator and 
elder seeker. 

 
• The media should be for the service of the human person and not vice versa. As a 

consequence the user should change from a passive consumer to an active media 
partner.   

 
 
3.2 The basic aims of the programme which are now reflected and codified in the 

National Minimum Curriculum is to help the media consumer make empowered use 
of this enjoyable experience.  

 
3.3 The programme has four components. 

 
i. Formal aspect. Familiarise students with the conventions of the language of 

different media. As a result students will be able to “read" the media.  
 
ii. Content aspect. Students will be helped to assess critically the message that the 

media present and be able to judge the values and life styles portrayed.  
 

iii. Societal and organizational aspect. Students learn that media messages are 
produced by organizations with definite ownership structures and which operate 
according to particular production techniques. These organizations work within a 
society which influences the media while it is itself influenced by the media.  

 
iv. Production aspect. Students are helped to "write" with the media by being given 

the possibility and the opportunity to express themselves through their own 
productions. 

 
 

3.4 Each one of these components has a knowledge, skills and attitude dimension. 
Students are helped to acquire the information and skills they need about each aspect 
to be able to acquire a discerning and positively critical attitude towards the media.  

 
 
4. The textbooks 
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4.1 The Media Centre of the Archdiocese of Malta has taken upon itself the onus of 

producing textbooks.  
 
4.2 Primary level workbooks.  

 
4.2.1 In 1985 I coordinated the team which produced the first set of media books.  The 

set consisted of three workbooks to be used in the grades four to six (ages 8-10) of 
primary schools. A thorough evaluation exercise led to a revision the following 
year. Since then the work in the area has been coordinated by Sr Riches Grech and 
new editions were published in 1992, 1996 and 2003.  

 
4.2.2 The books for the primary schools are basically workbooks. Information is 

intentionally held to a minimum while practical activities are emphasized. 
Consequently students learn more by actively involving themselves in projects 
than by passive instruction. The emphasis is on the formal aspect and production 
aspects. As a result the very basic and elementary elements of the language of 
television, picture stories, radio and signs around us are introduced to students. 
Quite naturally, television takes the pride of place. The book for grade six has a 
short section on newspapers and magazines. The production level of the books is 
very high, printed throughout in full colour and heavily illustrated. 

 
 

4.3 Secondary level textbook.  
 
4.3.1 In 1987 I wrote Media Studies, the first book for use by Forms 1 and 2 of the 

secondary schools. This was revised in 1989. The editions of 1993 and 1998 were 
co-authored with my colleague Dr Mary Anne Lauri. These editions were the 
result of continuous evaluation and a response to changes in the media 
environment. The edition of 1993 reflects the introduction of radio pluralism in 
Malta and the resurgence of the cinema which till then was a moribund industry. 
The edition of 1998 reflects the introduction of TV pluralism and the Internet.  

 
4.3.2 Following feedback from teachers we decided that there should be a book for 

Form One and a book for Form Two. The book for Form One has just been 
published. Titled, Exploring Media Languages. Media Education for Form 1, the 
book emphasizes the formal and production aspects as can be seen from Appendix 
2. Dr Lauri and myself are now working on the book for Form 2. This will be 
published next year. It will be most probably titled Exploring the Mediascape. 
Media Education for Form 2. As one can see from Appendix 3 it emphasizes the 
societal and organizational aspects and the contents aspect.   

 
4.3.3 The secondary school book is a textbook more than a workbook. As a result it has 

more information than the primary ones but it still has many activities. The 
learning-by-doing method is far from abandoned.  

 
 
5. A subject on its own? 
 
5.1 One of the most debated arguments in media education is whether the subject should 

be taught on its own or integrated with other subjects. We have opted for the 
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methodology where media education is taught as a subject on its own; while giving 
suggestions as to how segments can be integrated with other subjects. 

 
5.2 Integration with other subjects is easier to do in the primary level where the children 

are taught by only one teacher. At the secondary level, where students are taught by 
different teachers, integrating media education with other subjects is possible but 
more difficult. I believe that germinating in the integration approach is the possibility 
that media education could be side tracked or marginalised. The methodology we use 
can create problems in a timetable loaded with several subjects. In fact there were 
schools that dropped the subject as a result of pressures on the timetable. But the 
majority have kept the subject since the Eighties and are satisfied with the results 
achieved. 

 
5.3 A common problem mentioned by different schools is that it is not always easy to find 

qualified teachers. We try to help by organizing from time to time – especially when a 
new edition is published - training for media teachers. Besides an official of the Media 
Centre is available to help individual teachers whenever they require such help. The 
training problem can only be surmounted if training in media education is given much 
more importance that it is currently given by the Faculty of Education within the 
University. 

 
 
6. Conclusion 
 
The National Minimum Curriculum mentioned above should give an impetus to the study 
of media education in Maltese schools. A more holistic approach to media education 
should target more the parents of students studying the subject and adults in general. After 
all media education is a life long process. The media, especially the public service 
broadcasters, should also be constantly lobbied so that they become partners in this 
enterprise. Up till now attempts in both these directions had limited success. University 
training, involving the media and permanent formation of adults are the three new fronts 
that should be opened to have an integrated strategy of media education. 
 
 

 
 
  
 
  
 
Appendix 1. 
 
National Minimum Curriculum.  
Ministry of Education. December 1999. 
 
Objective 8: Media Education 
  
Knowledge/Information  
 
Through the curricular experience, students should acquire knowledge in the following areas:  
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_ the Media and Society: basic knowledge of the different sectors of the media; knowledge of 
the media's social function; the media's relations with political and economic institutions; the 
symbiotic relationship between the media and society; how the school and the media 
influence each other; the Press Act and Censorship; the media and democracy;  
 
_ the organisation of the media: knowledge of the media's different property structures and of 
the media as a transnational industry; recognising the importance of the social impact on the 
consumption of media products; knowledge of the different roles of people working in the 
media; knowledge of the different systems concerning the financing of the media;  
 
_ media content and language: knowledge of the different genres found within different 
media systems, their differences and relevance for the audience; knowledge of the media's 
interpretative aspect (eg. media stereotypes); knowledge of the history of the most important 
media sectors; knowledge of the Internet;  
 
_ the media as an educative agent: the educational possibilities provided by the media; 
different modes of participatory and individual learning that have become possible; the media 
as a catalyst of change and transformation in education;  
 
_ issues concerning the way the media operates: the invasion of privacy, the distortion of 
truth, slanted views and propaganda, partisan bias, etc;  
 
_ understanding conventions concerning the media.  
 
 
Skills  
 
Through the curricular experience in this field, students develop skills in the following areas:  
 
_ language of the media: basic skill in using equipment, techniques and materials connected 
with different aspects of the media; the production of simple media items; use of the 
computer and Internet facilities as: (1) a vehicle for using the media, (2) a unique medium in 
itself;  
 
_ media content: the development of basic skills in writing letters, reports and investigative 
stories; writing simple TV and radio scripts; expressing oneself through the use of the 
computer; sifting through and analysing what appears in the media, including advertisements; 
striking a balance in one's choice between educational programmes and others which provide 
entertainment;  
 
_ society and the media: an analysis of the media's role in society and in our specific culture; 
working to render information technology accessible to everyone, including children with 
disabilities or different abilities;  
 
_ media organisation: analysis of the product bearing in mind the limitations of the 
organisation which produces the product; familiarisation with the process of production by 
different media, including different forms such as sign language, the Braille method, subtitles, 
etc.  
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Attitudes  
 
Through the curricular experiences in this field, students develop these attitudes:  
 
_ language of the media: the development of a critical attitude towards the media; 
appreciation of the aesthetic value and the cultural impact of the media's different sectors;  
 
_ media content: development of a critical attitude based on a system of personal values; the 
development of a selective attitude regarding media consumption;  
 
_ society and the media: readiness to defend freedom of speech; a critical attitude towards the 
media;  
 
_ media organisation: development of a critical attitude in connection with the organisational 
need of production.  
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Appendix 2. 
 
Borg, Joseph, Mary Anne Lauri (2003) Exploring Media Languages – Media Education for 
Form 1. Malta: Media Centre. 
 
Contents: 
 
Introduction: What are Media Languages? 
  The Media 
  Languages 
  Media Languages 
 
Chapter 1: The Language of TV and the cinema 
  Similarities and dissimilarities 
  TV comes to our homes 
  Film and TV production 
  In the studio 
  Directing a production 
  Camera movements 
  Special effects 
  Choosing a sequence 
  Picture transition 
  Different TV programmes 
  Different film genres 
 
Chapter 2: The Language of Newspapers and magazines 
  Similarities and differences 
  How newspapers and magazines communicate 
  The printing process 
  The staff 
  Different sections of a newspaper and magazines 
 
Chapter 3: The Language of Radio 
  Sounds around us 
  Sounds on radio 
  Voices 
  Sound effects 
  Music 
  Radio scripts 
  The radio studio 
 
Chapter 4:  The Language of the Internet 
  Communication through the Internet 
  World wide web 
  Search engines 
  Using e-mail 
  Chatting 
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Appendix 3. 
 
Borg, Joseph, Mary Anne Lauri (2004) Exploring the Mediascape. Media Education for 
Form 2. Malta: Media Centre. 
 
Contents (tentative) 
 
Chapter One: Media in our lives 
 
Chapter 2: Media in society 
 
Chapter 3: Media content and values 
 
Chapter 4: News 
 
Chapter 5: Entertainment 
 
Chapter 6: Advertising 
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Appendix 4. 
 
Bio-data Information 
 
4.1 Borg,  Fr. Joseph holds a Masters degree  in theology from the University of Malta  and 
a post-graduate diploma in Communication Studies from Concordia University, Montreal.  
He is the founder of the Media Centre and RTK Radio Station and was their Executive 
Chairman till 2000. Fr Borg was the editor of a weekly paper and presented and produced a 
number of radio and television programmes. His contributions to the media were awarded by 
the first Gold Award given by The Malta Press Club and a membership of the Order of Merit 
of the Republic of Malta. 
Fr. Borg initiated the media education programme in Church and private schools in Malta in 
1981 and has been coordinating its progress since then.  
Currently he is a consultant to the Board of Directors of Public Broadcasting Services Ltd and 
Executive Director of Campus FM, the radio station run by the University of Malta. He 
lectures in communications studies at the Centre of Communications Technology and the 
Faculty of Theology at the University of Malta. 
He co-authored with Mary Anne Lauri  Media Studies  (Form 1&2) and Exploring Media 
Languages; and  with P Attard of The Family and Television. Author of The Temptation of 
Jonah 2000. A reflection on the relationship of the Church to the Media. 
 
E-mail address: joseph.borg@um.edu.mt 
Office: Centre for Communications Technology, University of Malta, Msida. Malta 
Home address: 185 Carmel Str., B’Kara BKR05. Malta 
Telephone numbers: 356- 21440481 (Home); 356 – 79440481 (mobile) 
 
 
 
4.2 Lauri, Dr. Mary Anne holds a degree in Psychology and Human development from the 
University of Malta, an M.Sc. from the London School of Economics and a Ph.D. in Social 
Psychology from the University of London. 
 
She is a lecturer in the Department of Psychology of the Faculty of Education at the 
University of Malta. Her main research interests are in the mechanisms of attitude and 
behavioural change, particularly the use of mass media and social marketing strategies for 
bringing about changes in attitudes, and the effects of media on children with particular 
interest in the role of media literacy. 
 
Dr. Lauri was involved early in the introduction of media education programmes in Church 
and private schools since 1986, and she works in teacher preparation on the topic and also the 
evaluation of the programme. She is a member of the Committee for the Advancement of 
Woman set up by the Maltese Government and also a member of a Committee for Quality 
and Ethics of the Broadcasting Authority of Malta. 
 
She has co-authored two text-books with Fr. Joseph Borg - Media Studies (Forms 1&2) and 
Exploring Media Language. Published a paper ‘Television and its viewers: The case of soap 
opera’ in the book Maltese Society: A Sociological Inquiry  (Sultana & Baldacchino, Eds). 
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E-mail address: mary-anne.lauri@um.edu.mt 
Office: Department of Psychology, Faculty of Education, University of Malta, Msida, Malta. 
Home Address: 41 Triq il-Mediterran, San Gwann SGN 07, Malta 
Tel: +356 21384696 (Home); +356 79411441 (Mobile) 
 


